Table of Contents
Middle School History/Social Science
Grade 6

Curriculum Alignment .................................................................................................................
Curriculum Map ..........................................................................................................................
Curriculum Guide ........................................................................................................................
Lesson Plan Quarter 1 .................................................................................................................
Lesson Plan Quarter 2 .................................................................................................................
Lesson Plan Quarter 3 .................................................................................................................
Lesson Plan Quarter 4 .................................................................................................................

1
18
38
67
72
75
92

Grade 7

Curriculum Alignment ................................................................................................................. 96
Curriculum Map .......................................................................................................................... 117
Curriculum Guide ........................................................................................................................ 129
Lesson Plan Quarter 1 ................................................................................................................. 159
Lesson Plan Quarter 2 ................................................................................................................. 162
Lesson Plan Quarter 3 ................................................................................................................. 164
Lesson Plan Quarter 4 ................................................................................................................. 169

Grade 8

Curriculum Alignment ................................................................................................................. 176
Curriculum Map .......................................................................................................................... 188
Curriculum Guide ........................................................................................................................ 202
Lesson Plan Quarter 1 ................................................................................................................. 223
Lesson Plan Quarter 2 ................................................................................................................. 226
Lesson Plan Quarter 3 ................................................................................................................. 229
Lesson Plan Quarter 4 ................................................................................................................. 236

Funded by Title V-A Consolidated Grant

i

GUAM District Level Curriculum Alignment
Standard
Number
Standard 1:
Culture

GDOE Content Standard
6.1.1

Predict how present-day
cultures may change or
evolve.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 6 – HSS

CCSS Literacy Standard

Alignment Notes

6.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.WLHS.1a-e Write arguments focused
on discipline-specific content: a)
Introduce claim(s) about a topic or
issue, acknowledge and distinguish the
claim(s) from alternate or opposing
claims, and organize the reasons and
evidence logically; b) Support claim(s)
with logical reasoning and relevant,
accurate data and evidence that
demonstrates an understanding of the
topic or text, using credible sources; c)
Use words, phrases, and clauses to
create cohesion and clarify the
relationships between claim(s),
counterclaims, reasons, and evidence;
d) Establish and maintain a formal
style; e) Provide a concluding
statement or section that follows from
and supports the argument presented.

In order for students to
predict how cultures
change or evolve, they
must be able to identify
key steps in the culture's
history (6.RLHS.3).
Many texts incorporate
the use of charts,
graphs, and
photographs when
presenting information
on cultures (6.RLHS.7).
Students may aslo share
information regarding
their predictions in
digital form (6.RLHS.7)
or create written
arguments to defend
their findings
(6.WLHS.1a-e).

SAT 10
Objectives
-Recognize how
historians learn
from the past
-Analyze the
effects of
geography on
early societies
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 2:
History

Standard 2:
History

GDOE Content Standard

Grade 6 – HSS
CCSS Literacy Standard

6.2.1

Use the words or
abbreviations for identifying
time periods or dates in
historical narratives
correctly (decade, age, era,
century, millennium, AD/CE,
BC/BCE, c., and circa).

6.RLHS.4 Determine the meaning of
words and phrases as they are used in
a text, including vocabulary specific to
domains related to history/social
studies.
6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).

6.2.2

Construct and interpret time
lines of events and
civilizations studied.

6.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
6.WLHS.2a-f Write
informative/explanatory texts,
including the narration of historical
events, scientific
procedures/experiments, or technical
processes: a) Introduce a topic clearly,
previewing what is to follow; organize
ideas, concepts, and information
appropriate to achieving purpose;
include formatting (e.g., headings),
graphics (e.g., figures, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details,

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Alignment Notes

SAT 10
Objectives
N/A

In order to understand
and utilize abbreviations
of time periods or dates,
students must
understand and identify
historical vocabulary
(6.RLHS.4) and describe
how historical
information is presented
in sequential order
(6.RLHS.5).
Students should be able -Draw a
to identify (6.RLHS.3)
conclusion from a
steps, in order, related
timeline
to history as well as
present that information
in a manner which
informs in an organized
manner (6.WLHS.2a-f).
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Standard 2:
History

6.2.3

Standard 2:
History

6.2.4

Grade 6 – HSS
CCSS Literacy Standard

quotations, or other information and
examples; c) Use appropriate and
varied transitions to create cohesion
and clarify the relationships among
ideas and concepts; d) Use precise
language and domain-specific
vocabulary to inform about or explain
the topic; e) Establish and maintain a
formal style and objective tone; f)
Provide a concluding statement or
section that follows from and supports
the information or explanation
presented.
Distinguish between primary 6.RLHS.1 Cite specific textual evidence
and secondary sources and
to support analysis of primary and
describe how each kind of
secondary sources.
source is used in
6.RLHS.2 Determine the central idea or
interpreting history.
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.
6.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.
Identify multiple causes and
effects when explaining
historical events.

Guam Department of Education 2013
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6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.

Alignment Notes

SAT 10
Objectives

CCSS states the citation,
determination, and
analysis of primary and
secondary sources,
which is the core of the
GDOE (analyzing
primary vs. secondary
sources). Students can
use both sources to
develop evidence for a
particular topic.

-Draw a
conclusion based
on an artifact

Students should be able
to determine causes and
effects of historical
events by idenitfying
information presented
in a particular order or

-Analyze the
effect of human
settlement on
the environment
-Evaluate the
effects of human

3

GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Grade 6 – HSS
CCSS Literacy Standard

6.WLHS.7 Conduct short research
projects to answer a question
(including a self-generated question),
drawing on several sources and
generating additional related, focused
questions that allow for multiple
avenues of exploration.

Standard 2:
History

6.2.5

Describe ways of
interpreting archaeological
evidence from societies
leaving no written records.

Standard 2:
History

6.2.6

Identify the early
development of humankind
from the Paleolithic Era to

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

6.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
6.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.

Alignment Notes

SAT 10
Objectives
emphasizing a particular migration
relationship (6.RLHS.5).
-Analyze the
To gather such
effects of
information, the use of
geography on
informational texts may early societies
be necessary
-Draw a
(6.WLHS.9). Students
conclusion from a
may organize and
timeline
present such
-Recognize the
information in a
role of a
research project format, historical figure
drawing on mutliple
in advancing
sources (6.WLHS.7).
democracy
-Identify an
important action
of a president
These literacy standards -Draw a
would allow for students conclusion based
to analyze any visual
on an artifact
archaeological evidence,
determine what primary
sources might have to
say regarding that
evidence, and provide a
summary.

The identification of
specific information
related to a particular

-Recognize how
historians learn
from the past
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 2:
History

GDOE Content Standard

6.2.7

Grade 6 – HSS
CCSS Literacy Standard

Alignment Notes

the agricultural revolution
based on hunter-gatherer
societies' environments,
characteristics including
their use of tools and fire,
and technological and social
advancement that gave rise
to stable communities.

6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
6.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.

Describe ancient river valley
civilizations from
Mesopotamia, Egypt, the
Indus River Valley, and
China and the civilizations of
the Hebrews, Phoenicians,
and Nubians with emphasis
on each civilization's 1) time
and place, 2) development
of social, political, and
economic patterns,
including slavery, 3)
development of religious
traditions, 4) the origins,
beliefs, traditions, customs,
and spread of Judaism, and
5) the development of

6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
6.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
6.WLHS.2a-f Write
informative/explanatory texts,
including the narration of historical
events, scientific
procedures/experiments, or technical
processes: a) Introduce a topic clearly,

time period requires the
citation, description,
and analysis of both
primary and secondary
sources (6.RLHS.1,
6.RLHS.5). Primary and
secondary source
information may often
need to be summarized
in order to narrow the
scope while still
delivering appropriate
and accurate
information (6.RLHS.2).
The identification of
specific information
related to a particular
time period requires the
citation, description,
and analysis of both
primary and secondary
sources (6.RLHS.5,
6.RLHS.9). Primary and
secondary source
information may often
need to be summarized
in order to narrow the
scope while still
delivering appropriate
and accurate
information (6.RLHS.2).

Guam Department of Education 2013
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SAT 10
Objectives
-Draw a
conlcusion based
on an artifact
-Analyze the
impact of a
technological
innovation
-Analyze the
effects of
geography on
early societies

-Recognize how
historians learn
from the past
-Analyze the
impact of a
technological
innovation
-Analyze the
effects of
geography on
early societies
-Draw a
conclusion from a
timeline
-Compare levels
of government

5

GUAM District Level Curriculum Alignment
Standard
Number

Standard 2:
History

GDOE Content Standard
language and writing.

6.2.8

Grade 6 – HSS
CCSS Literacy Standard

previewing what is to follow; organize
ideas, concepts, and information into
broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension; b) Develop the
topic with relevant, well-chosen facts,
definitions, concrete details,
quotations, or other information and
examples; c) Use appropriate and
varied transitions to create cohesion
and clarify the relationships among
ideas and concepts; d) Use precise
language and domain-specific
vocabulary to inform about or explain
the topic; e) Establish and maintain a
formal style and objective tone; f)
Provide a concluding statement or
section that follows from and supports
the information or explanation
presented.
Describe a variety of ancient 6.RLHS.1 Cite specific textual evidence
civilizations to include Egypt, to support analysis of primary and
Persia, India, and China in
secondary sources.
terms of chronology, social
6.RLHS.5 Describe how a text presents
structures, and
information (e.g., sequentially,
contributions to later
comparatively, causally).
civilizations.
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Alignment Notes
Once gathered, the
information may be
shared in an informative
essay or presentation
(6.WLHS.2a-f).

The identification of
specific information
related to a particular
time period requires the
citation, description,
and analysis of both
primary and secondary
sources (6.RLHS.1,
6.RLHS.5, 6.RLHS.9). In

SAT 10
Objectives

-Recognize how
historians learn
from the past
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 2:
History

GDOE Content Standard

Grade 6 – HSS
CCSS Literacy Standard

information in print and digital texts.
6.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.

6.2.9

Discuss how ancient Greece
influenced Western
Civilization based on 1)
mythology and religion, 2)
the social structure and role
of slavery, 3) the
significance of citizenship
and the development of
democracy, 3) the
significance of the Persian
and Peloponnesian wars, 4)
life in Athens during the
Golden Age of Pericles, 5)
contributions in drama,
poetry, history, sculpture,
architecture, science,
mathematics, and
philosophy, with emphasis
on Socrates, Plato, and
Aristotle, and 6) the
conquest of Greece by
Macedonia and the

Guam Department of Education 2013
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6.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
6.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.

Alignment Notes
order to gather and
deliver information
effectively, digital and
print information may
need to be utilized
(6.RLHS.7). In addition,
the utilization of
informational text is
necessary (6.WLHS.9).
The identification of
specific information
related to a particular
time period requires the
citation, description,
and analysis of both
primary and secondary
sources (6.RLHS.1,
6.RLHS.5, 6.RLHS.9).
Primary and secondary
source information may
often need to be
summarized in order to
narrow the scope while
still delivering
appropriate and
accurate information
(6.RLHS.2). In order to
gather and deliver
information effectively,
digital and print
information may need

SAT 10
Objectives

-Recognize how
historians learn
from the past
-Recognize the
role of a
historical figure
in advancing
democracy
-Analyze the
effects of
geography on
early societies
-Compare levels
of government
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 2:
History

GDOE Content Standard

6.2.10

formation and spread of
Hellenistic culture by
Alexander the Great.
Discuss how ancient Rome
from about 700 B.C. (B.C.E.)
to 500 A.D. (C.E.) influenced
Western civilization based
on 1) mythology and
religion, 2) the social
structure and role of slavery,
3) significance of citizenship
and the development of
democratic features in the
government, 4) military
domination of the
Mediterranean basin and
Western Europe, 5) the
roles of Julius and Augustus
Caesar in the collapse of the
Republic and the rise of
imperial monarchs, and 6)
contributions in art and
architecture, technology
and science, medicine,
literature and history,
language, religious
institutions, and law.

Guam Department of Education 2013
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Grade 6 – HSS
CCSS Literacy Standard

Alignment Notes
to be utilized (6.RLHS.7).

6.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
6.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
6.WLHS.2a Write
informative/explanatory texts,
including the narration of historical
events, scientific
procedures/experiments, or technical
processes: Introduce a topic clearly,
previewing what is to follow; organize

The identification of
specific information
related to a particular
time period requires the
citation, description,
and analysis of both
primary and secondary
sources (6.RLHS.1,
6.RLHS.5, 6.RLHS.9).
Primary and seondary
source information may
often need to be
summarized in order to
narrow the scope while
still delivering
appropriate and
accurate information
(6.RLHS.2). In order to
gather and deliver
information effectively,
digital and print
information may need
to be utilized (6.RLHS.7).
In addition, the
utilization of
informational text is
necessary (6.WLHS.9).
Once gathered, the

SAT 10
Objectives

-Analyze the
effects of
geography on
early societies
-Analyze the
effect of human
settlement on
the environment
-Associate a
branch of
government with
delegated powers
-Compare levels
of government
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 2:
History

GDOE Content Standard

6.2.11

Grade 6 – HSS
CCSS Literacy Standard

ideas, concepts, and information into
broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension.
Sequence and explain
6.RLHS.1 Cite specific textual evidence
important events of
to support analysis of primary and
Western Europe during the
secondary sources.
Middle Ages from about 500 6.RLHS.5 Describe how a text presents
to 1000 A.D. (C.E.), including information (e.g., sequentially,
comparatively, causally).
the following:
• The spread and influence 6.RLHS.2 Determine the central idea or
information of a primary or secondary
of Christianity and the
source; provide an accurate summary
Catholic Church through
of the source distinct from prior
Europe
knowledge or opinions.
• The structure of feudal
6.RLHS.7 Integrate visual information
society and its economic,
(e.g., in charts, graphs, photographs,
social, and political effects
• The rise of Frankish kings, videos, or maps) with other
information in print and digital texts.
the Age of Charlemagne,
and the revival of the idea of 6.RLHS.9 Analyze the relationship
between a primary and secondary
the Roman Empire
source on the same topic.
• The invasions,
6.WLHS.9 Draw evidence from
settlements, and influence
of migratory groups, as well informational texts to support analysis,
as Angles, Saxons, Magyars, reflection, and research.
and Vikings.
6.WLHS.2a Write
informative/explanatory texts,
including the narration of historical
events, scientific

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Alignment Notes
information may be
shared in an informative
essay or presentation
(6.WLHS.2a).
The identification of
specific information
related to a particular
time period requires the
citation, description,
and analysis of both
primary and secondary
sources (6.RLHS.1,
6.RLHS.9). Primary and
seondary source
information may often
need to be sequenced in
order to identify
important events
(6.RLHS.5). In order to
gather and deliver
information effectively,
digital and print
information may need
to be utilized (6.RLHS.7).
In addition, the
utilization of
informational text is
necessary (6.WLHS.9).
Once gathered, the

SAT 10
Objectives

-Analyze the
effects of
geography on
early societies
-Analyze the
effect of human
settlement on
the environment
-Associate a
branch of
government with
delegated powers
-Compare levels
of government
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 2:
History

GDOE Content Standard

6.2.12

Identify how the European
Age of Discovery and
expansion into the
Americas, Africa, and Asia
impacted 1) the political and
economic motivations of
explorers and
conquistadors, 2) the spread
of religion, and 3)
emigration, settlement
patterns, cultural diffusion,
and social classes in the
colonized areas.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 6 – HSS
CCSS Literacy Standard

Alignment Notes

procedures/experiments, or technical
processes: Introduce a topic clearly,
previewing what is to follow; organize
ideas, concepts, and information into
broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension.
6.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
6.RLHS.4 Determine the meaning of
words and phrases as they are used in
a text, including vocabulary specific to
domains related to history/social
studies.
6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
6.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.RLHS.9 Analyze the relationship
between a primary and secondary

information may be
shared in an informative
essay or presentation
(6.WLHS.2a).

In order for students to
identify particular
components of the
European Age of
Discovery, it is
important that they
understand specific
vocabulary related to
that era (6.RLHS.4).
Students will need to
cite evidence they
gather from actual,
digital, and print
primary and secondary
sources (6.RLHS.1,
6.RLHS.7, 6.WLHS.9), as
well as determine the
central idea and
relationship of the
primary and secondary
sources (6.RLHS.2 ,
6.RLHS.9). To share their

SAT 10
Objectives

-Analyze the
effects of
geography on
early societies
-Analyze the
effect of human
settlement on
the environment
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 2:
History

GDOE Content Standard

6.2.13

Explain how the major
events and significant
leaders of World War I
impacted the economic and
political causes of the war
and its outcomes.

Guam Department of Education 2013
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Grade 6 – HSS
CCSS Literacy Standard

Alignment Notes

source on the same topic.
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
6.WLHS.2a Write
informative/explanatory texts,
including the narration of historical
events, scientific
procedures/experiments, or technical
processes: Introduce a topic clearly,
previewing what is to follow; organize
ideas, concepts, and information into
broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension.
6.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
6.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.
6.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill

findings, they may
complete an informative
writing task
(6.WLHS.2a).

Student explanations of
major events and
significant leaders of a
specific period require
the citation, description,
and analysis of primary
and secondary sources
(6.RLHS.1, 6.RLHS.2,
6.RLHS.9, 6.WLHS.9).
Once discovered, major
events will need to be
presented in a specific
order which is relevant
to the audience

SAT 10
Objectives

-Associate a
branch of
government with
delegated powers
-Recall the role of
a historical figure
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 2:
History

GDOE Content Standard

6.2.14

Explain how the major
events and significant
leaders of World War II

Guam Department of Education 2013
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Grade 6 – HSS
CCSS Literacy Standard

Alignment Notes

becomes a law, how interest rates are
raised or lowered).
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.RLHS.8 Distinguish among fact,
opinion, and reasoned judgment in a
text.
6.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
6.WLHS.2a Write
informative/explanatory texts,
including the narration of historical
events, scientific
procedures/experiments, or technical
processes: Introduce a topic clearly,
previewing what is to follow; organize
ideas, concepts, and information into
broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension.
6.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.

(6.RLHS.5, 6.RLHS.3),
taking into account
whether the information
or sequence is based on
reality or opinion
(6.RLHS.8). Students
may present this
information in an
informative text or
presentation
(6.WLHS.2a ).

Student explanations of
major events and
significant leaders of a

SAT 10
Objectives

-Recognize ways
historians learn
about the past

12

GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard
impacted the 1) economic
and political causes, 2) the
Holocaust and other
examples of genocide in the
twentieth century, and 3)
the outcomes of the war.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 6 – HSS
CCSS Literacy Standard

Alignment Notes

6.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.RLHS.8 Distinguish among fact,
opinion, and reasoned judgment in a
text.
6.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
6.WLHS.2a Write
informative/explanatory texts,
including the narration of historical
events, scientific
procedures/experiments, or technical
processes: Introduce a topic clearly,
previewing what is to follow; organize
ideas, concepts, and information into
broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension.

specific period require
the citation, description,
and analysis of primary
and secondary sources
(6.RLHS.1, 6.RLHS.2,
6.RLHS.9, 6.WLHS.9).
Once discovered, major
events will need to be
presented in a specific
order which is relevant
to the audience, taking
into account whether
the information or
sequence is based on
reality or opinion
(6.RLHS.8). Students
may present this
information in an
informative text or
presentation
(6.WLHS.2a ).

SAT 10
Objectives
-Recall the role of
a historical figure
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 2:
History

GDOE Content Standard
6.2.15

Describe the significant
events of the Cold War and
how the patterns of conflict
and cooperation since 1945
on nuclear weaponry
influenced the second half
of the twentieth century.

Guam Department of Education 2013
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Grade 6 – HSS
CCSS Literacy Standard

Alignment Notes

6.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
6.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary
of the source distinct from prior
knowledge or opinions.
6.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.RLHS.8 Distinguish among fact,
opinion, and reasoned judgment in a
text.
6.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
6.WLHS.2a Write
informative/explanatory texts,
including the narration of historical

Student explanations of
major events and
significant leaders of a
specific period require
the citation, description,
and analysis of primary
and secondary sources
(6.RLHS.1, 6.RLHS.2,
6.RLHS.9, 6.WLHS.9).
Once discovered, major
events will need to be
presented in a specific
order which is relevant
to the audience
(6.RLHS.5, 6.RLHS.3),
taking into account
whether the information
or sequence is based on
reality or opinion
(6.RLHS.8). Students
may present this
information in an
informative text or
presentation
(6.WLHS.2a ).

SAT 10
Objectives
-Analyze the
impact of a
technological
innovation
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 3:
Geography

GDOE Content Standard

6.3.1

Describe how the physical
and cultural landscapes of
the world influence the
interpretation of the past.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 6 – HSS
CCSS Literacy Standard

events, scientific
procedures/experiments, or technical
processes: Introduce a topic clearly,
previewing what is to follow; organize
ideas, concepts, and information into
broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension.
6.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
6.WLHS.2a-f Write
informative/explanatory texts,
including the narration of historical
events, scientific
procedures/experiments, or technical
processes: a) Introduce a topic clearly,
previewing what is to follow; organize
ideas, concepts, and information into

Alignment Notes

SAT 10
Objectives

To identify how
interpretations of the
past are influenced, the
citation, analysis, and
description of primary
and seconday sources is
essential (6.RLHS.1,
6.RLHS.9). Such sources
may be disovered and
presented utilizing
various forms of digital
and print information
(6.RLHS.7). Students
may report on their
findings in a specific and
cohesive manner via
presentation or text
(6.WLHS.2a-f).

-Analyze the
effects of
geography on
early societies
-Analyze the
effect of human
settlement on
the environment
-Identify a
physical feature
on a map
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 4:
Government
and Civics

GDOE Content Standard

6.4.1

Describe the different roles
played by individuals
pertaining to civic
participation in historical
cultures.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 6 – HSS
CCSS Literacy Standard

Alignment Notes

broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension; b) Develop the
topic with relevant, well-chosen facts,
definitions, concrete details,
quotations, or other information and
examples; c) Use appropriate and
varied transitions to create cohesion
and clarify the relationships among
ideas and concepts; d) Use precise
language and domain-specific
vocabulary to inform about or explain
the topic; e) Establish and maintain a
formal style and objective tone; f)
Provide a concluding statement or
section that follows from and supports
the information or explanation
presented.
6.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
6.RLHS.4 Determine the meaning of
words and phrases as they are used in
a text, including vocabulary specific to
domains related to history/social
studies.
6.RLHS.7 Integrate visual information

SAT 10
Objectives

Students may describe
an individual’s role in
civic participation by
first identifying key
meanings and terms
related to civic
participation (6.RLHS.4).
These words and
phrases may be
discovered in print and
digital informative text

-Recognize the
role of a
historical fogure
in advancing
democracy
-Recall the role of
a historical figure
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 5:
Economics

GDOE Content Standard

6.5.1

Describe the
interrelationship of world
economies today.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 6 – HSS
CCSS Literacy Standard

(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research
6.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
6.RLHS.4 Determine the meaning of
words and phrases as they are used in
a text, including vocabulary specific to
domains related to history/social
studies.
6.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
6.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other
information in print and digital texts.
6.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research

Alignment Notes
(6.RLHS.7, 6.WLHS.9).

Students may describe
the interrelationship of
worl economics by first
identifying key
meanings and terms
related to civic
participation (6.RLHS.4).
These words and
phrases may be
discovered in print and
digital informative text
(6.RLHS.7, 6.WLHS.9).
Students may describe
the information they
gathered in a wellstructured and
sequential informative
or explanatory speech
or paper (6.RLHS.3)

SAT 10
Objectives

-Identigy an
economic term
-Anlayze the role
of government in
economy
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GUAM College and Career Readiness Anchor Standards

Social Science

College and Career Readiness Anchor Standards
The college and career readiness standards offer a broad spectrum of what students will be able to demonstrate as a result of mastery of the
more specific, grade level standards, which follow the umbrella anchor standards listed below for reading and writing. In students’ abilities to
exhibit an increasing fullness of being literate individuals, they will be able to: demonstrate independence; build strong content knowledge;
respond to varying demands of audience, task, purpose, and discipline; comprehend as well as critique; value evidence; use technology and
digital media strategically and capably; and understand other perspectives and cultures.
College and Career Readiness Anchor Standards for Reading
Key Ideas and Details
1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing
or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.
Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and
analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter,
scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.
Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and
sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors
take.
Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently and proficiently.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant
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GUAM College and Career Readiness Anchor Standards

Social Science

College and Career Readiness Anchor Standards for Writing
Text Types and Purposes
1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient
evidence.
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective
selection, organization, and analysis of content.
3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured
event sequences.
Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.
Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject
under investigation.
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the
information while avoiding plagiarism.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day
or two) for a range of tasks, purposes, and audiences.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 1

Big Idea 1, Quarter 1:
By studying societies both similar to and different from their own, students
will be able to compare institutions that the world’s people have in
common.
Guam Standards:
6.1.1 Predict how present day cultures may change or evolve.
6.2.1

Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).

6.2.2
6.2.3
6.2.4
6.2.5
6.2.6

Essential Question(s):
How do civilizations emerge?
How does religion affect the lives of people and society?
What factors contribute to changes within civilizations?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.
6.RLHS.2

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

Construct and interpret time lines of events and civilizations
studied.

6.RLHS.5

Describe how a text presents information (e.g., sequentially,
comparatively, causally).

Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting
history.
Identify multiple causes and effects when explaining
historical events.
Describe ways of interpreting archaeological evidence from
societies leaving no written records.

6.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
Analyze the relationship between a primary and secondary
source on the same topic.

Identify the early development of humankind from the
Paleolithic Era to the agricultural revolution based on huntergatherer societies' environments, characteristics including
their use of tools and fire, and technological and social
advancement that gave rise to stable communities.

6.RLHS.9
6.WLHS.1a

Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims,
and organize the reasons and evidence logically.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 1

6.2.7

6.3.1
6.4.1

Describe ancient river valley civilizations from Mesopotamia,
Egypt, the Indus River Valley, and China and the civilizations of
the Hebrews, Phoenicians, and Nubians with emphasis on each
civilization's 1) time and place, 2) development of social,
political, and economic patterns, including slavery, 3)
development of religious traditions, 4) the origins, beliefs,
traditions, customs, and spread of Judaism, and 5) the
development of language and writing.
Describe how the physical and cultural landscapes of the world
influence the interpretation of the past.

6.WLHS.2a

Write informative/explanatory texts, including the narration
of historical events, scientific procedures/experiments, or
technical processes: Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information
appropriate to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and multimedia
when useful to aiding comprehension.

Describe the different roles played by individuals pertaining to
civic participation in historical cultures.

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 1

Big Idea 2, Quarter 1:
Students will be able to investigate social and technological developments
during the beginnings of human society and evolving functions in
contemporary society.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.

Essential Question(s):
How has technology geographically connected the world globally?
How has technology broadened our understanding of the five themes of
geography?
How do environmental factors contribute to technology development?
How do natural resources affect the creation and evolution of technology?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.
6.RLHS.2
Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.
6.RLHS.5
Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

6.2.1

Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).

6.2.2

Construct and interpret time lines of events and civilizations
studied.

6.2.3

Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting
history.

6.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.

6.2.4

Identify multiple causes and effects when explaining historical
events.

6.RLHS.9

6.2.5

Describe ways of interpreting archaeological evidence from
societies leaving no written records.
Identify the early development of humankind from the
Paleolithic Era to the agricultural revolution based on huntergatherer societies' environments, characteristics including
their use of tools and fire, and technological and social
advancement that gave rise to stable communities.

6.WLHS.1a

Analyze the relationship between a primary and secondary
source on the same topic.
Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims,
and organize the reasons and evidence logically.

6.2.6

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 1

6.2.7

6.3.1
6.4.1

Describe ancient river valley civilizations from Mesopotamia,
Egypt, the Indus River Valley, and China and the civilizations of
the Hebrews, Phoenicians, and Nubians with emphasis on each
civilization's 1) time and place, 2) development of social,
political, and economic patterns, including slavery, 3)
development of religious traditions, 4) the origins, beliefs,
traditions, customs, and spread of Judaism, and 5) the
development of language and writing.
Describe how the physical and cultural landscapes of the world
influence the interpretation of the past.

6.WLHS.2a

Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: Introduce
a topic clearly, previewing what is to follow; organize ideas,
concepts, and information appropriate to achieving
purpose; include formatting (e.g., headings), graphics (e.g.,
figures and tables), and multimedia when useful to aiding
comprehension.

Describe the different roles played by individuals pertaining to
civic participation in historical cultures.

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 2

Big Idea 1, Quarter 2:
Students will analyze the histories, geographies, government, religion, and
cultures that influence the contemporary societies of Asia.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1

Use the words or abbreviations for identifying time periods
or dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).

6.2.2

Construct and interpret time lines of events and civilizations
studied.
Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting
history.

6.2.3

6.2.4

Identify multiple causes and effects when explaining
historical events.

6.2.5

Describe ways of interpreting archaeological evidence from
societies leaving no written records.

6.2.8

Describe a variety of ancient civilizations to include Egypt,
Persia, India, and China in terms of chronology, social
structures and contributions to later civilizations.

Essential Question(s):
How have other civilizations influenced Asia?
How has this influence impacted other societies?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.
6.RLHS.2
6.RLHS.9
6.WLHS.1a

6.WLHS.2a

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.
Analyze the relationship between a primary and secondary
source on the same topic.
Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims,
and organize the reasons and evidence logically.
Write informative/explanatory texts, including the narration
of historical events, scientific procedures/experiments, or
technical processes: Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information
appropriate to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and multimedia
when useful to aiding comprehension.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 2

6.2.9

6.2.10

6.4.1

Discuss how ancient Greece influenced Western Civilization
based on 1) mythology and religion, 2) the social structure
and role of slavery, 3) the significance of citizenship and the
development of democracy, 3) the significance of the
Persian and Peloponnesian wars, 4) life in Athens during the
Golden Age of Pericles, 5) contributions in drama, poetry,
history, sculpture, architecture, science, mathematics, and
philosophy, with emphasis on Socrates, Plato, and Aristotle,
and 6) the conquest of Greece by Macedonia and the
formation and spread of Hellenistic culture by Alexander the
Great.
Discuss how ancient Rome from about 700 B.C. (B.C.E.) to
500 A.D. (C.E.) influenced Western civilization based on 1)
mythology and religion, 2) the social structure and role of
slavery, 3) significance of citizenship and the development
of democratic features in the government, 4) military
domination of the Mediterranean basin and Western
Europe, 5) the roles of Julius and Augustus Caesar in the
collapse of the Republic and the rise of imperial monarchs,
6) contributions in art and architecture, technology and
science, medicine, literature and history, language, religious
institutions, and law.
Describe the different roles played by individuals pertaining
to civic participation in historical cultures.

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 2

Big Idea 2, Quarter 2:
Students will synthesize the impact of religion, geography, and economics
on the expansion of the Silk Road.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.

Essential Question(s):
In what ways did the Silk Road influence the introduction of cultures between
China and the Western peoples?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.

6.2.1

Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).

6.2.2

Construct and interpret time lines of events and civilizations
studied.

6.RLHS.5

6.2.3

Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting
history.
Identify multiple causes and effects when explaining historical
events.
Describe ways of interpreting archaeological evidence from
societies leaving no written records.

6.RLHS.7

6.2.4
6.2.5
6.2.8

Describe a variety of ancient civilizations to include Egypt,
Persia, India, and China in terms of chronology, social
structures and contributions to later civilizations.

6.2.9

Discuss how ancient Greece influenced Western Civilization
based on 1) mythology and religion, 2) the social structure
and role of slavery, 3) the significance of citizenship and the
development of democracy, 3) the significance of the Persian
and Peloponnesian wars, 4) life in Athens during the Golden
Age of Pericles, 5) contributions in drama, poetry, history,
sculpture, architecture, science, mathematics, and
philosophy, with emphasis on Socrates, Plato, and Aristotle,

6.RLHS.2

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.
Describe how a text presents information (e.g.,
sequentially, comparatively, causally).
Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.

6.RLHS.9

Analyze the relationship between a primary and secondary
source on the same topic.

6.WLHS.1a

Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims,
and organize the reasons and evidence logically.
Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: Introduce
a topic clearly, previewing what is to follow; organize
ideas, concepts, and information appropriate to achieving
purpose; include formatting (e.g., headings), graphics (e.g.,
figures and tables), and multimedia when useful to aiding
comprehension.

6.WLHS.2a

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 2

6.2.10

6.4.1

and 6) the conquest of Greece by Macedonia and the
formation and spread of Hellenistic culture by Alexander the
Great.
Discuss how ancient Rome from about 700 B.C. (B.C.E.) to 500
A.D. (C.E.) influenced Western civilization based on 1)
mythology and religion, 2) the social structure and role of
slavery, 3) significance of citizenship and the development of
democratic features in the government, 4) military domination
of the Mediterranean basin and Western Europe, 5) the roles
of Julius and Augustus Caesar in the collapse of the Republic
and the rise of imperial monarchs, 6) contributions in art and
architecture, technology and science, medicine, literature and
history, language, religious institutions, and law.
Describe the different roles played by individuals pertaining
to civic participation in historical cultures.

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 3

Big Idea 1, Quarter 3:
Students will summarize the effects of the histories, geographies,
governments, religions, and cultures that influence the contemporary
societies of Europe and the Eurasian Republics.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1

Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).

6.2.2

Construct and interpret time lines of events and civilizations
studied.
Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting history.

6.2.3
6.2.4
6.2.5
6.2.8

Identify multiple causes and effects when explaining historical
events.
Describe ways of interpreting archaeological evidence from
societies leaving no written records.
Describe a variety of ancient civilizations to include Egypt,
Persia, India, and China in terms of chronology, social structures
and contributions to later civilizations.

Essential Question(s):
Where is the influence of ancient Asian civilizations seen in the world
today?
How did Greece’s geographical features affect the development of the
country?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
6.RLHS.2

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

6.RLHS.5

Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

6.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.

6.WLHS.1a

Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge
and distinguish the claim(s) from alternate or opposing
claims, and organize the reasons and evidence logically.
Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes:
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate to
achieving purpose; include formatting (e.g., headings),
graphics (e.g., figures and tables), and multimedia when
useful to aiding comprehension.

6.WLHS.2a

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 6 – Social Science
Quarter 3

6.2.9

6.2.10

6.2.11

Discuss how ancient Greece influenced Western Civilization
based on 1) mythology and religion, 2) the social structure and
role of slavery, 3) the significance of citizenship and the
development of democracy, 3) the significance of the Persian
and Peloponnesian wars, 4) life in Athens during the Golden
Age of Pericles, 5) contributions in drama, poetry, history,
sculpture, architecture, science, mathematics, and philosophy,
with emphasis on Socrates, Plato, and Aristotle, and 6) the
conquest of Greece by Macedonia and the formation and
spread of Hellenistic culture by Alexander the Great.
Discuss how ancient Rome from about 700 B.C. (B.C.E.) to 500
A.D. (C.E.) influenced Western civilization based on 1)
mythology and religion, 2) the social structure and role of
slavery, 3) significance of citizenship and the development of
democratic features in the government, 4) military domination
of the Mediterranean basin and Western Europe, 5) the roles
of Julius and Augustus Caesar in the collapse of the Republic
and the rise of imperial monarchs, 6) contributions in art and
architecture, technology and science, medicine, literature and
history, language, religious institutions, and law.
Sequence and explain important events of Western Europe
during the Middle Ages from about 500 to 1000 A.D. (C.E.),
including the following:
• The spread and influence of Christianity and the Catholic
Church through Europe
• The structure of feudal society and its economic, social, and
political effects
• The rise of Frankish kings, the Age of Charlemagne, and the
revival of the idea of the Roman Empire
• The invasions, settlements, and influence of migratory
groups, as well as Angles, Saxons, Magyars, and Vikings.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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Grade 6 – Social Science
Quarter 3

6.2.12

6.4.1

Identify how the European Age of Discovery and expansion
into the Americas, Africa, and Asia impacted 1) the political
and economic motivations of explorers and conquistadors, 2)
the spread of religion, and 3) emigration, settlement patterns,
cultural diffusion, and social classes in the colonized areas.
Describe the different roles played by individuals pertaining to
civic participation in historical cultures.

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 6 – Social Science
Quarter 3

Big Idea 2, Quarter 3:
Students will compare and contrast the development of democracy in Ancient
Rome and Ancient Greece to the current U.S. system of government.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.

Essential Question(s):
Where is the influence of Ancient Greece seen in the democratic world
today?
What types of governments were formed in these societies and how did
they develop?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.

6.2.1

Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era, century,
millennium, AD/CE, BC/BCE, c., and circa).

6.RLHS.2

6.2.2

Construct and interpret time lines of events and civilizations
studied.

Determine the central idea or information of a primary
or secondary source; provide an accurate summary of
the source distinct from prior knowledge or opinions.

6.RLHS.3

6.2.3

Distinguish between primary and secondary sources and describe
how each kind of source is used in interpreting history.

Identify key steps in a text's description of a process
related to history/social studies (e.g., how a bill
becomes a law, how interest rates are raised or
lowered).

6.RLHS.4
6.2.4

Identify multiple causes and effects when explaining historical
events.

6.2.5

Describe ways of interpreting archaeological evidence from
societies leaving no written records.

Determine the meaning of words and phrases as they
are used in a text, including vocabulary specific to
domains related to history/social studies.
Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

6.2.8

Describe a variety of ancient civilizations to include Egypt,
Persia, India, and China in terms of chronology, social structures
and contributions to later civilizations.

6.RLHS.5
6.RLHS.7

6.RLHS.9

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information
in print and digital texts.
Analyze the relationship between a primary and
secondary source on the same topic.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 6 – Social Science
Quarter 3

6.2.9

6.2.10

6.2.11

Discuss how ancient Greece influenced Western Civilization based
on 1) mythology and religion, 2) the social structure and role of
slavery, 3) the significance of citizenship and the development of
democracy, 3) the significance of the Persian and Peloponnesian
wars, 4) life in Athens during the Golden Age of Pericles, 5)
contributions in drama, poetry, history, sculpture, architecture,
science, mathematics, and philosophy, with emphasis on
Socrates, Plato, and Aristotle, and 6) the conquest of Greece by
Macedonia and the formation and spread of Hellenistic culture by
Alexander the Great.
Discuss how ancient Rome from about 700 B.C. (B.C.E.) to 500
A.D. (C.E.) influenced Western civilization based on 1) mythology
and religion, 2) the social structure and role of slavery, 3)
significance of citizenship and the development of democratic
features in the government, 4) military domination of the
Mediterranean basin and Western Europe, 5) the roles of Julius
and Augustus Caesar in the collapse of the Republic and the rise
of imperial monarchs, 6) contributions in art and architecture,
technology and science, medicine, literature and history,
language, religious institutions, and law.
Sequence and explain important events of Western Europe
during the Middle Ages from about 500 to 1000 A.D. (C.E.),
including the following:
• The spread and influence of Christianity and the Catholic
Church through Europe
• The structure of feudal society and its economic, social, and
political effects
• The rise of Frankish kings, the Age of Charlemagne, and the
revival of the idea of the Roman Empire
• The invasions, settlements, and influence of migratory groups,
as well as Angles, Saxons, Magyars, and Vikings.

6.WLHS.1a

Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge
and distinguish the claim(s) from alternate or opposing
claims, and organize the reasons and evidence logically.

6.WLHS.2a

Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes:
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate
to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 6 – Social Science
Quarter 3

6.2.12

6.4.1

Identify how the European Age of Discovery and expansion into
the Americas, Africa, and Asia impacted 1) the political and
economic motivations of explorers and conquistadors, 2) the
spread of religion, and 3) emigration, settlement patterns,
cultural diffusion, and social classes in the colonized areas.
Describe the different roles played by individuals pertaining to
civic participation in historical cultures.

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 6 – Social Science
Quarter 4

Big Idea 1, Quarter 4:
Students will assess the impact of histories, geographies, governments,
religions, and cultures in contemporary societies of the Pacific region.

Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.

Essential Question(s):
How did each society’s belief systems affect its involvement in World
War II?
Why might historians disagree on the causes of World War I and World
War II?
In what ways was Imperialism an outgrowth of Nationalism in the years of
World War I and World War II?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.

6.2.1

Use the words or abbreviations for identifying time periods
or dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).

6.RLHS.7

6.2.2

Construct and interpret time lines of events and civilizations
studied.

6.RLHS.9

6.2.3

Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting
history.

6.WLHS.1a

6.2.4

Identify multiple causes and effects when explaining
historical events.

Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge
and distinguish the claim(s) from alternate or opposing
claims, and organize the reasons and evidence logically.

6.2.5

Describe ways of interpreting archaeological evidence from
societies leaving no written records.

6.WLHS.2a

Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes:
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate
to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension.

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information
in print and digital texts.
Analyze the relationship between a primary and
secondary source on the same topic.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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Grade 6 – Social Science
Quarter 4

6.2.11

6.2.12

6.2.13

6.2.14

6.4.1
6.5.1

Sequence and explain important events of Western Europe
during the Middle Ages from about 500 to 1000 A.D. (C.E.),
including the following:
• The spread and influence of Christianity and the Catholic
Church through Europe
• The structure of feudal society and its economic, social,
and political effects
• The rise of Frankish kings, the Age of Charlemagne, and
the revival of the idea of the Roman Empire
• The invasions, settlements, and influence of migratory
groups, as well as Angles, Saxons, Magyars, and Vikings.
Identify how the European Age of Discovery and expansion
into the Americas, Africa, and Asia impacted 1) the political
and economic motivations of explorers and conquistadors,
2) the spread of religion, and 3) emigration, settlement
patterns, cultural diffusion, and social classes in the
colonized areas.
Explain how the major events and significant leaders of
World War I impacted the economic and political causes of
the war and its outcomes.
Explain how the major events and significant leaders of
World War II impacted the 1) economic and political
causes, 2) the Holocaust and other examples of genocide in
the twentieth century, and 3) the outcomes of the war.
Describe the different roles played by individuals pertaining
to civic participation in historical cultures.
Describe the interrelationship of world economies today.

Suggested Timeline:
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 6 – Social Science
Quarter 4

Big Idea 2, Quarter 4:
Students will analyze the impact of Imperialism and World War I and II on the
economic infrastructure of the United States.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1

Use the words or abbreviations for identifying time periods
or dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).

6.2.2

Construct and interpret time lines of events and
civilizations studied.

6.2.3

Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting
history.

6.2.4

Identify multiple causes and effects when explaining
historical events.

6.2.5

Describe ways of interpreting archaeological evidence from
societies leaving no written records.

6.2.13

Explain how the major events and significant leaders of
World War I impacted the economic and political causes
of the war and its outcomes.

6.2.14

Explain how the major events and significant leaders of
World War II impacted the 1) economic and political
causes, 2) the Holocaust and other examples of genocide
in the twentieth century, and 3) the outcomes of the war.

Essential Question(s):
When empires expand, how are cultures and societies affected?
What does government need to survive and thrive?
How does one occurrence influence the emergence outcome of another?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
6.RLHS.2

Determine the central idea or information of a
primary or secondary source; provide an accurate
summary of the source distinct from prior knowledge
or opinions.

6.RLHS.5

Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

6.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information
in print and digital texts.

6.RLHS.9

Analyze the relationship between a primary and
secondary source on the same topic.
Write arguments focused on discipline-specific
content: Introduce claim(s) about a topic or issue,
acknowledge and distinguish the claim(s) from
alternate or opposing claims, and organize the
reasons and evidence logically.

6.WLHS.1a

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 6 – Social Science
Quarter 4

6.4.1

Describe the different roles played by individuals pertaining
to civic participation in historical cultures.

6.5.1

Describe the interrelationship of world economies today.

Suggested Timeline:

6.WLHS.2a

Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes:
Introduce a topic clearly, previewing what is to
follow; organize ideas, concepts, and information
appropriate to achieving purpose; include formatting
(e.g., headings), graphics (e.g., figures and tables),
and multimedia when useful to aiding
comprehension.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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Grade 6 – HSS
Quarter 1

Big Idea 1, Quarter 1
By studying societies both similar to and different from their own,
students will be able to compare institutions that the world’s people
have in common.
Guam Standards:
6.1.1 Predict how present day cultures may change or evolve.
6.2.1 Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).
6.2.2 Construct and interpret time lines of events and civilizations
studied.
6.2.3 Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting history.
6.2.4 Identify multiple causes and effects when explaining historical
events.
6.2.5 Describe ways of interpreting archaeological evidence from
societies leaving no written records.
6.2.6 Identify the early development of humankind from the
Paleolithic Era to the agricultural revolution based on huntergatherer societies' environments, characteristics including their
use of tools and fire, and technological and social advancement
that gave rise to stable communities.
6.2.7 Describe ancient river valley civilizations from Mesopotamia,
Egypt, the Indus River Valley, and China and the civilizations of
the Hebrews, Phoenicians, and Nubians with emphasis on each
civilization's 1) time and place, 2) development of social,
political, and economic patterns, including slavery, 3)
development of religious traditions, 4) the origins, beliefs,
traditions, customs, and spread of Judaism, and 5) the
development of language and writing.

Essential Question(s):
How do civilizations emerge?
How does religion affect the lives of people and society?
What factors contribute to changes within civilizations?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.
6.RLHS.2
Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.
6.RLHS.5
Describe how a text presents information (e.g., sequentially,
comparatively, causally).
6.RLHS.7
Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
6.RLHS.9
Analyze the relationship between a primary and secondary
source on the same topic.
6.WLHS.1a Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims,
and organize the reasons and evidence logically.
6.WLHS.2a Write informative/explanatory texts, including the narration
of historical events, scientific procedures/experiments, or
technical processes: Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information
appropriate to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and multimedia
when useful to aiding comprehension.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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Grade 6 – HSS
Quarter 1

6.3.1
6.4.1

Describe how the physical and cultural landscapes of the world
influence the interpretation of the past.
Describe the different roles played by individuals pertaining to
civic participation in historical cultures.

Elements of the Standard(s) – What’s the meaning?
This quarter allows students to begin their journey through history at the beginning of recorded time. This unit helps students better understand how
cultures emerged and began to create civilization. The use of timelines and primary and secondary sources (6.2.3, 6.2.5) may assist student
comprehension of facts and put events into perspectives (6.2.1). Instruction should include the use of previous knowledge of emerging societies to help
students compare and contrast elements of their own society. This unit involves the delivery of information on the early development of humankind and
river valley civilizations (6.2.7, 6.2.6), and requires students to make parallels and reflect on how such societies evolved and functioned in comparison to
their own societies. This is an exciting grade to introduce students to early civilizations and demonstrate how geography (6.3.1), conflicts, and climate
conditions played a role in their development and the development of contemporary societies (6.2.4, 6.1.1). This unit can also be used as a foundation to
better understand how other civilizations throughout the world emerged.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
decade, age, era, century, millennium, circa,
• Students began to organize
• In coming years, students will continue their use of
primary sources, secondary sources,
information into timelines as early
maps, globes, and other visual aides to a higher
Paleolithic Era, slavery
as second grade (2.2.3) when they
degree, such as the use of political and thematic maps
had to explain information
(7.3.1).
conveyed in timelines.
• Students will continue to use their knowledge of other
societies to make connections and differentiate beliefs,
• Students have created their own
knowledge, and value systems (7.2.3).
timelines to varying degrees of
difficulty, including more dates and
• Students will also put into context how knowledge of
details, since second grade.
early civilizations helped shape new civilizations
(7.3.5).
• Students have received instruction
on the use of maps, photographs,
pictures, and tables (5.3.1).
• Students were previously instructed
on Pre-Columbian civilizations
through the time period of the Civil
War.
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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Grade 6 – HSS
Quarter 1

•

•
•

Students received instruction on
their own civilization and compared
and contrasted such facts to other
civilizations in 4th grade (4.1.1,
4.1.3, 4.1.4).
Students may need to be refreshed
on local customs and elements of
their society.
Students have primarily studied
details about their own society and
North America in previous grades.

Instructional Strategies (EL, SIOP, SPED, Marzano)
General Instructional Strategies
EL Strategies
• At times, EL students may require lessons, lectures, and assignments to be broken up
into small tasks. You may need to assess student progress often to determine
whether students have acquired enough information to move on.
• Pre-teach background knowledge/key vocabulary or concepts that students will need
for each unit before moving ahead.
• Use graphic organizers such as Venn diagrams and 3-column charts to provide visual
support for concepts.
SPED Strategies
• Use a wide variety of ways to explain a concept or assignment. When appropriate,
the concept or assignment may be depicted in graphic or pictorial form, with
manipulatives, or with real objects to accompany oral and written instructions
(6.2.3). The use of videos to introduce new sounds and visual images may assist in
introducing new information.
• Provide prior assistance in the specific and general vocabulary to be used for each
lesson, using reinforcement or additional practice afterward. Resources and
instruction should be monitored for ambiguities or language that would be confusing,

CCSS Literacy Standards
• During this quarter, students should use previous
writing skills to conduct short research projects and
presentations (6.WLHS.2a).
• Students may use a variety of formats to collect and
present information in the form of charts, graphs,
photographs, videos, maps, digital texts (6.RLHS.7),
and primary and secondary sources (6.RLHS.2).
• During the research project, students should be
required to cite specific textual evidence (6.RLHS.1).
• Research projects should be focused on a central idea
and deliver an accurate summary of important events
and information (6.RLHS.2).
• At times, students should be given the opportunity to
defend their research or interpretation of information
in the form of well-organized written arguments (6.
WLHS.1a).

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 6 – HSS
Quarter 1

such as idioms or culture-specific terms (6.2.6, 6.2.7).
Marzano Strategies
• Encourage students to draw similarities and differences between their own culture
and the culture of others (6.1.1).
• Utilize a variation of note-taking formats, such as a timeline or Cornell notes, to assist
students in organizing key facts and terms (6.2.2).
Resources & Links to Technology
• Prentice Hall, History of Our World, Chapter 1, The Beginnings of Human Society, pp. 4–27
• Prentice Hall, History of Our World, Chapter 2, The Fertile Crescent, pp. 28–63
• Maps- Prentice Hall, History of Our World, Atlas, pp. 664–679
• History Graphic Organizers
• History videos
Big Idea 2, Quarter 1
Students will be able to investigate social and technological developments
during the beginnings of human society and evolving functions in
contemporary society.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1
Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).
6.2.2
Construct and interpret time lines of events and civilizations
studied.
6.2.3
Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting history.

Essential Question(s):
How has technology geographically connected the world globally?
How has technology broadened our understanding of the five themes of
geography?
How do environmental factors contribute to technology development?
How do natural resources affect the creation and evolution of technology?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.
6.RLHS.2
Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.
6.RLHS.5
Describe how a text presents information (e.g., sequentially,
comparatively, causally).

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 6 – HSS
Quarter 1

6.2.4
6.2.5
6.2.6

6.2.7

6.3.1
6.4.1

Identify multiple causes and effects when explaining historical
events.
Describe ways of interpreting archaeological evidence from
societies leaving no written records.
Identify the early development of humankind from the
Paleolithic Era to the agricultural revolution based on huntergatherer societies' environments, characteristics including their
use of tools and fire, and technological and social advancement
that gave rise to stable communities.
Describe ancient river valley civilizations from Mesopotamia,
Egypt, the Indus River Valley, and China and the civilizations of
the Hebrews, Phoenicians, and Nubians with emphasis on each
civilization's 1) time and place, 2) development of social,
political, and economic patterns, including slavery, 3)
development of religious traditions, 4) the origins, beliefs,
traditions, customs, and spread of Judaism, and 5) the
development of language and writing.
Describe how the physical and cultural landscapes of the world
influence the interpretation of the past.
Describe the different roles played by individuals pertaining to
civic participation in historical cultures.

6.RLHS.7
6.RLHS.9
6.WLHS.1a

6.WLHS.2a

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
Analyze the relationship between a primary and secondary
source on the same topic.
Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims,
and organize the reasons and evidence logically.
Write informative/explanatory texts, including the narration
of historical events, scientific procedures/experiments, or
technical processes: Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information
appropriate to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension.

Elements of the Standard(s) – What’s the meaning?
This section allows students to explore how civilizations create new technology or change existing technology to serve their needs throughout history
(6.2.1). Students maybe exposed to new technology in various ways, such as timelines (6.2.2) and primary and secondary sources (6.2.3). They identify
where new technology was created, by whom, and for what purpose (6.2.4). They also learn how technology assisted civilizations to change the lives of
humans during the Paleolithic Era (6.2.6) and ancient civilizations of Asia (6.2.7). Students learn how the technology evolved and was used in other
civilizations and today (6.3.1). In addition to the piece of technology, students should be introduced to the individuals who assisted in the creation of the
technology in order to identify the different roles played by individuals (6.4.1).

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Quarter 1

Key Vocabulary
geography, technology, decade, age, era,
century, millennium, AD/CE, BC/BCE, c., circa,
hunter-gatherer, slavery

Links to Prior Learning
• Students began to organize
information into timelines as early as
second grade (2.2.3) when they were
assigned to explain information
timelines convey.
• Students’ knowledge of colonization
of North America (5.2.7) may assist
their understanding of the emergence
of societies and technologies in
foreign areas or lands.
• Students may also draw parallels of
the conflicts and struggles of
indigenous societies to change (5.1.1).
Instructional Strategies (EL, SIOP, SPED, Marzano)
EL Strategies
• Pre-teach background knowledge/key vocabulary or concepts students will need for
each unit before moving ahead.
• Graphic organizers such as timelines with pictures and 3-column charts may be used to
provide visual support for concepts (6.RLHS.5).
SPED Strategies
Use a wide variety of ways to explain a concept or assignment. When appropriate, the
concept or assignment may be depicted in graphic or pictorial form, with manipulatives, or
with real objects to accompany oral and written instructions (6.RLHS.5). The use of videos
to introduce new sounds and visual images may assist in introducing new information
(6.RLHS.7).
Marzano Strategies
• Encourage students to draw similarities and differences between contemporary
technology and ancient technology (6.RLHS.1).
• Utilize a variation of note-taking formats, such as a timeline or Cornell notes, to assist
students in organizing key facts and terms (6.RLHS.7).

Links to Future Learning
• Students will continue to develop an understanding of
the significance of specific individuals in the
development of societies in the past and present
(7.1.1).
• Students will use their knowledge of social and
technological developments to discuss how such
developments affected trade colonization,
immigration, invasions, and conquests (7.2.3, 7.3.6).
• In coming years, students will continue their use of
maps, globes, and other visual aides to a higher
degree, such as the use of political and thematic maps
(7.3.1).
CCSS Literacy Standards
• Students should be given many opportunities to
organize the information they have learned into
informative or explanatory texts (6.WLHS.2a).
• Students can either conduct a research report, in
which they cite textual evidence and use primary and
secondary sources (6.RLHS.1), or they can use
information on multiple technologies and analyze
their relationships (6.RLHS.9). During their analysis,
students should be able to represent information
sequentially, comparatively, and casually (6.RLHS.5).
• Students should be exposed to and encouraged to
use visual information to enrich their writing and
presentations (6.RLHS.7).

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Resources & Links to Technology
• Prentice Hall, History of Our World, Chapter 1, The Beginnings of Human Society, pp. 4–27
• Prentice Hall, History of Our World, Chapter 2, The Fertile Crescent, pp. 28–63
• Maps- Prentice Hall, History of Our World, Atlas, pp. 664–679
• Use of Primary and Secondary Sources Rubric
• History Graphic Organizers

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Big Idea 1, Quarter 2
Students will analyze the histories, geographies, government, religion,
and cultures that influence the contemporary societies of Asia.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1
Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).
6.2.2
Construct and interpret time lines of events and civilizations
studied.
6.2.3
Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting
history.
6.2.4
Identify multiple causes and effects when explaining historical
events.
6.2.5
Describe ways of interpreting archaeological evidence from
societies leaving no written records.
6.2.8
Describe a variety of ancient civilizations to include Egypt,
Persia, India, and China in terms of chronology, social
structures and contributions to later civilizations.
6.2.9
Discuss how ancient Greece influenced Western Civilization
based on 1) mythology and religion, 2) the social structure
and role of slavery, 3) the significance of citizenship and the
development of democracy, 3) the significance of the
Persian and Peloponnesian wars, 4) life in Athens during the
Golden Age of Pericles, 5) contributions in drama, poetry,
history, sculpture, architecture, science, mathematics, and
philosophy, with emphasis on Socrates, Plato, and Aristotle,
and 6) the conquest of Greece by Macedonia and the
formation and spread of Hellenistic culture by Alexander the
Great.

Essential Question(s):
How have other civilizations influenced Asia?
How has this influence impacted other societies?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.
6.RLHS.2
Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.
6.RLHS.9
Analyze the relationship between a primary and secondary
source on the same topic.
6.WLHS.1a Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims,
and organize the reasons and evidence logically.
6.WLHS.2a Write informative/explanatory texts, including the narration
of historical events, scientific procedures/experiments, or
technical processes: Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information
appropriate to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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6.2.10

6.4.1

Discuss how ancient Rome from about 700 B.C. (B.C.E.) to
500 A.D. (C.E.) influenced Western civilization based on 1)
mythology and religion, 2) the social structure and role of
slavery, 3) significance of citizenship and the development of
democratic features in the government, 4) military
domination of the Mediterranean basin and Western Europe,
5) the roles of Julius and Augustus Caesar in the collapse of
the Republic and the rise of imperial monarchs, 6)
contributions in art and architecture, technology and science,
medicine, literature and history, language, religious
institutions, and law.
Describe the different roles played by individuals pertaining
to civic participation in historical cultures.

Elements of the Standard(s) – What’s the meaning?
Students have previously learned about their own society and the colonization of North America and built their mapping skills. This year, students are
introduced to new ancient civilizations they can compare to their own societies. Using knowledge of how cultural diffusion has changed their society,
they may make parallels to the creation of societies in Asia (6.2.8). Students should be instructed on the sequence of events (6.2.1, 6.2.2) which led to
the emergence of Asian civilizations, as well as causes and effects of certain events which occurred during the emergence of those civilizations (6.2.4).
Student should also be instructed on how civilizations of Asia helped to influence other societies such as those in Greece and Rome (6.2.9, 6.2.10) and
contemporary societies.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
technology, decade, age, era, century,
• Students began to organize
• Students will use their knowledge to make
millennium, AD/CE, BC/BCE, c., circa, slavery,
information into timelines as early
connections to advances and changes in other
mythology, democracy
as second grade (2.2.3) when they
civilizations (7.1.1).
were assigned to explain
• In coming years, students will continue their use of
information timelines convey.
maps, globes, and other visual aides to a higher
• Students have previously learned to
degree, such as the use of political and thematic
discuss similarities and differences
maps (7.3.1).
among various ethnic groups (4.1.1). • Students will enhance their knowledge of societal
• Students have also studied conflicts
structures such as government (7.4.1) and law
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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among civilizations, such as the
Spanish settlement in Guam (4.2.5),
the Revolutionary War (5.2.9), and
the Civil War (5.2.1).

Instructional Strategies (EL, SIOP, SPED, Marzano)
SIOP Strategies
Use supplementary materials to a high degree to make the lesson clear and meaningful
(e.g., graphs, models, visuals).
EL Strategies
• Explicitly link concepts to students’ backgrounds and experiences. Utilize prior
knowledge of Guam’s colonization to draw similarities and differences to the
colonization of North America (6.RLHS.2).
• Emphasize key vocabulary (e.g., introduce, write, repeat, and highlight) for students
(6.RLHS.1).
• Use scaffolding techniques consistently throughout lesson. Encourage students to use
scaffolding techniques themselves when they are serving as peer models.
• Use a variety of question types, including those that promote higher-order thinking
skills throughout the lesson (e.g., literal, analytical, and interpretive questions).
• Model correct answers on the board so ELLs can copy instead of writing what they
hear.
SPED Strategies
• Adapt content (e.g., text, assignment) to all levels of student proficiency.
• Use a variety of techniques to make content concepts clear (e.g., modeling, visuals,
hands-on activities, demonstrations, gestures, body language) (6.RLHS.9).
Marzano Strategies
• Break a concept into its similar and dissimilar characteristics; this allows students to
understand (and often solve) complex problems by analyzing them in a more simple
way. Either directly present similarities and differences, accompanied by deep
discussion and inquiry, or simply ask students to identify similarities and differences
on their own.

(7.4.2) among other societies.

CCSS Literacy Standards
• Plan meaningful activities that integrate lesson
concepts (e.g., surveys, letter writing, simulations,
constructing models) with language practice
opportunities for reading, writing, listening, and
speaking (6.RLHS.2).
• Students will benefit from writing informative and
explanatory texts focused on a central topic
(6.WLHS.2a)
• Students should be instructed to cite specific textual
information in their writing (6.RLHS.1).
• Students should also be instructed using primary and
secondary sources to enable them to analyze the
relationships of those sources in their writing
(6.RLHS.9).
• Multiple students may be grouped together to
present their writing in an opposing fashion or
encouraged to include opposing claims within their
writing (6.WLHS.1a).

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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•

Summarizing and Note Taking: These skills promote greater comprehension by asking
students to analyze a subject to expose what's essential and then put it in their own
words
• Provide enriching homework assignments which complement skills and concepts
learned in class.
Resources & Links to Technology
• Prentice Hall, History of Our World, Chapter 3, Ancient Egypt and Nubia, pp. 66–101
• Prentice Hall, History of Our World, Chapter 4, Ancient India, pp. 104–131
• Prentice Hall, History of Our World, Chapter 5, Ancient China, pp. 134–161
• Prentice Hall, History of Our World, Chapter 6, The Rise of Ancient Greece, pp. 166–189
• Prentice Hall, History of Our World, Chapter 7, The Glory of Ancient Greece, pp. 196–223
• Prentice Hall, History of Our World, Chapter 8, The Rise of Ancient Rome, pp. 226–247
• Prentice Hall, History of Our World, Chapter 9, The Glory of Ancient Rome, pp. 250-277
• Maps, Prentice Hall, History of Our World, Atlas, pp. 664–679
• History Graphic Organizers
• Interactive educational games and videos
• History videos
Big Idea 2, Quarter 2
Students will synthesize the impact of religion, geography, and economics
on the expansion of the Silk Road.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1
Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).
6.2.2
Construct and interpret time lines of events and civilizations
studied.
6.2.3
Distinguish between primary and secondary sources and

Essential Question(s):
In what ways did the Silk Road influence the introduction of cultures
between China and the Western peoples?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
6.RLHS.2
Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.
6.RLHS.5
Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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6.2.4
6.2.5
6.2.8
6.2.9

6.2.10

6.4.1

describe how each kind of source is used in interpreting history.
Identify multiple causes and effects when explaining historical
events.
Describe ways of interpreting archaeological evidence from
societies leaving no written records.
Describe a variety of ancient civilizations to include Egypt,
Persia, India, and China in terms of chronology, social
structures and contributions to later civilizations.
Discuss how ancient Greece influenced Western Civilization
based on 1) mythology and religion, 2) the social structure and
role of slavery, 3) the significance of citizenship and the
development of democracy, 3) the significance of the Persian
and Peloponnesian wars, 4) life in Athens during the Golden
Age of Pericles, 5) contributions in drama, poetry, history,
sculpture, architecture, science, mathematics, and philosophy,
with emphasis on Socrates, Plato, and Aristotle, and 6) the
conquest of Greece by Macedonia and the formation and
spread of Hellenistic culture by Alexander the Great.
Discuss how ancient Rome from about 700 B.C. (B.C.E.) to 500
A.D. (C.E.) influenced Western civilization based on 1)
mythology and religion, 2) the social structure and role of
slavery, 3) significance of citizenship and the development of
democratic features in the government, 4) military domination
of the Mediterranean basin and Western Europe, 5) the roles of
Julius and Augustus Caesar in the collapse of the Republic and
the rise of imperial monarchs, 6) contributions in art and
architecture, technology and science, medicine, literature and
history, language, religious institutions, and law.
Describe the different roles played by individuals pertaining to
civic participation in historical cultures.

6.RLHS.7
6.RLHS.9
6.WLHS.1a

6.WLHS.2a

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
Analyze the relationship between a primary and
secondary source on the same topic.
Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge
and distinguish the claim(s) from alternate or opposing
claims, and organize the reasons and evidence logically.
Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes:
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate to
achieving purpose; include formatting (e.g., headings),
graphics (e.g., figures and tables), and multimedia when
useful to aiding comprehension.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Elements of the Standard(s) – What’s the meaning?
The Silk Road provides excellent information to demonstrate to students how cultures share information and how they are cultured by one another.
The civilizations throughout ancient Asia (6.2.8, 6.2.9, 6.2.10) shared not only goods on the Silk Road, but also ideas and religion. Students should
receive instruction on the individual societies who interacted on the Silk Road as well as how their societies merged in the past and how that merging
affected societies today (6.1.1). Students should also be introduced the need for the Silk Road and effects the Silk Road had on the surrounding lands
and far away peoples (6.2.4). In addition to constructing timelines to demonstrate the progression of time and goods transferred on the Silk Road,
students can be immersed in various visual and multimedia resources (videos, tables, maps) and exposed to primary and secondary resources (6.2.3).
Key Vocabulary
Links to Prior Learning
Links to Future Learning
Silk Road, technology, decade, age, era,
• Students began to organize
• Students will be able to draw upon their previous
century, millennium, AD/CE, BC/BCE, c., circa,
information into timelines as early as
knowledge of world cultures to make connections to
slavery, democracy, mythology
second grade (2.2.3) when they were
the past, present, and future elements of various
assigned to explain information
societies (7.1.1).
timelines convey.
• Students will utilize information in this section to
identify physical, economic, and cultural
• Students will draw upon their
characteristics on a global scale (7.3.4).
knowledge of their own societies’
use of global resources to better
understand the uses and effects of
the Silk Road.
• Students have studied PreColumbian civilizations (5.2.4), North
American colonization (5.2.6), and
Spanish settlement within Guam
(4.2.5), which will help them draw
comparisons to the impact of the Silk
Road.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
Clearly state (orally and in writing) content, language, and cultural objectives for students.
• Plan meaningful activities that integrate lesson
Work to develop complementary or overlapping content objectives across languages.
concepts (e.g., surveys, letter writing, simulations,
SIOP Strategies
constructing models) with language practice
opportunities for reading, writing, listening, and
• Use supplementary materials to a high degree to make the lesson clear and
meaningful (e.g., graphs, models, visuals).
speaking (6.RLHS.2).
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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•

Plan meaningful activities that integrate lesson concepts (e.g., surveys, letter writing,
simulations, constructing models) with language practice opportunities for reading,
writing, listening, and speaking (6.RLHS.2).
• Explicitly link past learning and new concepts (6.RLHS.1).
EL Strategies
• Use non-verbal and context clues to provide meaning for instruction (pictures, maps,
demonstrations, graphic organizers).
• Pre-teach background knowledge/key vocabulary or concepts students will need for
each unit before moving ahead.
• Use graphic organizers (cause and effect graph) to provide visual support for concepts.
SPED Strategies
Use group configurations that support language, content, and cultural objectives of the
lesson, and provide sufficient scaffolding (such as participation structures and language
frames) to enable students to interact effectively (6.WLHS.1a).
Marzano Strategies
Nonlinguistic Representations: According to research, knowledge is stored in two forms—
linguistic and visual. The more students use both forms in the classroom, the more
opportunity they have to achieve.
Resources & Links to Technology
• Prentice Hall, History of Our World, Chapter 5, Ancient China, pp. 136–161
• Prentice Hall, History of Our World, Chapter 6, The Rise of Ancient Greece, pp. 166–189
• Prentice Hall, History of Our World, Chapter 7, The Glory of Ancient Greece, pp. 196–223
• Prentice Hall, History of Our World, Chapter 8, The Rise of Ancient Rome, pp. 226–247
• Prentice Hall, History of Our World, Chapter 9, The Glory of Ancient Rome, pp. 250–277
• Maps, Prentice Hall, History of Our World, Atlas, pp. 664–679
• Silk Road Lessons: Dish with Europeans Playing Musical Instruments
• Outline map of Eurasia
• Silk Road web unit

•
•
•

•

Students will benefit from writing informative and
explanatory texts focused on a central topic related
to the Silk Road (6.WLHS.2a).
Students should be instructed to cite specific textual
information in their writing (6.RLHS.1). They should
acquire this information from multiple sources.
Students should be instructed using primary and
secondary sources to enable them to analyze the
relationships of those sources in their writing
(6.RLHS.9).
Multiple students may be grouped together to
present their writing in an opposing fashion or they
should be encouraged to include opposing claims
within their writing (6.WLHS.1a). For example,
students may select one item traded along the Silk
Road and discuss why that item was more important
than other items.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Big Idea 1, Quarter 3
Students will summarize the effects of the histories, geographies,
governments, religions, and cultures that influence the contemporary
societies of Europe and the Eurasian Republics.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1
Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era, century,
millennium, AD/CE, BC/BCE, c., and circa).
6.2.2
Construct and interpret time lines of events and civilizations
studied.
6.2.3
Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting history.
6.2.4
Identify multiple causes and effects when explaining historical
events.
6.2.5
Describe ways of interpreting archaeological evidence from
societies leaving no written records.
6.2.8
Describe a variety of ancient civilizations to include Egypt, Persia,
India, and China in terms of chronology, social structures and
contributions to later civilizations.
6.2.9
Discuss how ancient Greece influenced Western Civilization
based on 1) mythology and religion, 2) the social structure and
role of slavery, 3) the significance of citizenship and the
development of democracy, 3) the significance of the Persian
and Peloponnesian wars, 4) life in Athens during the Golden Age
of Pericles, 5) contributions in drama, poetry, history, sculpture,
architecture, science, mathematics, and philosophy, with
emphasis on Socrates, Plato, and Aristotle, and 6) the conquest
of Greece by Macedonia and the formation and spread of
Hellenistic culture by Alexander the Great.

Essential Question(s):
Where is the influence of ancient Asian civilizations seen in the world
today?
How did Greece’s geographical features affect the development of the
country?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
6.RLHS.2
Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.
6.RLHS.5
Describe how a text presents information (e.g.,
sequentially, comparatively, causally).
6.RLHS.7
Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
6.WLHS.1a Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge
and distinguish the claim(s) from alternate or opposing
claims, and organize the reasons and evidence logically.
6.WLHS.2a Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes:
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate to
achieving purpose; include formatting (e.g., headings),
graphics (e.g., figures and tables), and multimedia when
useful to aiding comprehension.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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6.2.10

Discuss how ancient Rome from about 700 B.C. (B.C.E.) to 500
A.D. (C.E.) influenced Western civilization based on 1) mythology
and religion, 2) the social structure and role of slavery, 3)
significance of citizenship and the development of democratic
features in the government, 4) military domination of the
Mediterranean basin and Western Europe, 5) the roles of Julius
and Augustus Caesar in the collapse of the Republic and the rise
of imperial monarchs, 6) contributions in art and architecture,
technology and science, medicine, literature and history,
language, religious institutions, and law.
6.2.11
Sequence and explain important events of Western Europe
during the Middle Ages from about 500 to 1000 A.D. (C.E.),
including the following:
• The spread and influence of Christianity and the Catholic
Church through Europe
• The structure of feudal society and its economic, social, and
political effects
• The rise of Frankish kings, the Age of Charlemagne, and the
revival of the idea of the Roman Empire
• The invasions, settlements, and influence of migratory groups,
as well as Angles, Saxons, Magyars, and Vikings.
6.2.12
Identify how the European Age of Discovery and expansion into
the Americas, Africa, and Asia impacted 1) the political and
economic motivations of explorers and conquistadors, 2) the
spread of religion, and 3) emigration, settlement patterns,
cultural diffusion, and social classes in the colonized areas.
6.4.1
Describe the different roles played by individuals pertaining to
civic participation in historical cultures.
Elements of the Standard(s) – What’s the meaning?
This quarter, students will use their prior knowledge of ancient civilizations (6.2.8) to determine the influence they have had in contemporary societies.
A brief overview of what students have learned previously may help them recall facts and information about ancient civilizations. During discussions to
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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activate prior knowledge, students can be presented with various sources of information including texts, multimedia (videos, graphics, pictures), primary
and secondary sources (6.2.3), and artifacts from ancient civilizations (6.2.5). These items may assist students in making connections, identifying the
influence of ancient Asian civilization on contemporary societies, and demonstrating why ideas, items, and ways of life were forced to change from
ancient times (6.1.1). Students should also explore the cause and effects of civilizations changing (6.2.4) as a way to make predictions of how current
societies may also change.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
decade, age, era, century, millennium, AD/CE,
• Students began to organize
• Students continue their mapping and geography
BC/BCE, c., circa, chronology
information into timelines as early as
skills on a more global scale, helping them to
second grade (2.2.3) when they were
determine the impact of geographical features
assigned to explain information
on civilizations (7.3.4).
timelines convey.
• Students will utilize the skills in this section to
latter address issues such as growth rates,
• Students have completed activities in
which they use their knowledge to
settlement patterns, and natural and capital
identify how cultures have and will
resources (7.3.5).
change and evolve. They have also
used examples from their own
culture to demonstrate such changes
(4.1.4).
• Students have analyzed and reported
on the causes and effects of other
historical events, such as the
colonization of Northern America
(5.1.1), Spanish settlement in Guam
(4.2.5), and the Civil War (5.2.1).
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
Clearly state (orally and in writing) content, language, and cultural objectives for students. Work
• Plan meaningful activities that integrate lesson
to develop complementary or overlapping content objectives across languages.
concepts (e.g., surveys, letter writing,
SIOP Strategies
simulations, constructing models) with language
Use scaffolding techniques consistently throughout lesson. Encourage students to use
practice opportunities for reading, writing,
scaffolding techniques themselves when they are serving as peer models. They may cite previous
listening, and speaking (6.RLHS.2).
knowledge to assist other students. (6.RLHS.1).
• Students will benefit from writing informative
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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EL Strategies
• Provide ample opportunities for students to use learning strategies (e.g., problem solving,
predicting, estimating, organizing, summarizing, categorizing, evaluating, self-monitoring).
• Provide ample opportunities for students to use and reinforce strategies they’ve learned in
the partner language as well as in the current language of instruction.
SPED Strategies
• Provide feedback to students regularly on their output (e.g., speech, writing).
• Conduct assessments of student comprehension and learning throughout the lesson on all
lesson objectives (e.g., spot checking, group response). Use similar types of assessments
and share assessment results across languages
Marzano Strategies
Allow students an opportunity to complete assignments at home, which will assist them in
making connections and learning new information in class. Homework provides students with
the opportunity to extend their learning outside the classroom

•

•

•

Resources & Links to Technology
• Prentice Hall, History of Our World, Chapter 10, Byzantine and Muslim Civilizations, pp. 282–305
• Prentice Hall, History of Our World, Chapter 13, Civilizations of Asia, pp. 362–387
• Maps, Prentice Hall, History of Our World, Atlas, pp. 664–679
• Ancient Civilizations Summary (How ancient civilizations influenced contemporary civilizations)
• History videos
Big Idea 2, Quarter 3
Students will compare and contrast the development of democracy in
Ancient Rome and Ancient Greece to the current U.S. system of government.
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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and explanatory texts focused on a central topic
related to how ancient civilizations influenced
contemporary societies (6.WLHS.2a).
Students should be instructed to cite specific
textual information in their writing (6.RLHS.1).
They should acquire this information from
multiple sources, such as texts, videos, maps,
and other forms of information resources.
Students should also be instructed using
primary and secondary sources to enable them
to analyze the relationships of those sources in
their writing (6.RLHS.9).
Students may present their writing in an
opposing fashion or they should be encouraged
to include opposing claims within their writing
(6.WLHS.1a). For example, each student may
select and write about cause and effects in a
particular civilization to compare with other
students’ perspectives.

Essential Question(s):
Where is the influence of Ancient Greece seen in the democratic world
today?
What types of governments were formed in these societies and how did
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Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1
Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era, century,
millennium, AD/CE, BC/BCE, c., and circa).
6.2.2
Construct and interpret time lines of events and civilizations
studied.
Distinguish between primary and secondary sources and describe
6.2.3
how each kind of source is used in interpreting history.
Identify multiple causes and effects when explaining historical
6.2.4
events.
6.2.5
6.2.8
6.2.9

Describe ways of interpreting archaeological evidence from
societies leaving no written records.
Describe a variety of ancient civilizations to include Egypt, Persia,
India, and China in terms of chronology, social structures and
contributions to later civilizations.
Discuss how ancient Greece influenced Western Civilization based
on 1) mythology and religion, 2) the social structure and role of
slavery, 3) the significance of citizenship and the development of
democracy, 3) the significance of the Persian and Peloponnesian
wars, 4) life in Athens during the Golden Age of Pericles, 5)
contributions in drama, poetry, history, sculpture, architecture,
science, mathematics, and philosophy, with emphasis on Socrates,
Plato, and Aristotle, and 6) the conquest of Greece by Macedonia
and the formation and spread of Hellenistic culture by Alexander
the Great.

they develop?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
6.RLHS.2
Determine the central idea or information of a primary
or secondary source; provide an accurate summary of
the source distinct from prior knowledge or opinions.
6.RLHS.3
Identify key steps in a text's description of a process
related to history/social studies (e.g., how a bill becomes
a law, how interest rates are raised or lowered).
6.RLHS.4
Determine the meaning of words and phrases as they
are used in a text, including vocabulary specific to
domains related to history/social studies.
6.RLHS.5
Describe how a text presents information (e.g.,
sequentially, comparatively, causally).
6.RLHS.7
Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
6.RLHS.9
Analyze the relationship between a primary and
secondary source on the same topic.
6.WLHS.1a Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge
and distinguish the claim(s) from alternate or opposing
claims, and organize the reasons and evidence logically.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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6.2.10

Discuss how ancient Rome from about 700 B.C. (B.C.E.) to 500 A.D.
6.WLHS.2a Write informative/explanatory texts, including the
(C.E.) influenced Western civilization based on 1) mythology and
narration of historical events, scientific
religion, 2) the social structure and role of slavery, 3) significance
procedures/experiments, or technical processes:
of citizenship and the development of democratic features in the
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate
government, 4) military domination of the Mediterranean basin
to achieving purpose; include formatting (e.g.,
and Western Europe, 5) the roles of Julius and Augustus Caesar in
headings), graphics (e.g., figures and tables), and
the collapse of the Republic and the rise of imperial monarchs, 6)
contributions in art and architecture, technology and science,
multimedia when useful to aiding comprehension.
medicine, literature and history, language, religious institutions,
and law.
6.2.11 Sequence and explain important events of Western Europe during
the Middle Ages from about 500 to 1000 A.D. (C.E.), including the
following:
• The spread and influence of Christianity and the Catholic Church
through Europe
• The structure of feudal society and its economic, social, and
political effects
• The rise of Frankish kings, the Age of Charlemagne, and the
revival of the idea of the Roman Empire
• The invasions, settlements, and influence of migratory groups,
as well as Angles, Saxons, Magyars, and Vikings.
6.2.12 Identify how the European Age of Discovery and expansion into
the Americas, Africa, and Asia impacted 1) the political and
economic motivations of explorers and conquistadors, 2) the
spread of religion, and 3) emigration, settlement patterns, cultural
diffusion, and social classes in the colonized areas.
6.4.1
Describe the different roles played by individuals pertaining to civic
participation in historical cultures.
Elements of the Standard(s) – What’s the meaning?
Students will continue to acquire information on the structure of ancient civilizations, such as Egypt, Persia, China, India, Greece, and Rome. Students
will pay close attention to the formation and structure of their governments and how those structures influenced contemporary governments.
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Important dates and events (6.2.2, 6.2.1, 6.2.4) within these civilizations will assist students in understanding how governments formed, why they
changed, and how they influenced contemporary governments (6.1.1). Students will also learn about key historical figures who assisted in government
structures (6.4.1). With this knowledge of ancient governments, students will learn information about their own government and how it has been
influenced by past civilizations. To assist student learning, compare and contrast the elements of government past and present.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
decade, age, era, century, millennium, AD/CE,
• Students’ previous knowledge of their
• Students will use knowledge from this section
BC/BCE, c., circa, chronology, slavery, emigration,
own ancient civilization (4.1.1) as well
to offer explanations and make predictions
cultural diffusion
as Pre-Columbian civilization (5.3.4)
regarding future problems and solutions to
may help them understand
cultural influences (7.3.7).
information regarding Roman
• Students will make comparisons between
civilization.
issues of contemporary governments, such as
monitoring laws and security (7.4.2), with the
• Students have discussed and
issues of ancient governments.
completed assignments related to how
one culture may influence another
(4.1.4).
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
Clearly state (orally and in writing) content, language, and cultural objectives for students. Work
• Plan meaningful activities that integrate lesson
to develop complementary or overlapping content objectives across languages.
concepts (e.g., surveys, letter writing,
EL Strategies
simulations, constructing models) with
language practice opportunities for reading,
• Use strategies such as CRISS (read and say something, 2 column notes, etc.) to model
writing, listening, and speaking (6.RLHS.2).
thinking processes and language structures in the classroom.
Students can participate in reenactments of
• Provide ample opportunities for students to use learning strategies (e.g., problem solving,
significant events in the creation of our
predicting, estimating, organizing, summarizing, categorizing, evaluating, self-monitoring).
government. They may also assume the role of
Provide ample opportunities for students to use and reinforce strategies they’ve learned in
a specific historical figure to write a letter or
the partner language as well as in the current language of instruction.
speech.
Marzano Strategies
Utilize student note-taking skills. These skills promote greater comprehension by asking students
• Students will benefit from writing informative
to analyze a subject to expose what's essential and then put it in their own words.
and explanatory texts focused on a central
topic related to the formation of our current
democratic structure or the structures which
influenced it (6.WLHS.2a).
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Resources & Links to Technology
• Prentice Hall, History of Our World, Chapter 3, Ancient Egypt and Nubia, pp. 66–101
• Prentice Hall, History of Our World, Chapter 4, Ancient India, pp. 104–131
• Prentice Hall, History of Our World, Chapter 5, Ancient China, pp. 136–161
• Prentice Hall, History of Our World, Chapter 6, The Rise of Ancient Greece, pp. 166–189
• Prentice Hall, History of Our World, Chapter 7, The Glory of Ancient Greece, pp. 196–223
• Prentice Hall, History of Our World, Chapter 8, The Rise of Ancient Rome, pp. 226–247
• Prentice Hall, History of Our World, Chapter 9, The Glory of Ancient Rome, pp. 250–277
• Maps- Prentice Hall, History of Our World, Atlas, pp. 664–679
• Ancient Greek Democracy (Link to History Channel articles and videos)

Students should be instructed to cite specific
textual information in their writing (6.RLHS.1).
They should acquire this information from
multiple sources such as texts, videos, maps,
and other forms of information resources.
Students should also be instructed using
primary and secondary sources to enable them
to analyze the relationships of those sources in
their writing (6.RLHS.9).
Students may present their writing in an
opposing fashion or they should be
encouraged to include opposing claims within
their writing (6.WLHS.1a). For example,
students engage in debates after collecting
information from various texts.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Big Idea 1, Quarter 4
Students will assess the impact of histories, geographies, governments,
religions, and cultures in contemporary societies of the Pacific region.

Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1
Use the words or abbreviations for identifying time periods or
dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).
6.2.2
Construct and interpret time lines of events and civilizations
studied.
6.2.3
Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting
history.
6.2.4
Identify multiple causes and effects when explaining historical
events.
6.2.5
Describe ways of interpreting archaeological evidence from
societies leaving no written records.

Essential Question(s):
How did each society’s belief systems affect its involvement in World
War II?
Why might historians disagree on the causes of World War I and World
War II?
In what ways was Imperialism an outgrowth of Nationalism in the years of
World War I and World War II?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
6.RLHS.7
Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
Analyze the relationship between a primary and
6.RLHS.9
secondary source on the same topic.
6.WLHS.1a Write arguments focused on discipline-specific content:
Introduce claim(s) about a topic or issue, acknowledge
and distinguish the claim(s) from alternate or opposing
claims, and organize the reasons and evidence logically.
6.WLHS.2a Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes:
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate
to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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6.2.11

Sequence and explain important events of Western Europe
during the Middle Ages from about 500 to 1000 A.D. (C.E.),
including the following:
• The spread and influence of Christianity and the Catholic
Church through Europe
• The structure of feudal society and its economic, social,
and political effects
• The rise of Frankish kings, the Age of Charlemagne, and the
revival of the idea of the Roman Empire
• The invasions, settlements, and influence of migratory
groups, as well as Angles, Saxons, Magyars, and Vikings.
6.2.12
Identify how the European Age of Discovery and expansion
into the Americas, Africa, and Asia impacted 1) the political
and economic motivations of explorers and conquistadors, 2)
the spread of religion, and 3) emigration, settlement
patterns, cultural diffusion, and social classes in the
colonized areas.
6.2.13
Explain how the major events and significant leaders of World
War I impacted the economic and political causes of the war
and its outcomes.
6.2.14
Explain how the major events and significant leaders of
World War II impacted the 1) economic and political causes,
2) the Holocaust and other examples of genocide in the
twentieth century, and 3) the outcomes of the war.
6.4.1
Describe the different roles played by individuals pertaining
to civic participation in historical cultures.
6.5.1
Describe the interrelationship of world economies today.
Elements of the Standard(s) – What’s the meaning?
Students will continue to compare the histories, geographies, religion, and culture of societies around the world and how they have influenced
contemporary societies. In this section, students will focus on the Pacific region of the world, which contains their home. Student connections to their
region should be used as prior knowledge throughout lessons. Lessons can begin with an activity with utilizes prior knowledge of the Pacific region in
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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order to identify what students already know and what they still need to learn. Key events and individuals (6.2.1, 6.2.2) who played a part in the
formation of current Pacific societies should be taught. Students may engage in a variety of activities to assist their understanding of these events and
individuals and begin to discuss, analyze (6.5.1), present, and write about the influence those events and individuals had on their society (6.2.4). Various
civilizations, such as those in Western Europe (6.2.11) and Asia (6.2.12), may be revisited from previous lessons.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
decade, age, era, century, millennium, AD/CE,
• Students have learned about traditions
• Students may use this section to build a
BC/BCE, c., circa, feudalism, emigration, cultural
and customs of their own society (4.1.1)
foundation to better understand the conflicts
diversity, Holocaust
and the other societies such as Preoccurring in contemporary society (7.2.2).
Columbian and Native Americans.
• Students may also use their skills to make
• Students’ prior knowledge of their
comparisons between past and present
society, their school, and other
societies and their issues (7.2.2).
societies’ governmental structures may
help them understand structures such
as feudalism.
• Students’ prior knowledge of how
cultures influence other cultures (4.1.4)
may assist their understanding of
complex subjects such as religious,
political, and social effects.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
Clearly state (orally and in writing) content, language, and cultural objectives for students. Work to • During this quarter, students should be writing
develop complementary or overlapping content objectives across languages.
at a high level associated with 6th grade. They
SIOP Strategies
have had multiple opportunities to present
informational and expository writing
• Explicitly link past learning and new concepts using cause and effect graphic organizers.
(6.WLHS.2a).
Students may use the graphic organizers during the writing process (6.RLHS.1).
• Students should know how to write, speak,
• Use scaffolding techniques consistently throughout lesson. Encourage students to use
and present citing textual evidence from a
scaffolding techniques themselves when they are serving as peer models.
variety of sources (6.RLHS.1).
EL Strategies
Use strategies such as CRISS (read and say something, 2 column notes, etc.) to model thinking
• Students should retrieve and present
processes and language structures in the classroom.. (6.RLHS.1).
information from visual sources, such as
Marzano Strategies
photographs, videos, and maps (6.RLHS.7).
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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•

Allow students opportunities for homework and practice which reflect in class content. They
•
should be given opportunities to work at their own pace with a variety of resources.
• Utilize student note-taking skills. These skills promote greater comprehension by asking
students to analyze a subject to expose what's essential and then put it in their own words
(6.WLHS.1a).
Resources & Links to Technology
• Prentice Hall, History of Our World, Chapter 10, Byzantine and Muslim Civilizations pp. 282–305
• Prentice Hall, History of Our World, Chapter 11, Civilizations of Africa, pp. 308–331
• Prentice Hall, History of Our World, Chapter 12, Civilizations in Asia, pp. 362–387
• Prentice Hall, History of Our World, Chapter 14, Europe in the Middle Ages, pp. 392–421
• Prentice Hall, History of Our World, Chapter 20, A Changing World, pp. 560–587
• Maps, Prentice Hall, History of Our World, Atlas, pp. 664–679
• History videos
Big Idea 2, Quarter 4
Students will analyze the impact of Imperialism and World War I and II on
the economic infrastructure of the United States.
Guam Standards:
6.1.1
Predict how present day cultures may change or evolve.
6.2.1
Use the words or abbreviations for identifying time periods
or dates in historical narratives correctly (decade, age, era,
century, millennium, AD/CE, BC/BCE, c., and circa).
6.2.2
Construct and interpret time lines of events and civilizations
studied.
6.2.3
Distinguish between primary and secondary sources and
describe how each kind of source is used in interpreting
history.

Student writing should be clear and focused
around one topic, multiple topics, or opposing
perspectives (6.WLHS.1a).

Essential Question(s):
When empires expand, how are cultures and societies affected?
What does government need to survive and thrive?
How does one occurrence influence the emergence outcome of another?
CCSS Literacy Standards:
6.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
6.RLHS.2
Determine the central idea or information of a primary
or secondary source; provide an accurate summary of
the source distinct from prior knowledge or opinions.
6.RLHS.5
Describe how a text presents information (e.g.,
sequentially, comparatively, causally).
Integrate visual information (e.g., in charts, graphs,
6.RLHS.7
photographs, videos, or maps) with other information
in print and digital texts.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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6.2.4
6.2.5
6.2.13
6.2.14

6.4.1
6.5.1

Identify multiple causes and effects when explaining
historical events.
Describe ways of interpreting archaeological evidence from
societies leaving no written records.
Explain how the major events and significant leaders of
World War I impacted the economic and political causes of
the war and its outcomes.
Explain how the major events and significant leaders of
World War II impacted the 1) economic and political
causes, 2) the Holocaust and other examples of genocide in
the twentieth century, and 3) the outcomes of the war.
Describe the different roles played by individuals pertaining
to civic participation in historical cultures.
Describe the interrelationship of world economies today.

6.RLHS.9
6.WLHS.1a

6.WLHS.2a

Analyze the relationship between a primary and
secondary source on the same topic.
Write arguments focused on discipline-specific
content: Introduce claim(s) about a topic or issue,
acknowledge and distinguish the claim(s) from
alternate or opposing claims, and organize the reasons
and evidence logically.
Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes:
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate
to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension.

Elements of the Standard(s) – What’s the meaning?
This quarter should be used as an opportunity to reflect on the civilizations studied throughout the year. Students should engage in activities that assist
their understanding of events in terms of time (6.2.1, 6.2.2) and location. With a better understanding of how ancient civilizations impact contemporary
societies, students should focus on why ancient civilizations were forced to change and how present-day cultures will change in the future (6.1.1).
Students should be provided lessons on the impact of change on economics (6.5.1) as well as conflicts (6.2.13, 6.2.14) globally.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
imperialism, Holocaust, economy
• Students previously learned about
• Students will depend on prior knowledge of
conflicts in their own societies and
conflicts to discuss factors which contribute to
societies such as Pre-Columbians and
contemporary conflicts, conquests,
Native Americans.
colonization, immigration, and trade (7.2.3).
• Students will be able to identify locations on a
• Students began to organize
map and relationships between societies, both
information into timelines as early as
past and present (7.3.6).
second grade (2.2.3) when they were
assigned to explain information
timelines convey.
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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•

Students have been delivered
instruction of the civic obligation of
others and themselves (4.4.3).

Instructional Strategies (EL, SIOP, SPED, Marzano)
Clearly state (orally and in writing) content, language, and cultural objectives for students. Work
to develop complementary or overlapping content objectives across languages.
EL Strategies
• At times, EL students may require lessons, lectures, and assignments to be broken up into
small tasks. You may need to assess student progress often to determine whether they have
acquired enough information to move on. This can also be applied to student writing. Have
students write in sections on past civilizations and current cultures. Allow for peer editing
sessions (6.WLHS.2a).
• Pre-teach background knowledge/key vocabulary or concepts students will need for each
unit before moving ahead (6.RLHS.1).
• To assist with writing organization, graphic organizers such as Venn diagrams and 3-column
charts may be used to provide visual support for concepts (6.WLHS.1a).
SPED Strategies
• Use a wide variety of ways to explain a concept or assignment. When appropriate, the
concept or assignment may be depicted in graphic or pictorial form, with manipulatives, or
with real objects to accompany oral and written instructions. The use of videos to introduce
new sounds and visual images may assist in introducing new information (6.RLHS.7).
• Provide assistance in the specific and general vocabulary to be used for each lesson prior to
the lesson, using reinforcement or additional practice afterward. Resources and instruction
should be monitored for ambiguities or language that would be confusing, such as idioms or
culture specific terms.
Marzano Strategies
• Encourage students to draw similarities and differences between their own culture and the
culture of others. They may complete a Venn diagram for this activity.
• Utilize a variation of note-taking formats, such as a timeline or Cornell notes, to assist
students in organizing key facts and terms (6.WLHS.1a).

CCSS Literacy Standards
• During this quarter, students should be writing
at a high level associated with 6th grade. They
have had multiple opportunities to present
informational and expository writing
(6.WLHS.2a).
• Students should know how to write, speak, and
present citing textual evidence from a variety of
sources (6.RLHS.1).
• Students should retrieve and present
information from visual sources, such as
photographs, videos, and maps (6.RLHS.7).
• Student writing should be clear and focused
around one topic, multiple topics, or opposing
perspectives (6.WLHS.1a).
• Students should be able to cite textual evidence
to support their analysis of information rather
than relying on prior knowledge (6.RLHS.2).

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Resources & Links to Technology
• Prentice Hall, History of Our World, Chapter 21, 592–625
• Maps- Prentice Hall, History of Our World, Atlas, pp. 664–679
• World War II Lessons Plans

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Content: History
Grade/Course: Six
Timeline: 50 minutes
Standard(s):
HSS Standards:
Use the words or abbreviations for identifying time periods or dates in historical narratives
6.2.1
correctly (decade, age, era, century, millennium, AD/CE, BC/BCE, c., and circa).
Construct and interpret time lines of events and civilizations studied.
6.2.2
6.2.6

Identify the early development of humankind from the Paleolithic Era to the agricultural
revolution based on hunter-gatherer societies' environments, characteristics including their use
of tools and fire, and technological and social advancement that gave rise to stable communities.

ELA Support Standards:
6.RLHS.5 Describe how a text presents information (e.g., sequentially, comparatively, causally).
Lesson Overview:
In this lesson, students will construct a timeline to
show major time periods of the beginning of
human society.

Lesson Objective(s):
In this lesson, students will be able to
• Demonstrate an understanding of constructing a
timeline.
• Identify key dates and events that led to the
creation of human society.

Vocabulary:
irrigation, surplus, artisan, civilization, social class

Focus Question(s):
How do civilizations begin and change over time?

Description of Lesson (including instructional strategies):
Anticipatory Set: (7 minutes)
1. To begin, students will watch a short video. They should pay close attention to how the video creates
timelines. Students should not try to remember any dates, just watch the video to hear facts on the
beginning of civilization and watch timelines be created.
2. Show “The First Civilizations” video. The video is found at First Civilizations. If you cannot access
YouTube at school, at home go to www.cnet.com and download the YouTube Downloader. It is similar
to an app and will allow you to download YouTube videos into AVI files, which you can e-mail or put
onto a flash drive and show at school. You can even burn the video to a DVD and show it on a
television.
3. After the video, conduct a short classroom discussion regarding student perceptions of the beginning
of civilization. Clear up misconceptions regarding whether dinosaurs were around with man, etc.
Instruction and Strategies: (10 minutes)
1. Introduce timeline activity by explaining to students they will be making a timeline of the important
dates and events leading up to the creation of human civilizations. (Marzano: Cues, Questions, and
Advanced Organizers)
2. On the board, write the rules of a timeline, and draw a line in the middle of the board to demonstrate
the timeline they will be making on their paper. Directions for timeline:
• Draw a line in the middle of your paper horizontally. This line represents a certain period of time.
The line can represent an hour, a day, a week, a year, many years, etc.
• The past goes on the left. Timelines show the progression of time left to right in a similar fashion to
reading a book (on the board timeline, write 0 at the left and 12 at the very right).
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Timelines are divided into equal time marks. (Draw 13 lines equally, See Supplemental Item 1
example.)
• Timelines should be labeled. (On the board, label the timeline “My Life.” Label each line with a
number 0–12 and the word “Years” after each number.)
• Ask students to give you ages and events that happened since they were born such as when they
learned to ride a bike, when they started to walk, or when they started school. Demonstrate how
to add information to a timeline based on the year it occurred. (Students really enjoy the timeline
about themselves, so you may suggest they complete one at home for extra credit.)
Guided Practice: (30 minutes)
1. Distribute a long white piece of paper (made by cutting an 11 x 17 paper in half) to each student.
2. Have students write their name on the back of the paper.
3. Explain to students the paper will be used to create a timeline of how early civilizations formed from
their Prentice Hall History of the World Book pp. 12–17.
4. Erase the dates and events on the board timeline. Leave the horizontal lines. Redo the lines on the
timeline to account for the time between 150,000 B.C. to 1,000 B.C. (See Supplemental Item 2 below).
Write lesson vocabulary on the board.
5. Title the timeline Pre-History Timeline.
6. Have students turn the timeline over and copy lesson vocabulary words and timeline words (decade,
age, era, century, millennium, AD/CE, BC/BCE, c., and circa) on the back of the paper. (See
Supplemental Item 3 for definitions). As students read, they should write the definitions of each word
on the back of the paper. Explain to students they will be responsible for using at least two of the
vocabulary words within their timeline appropriately. Also write the page numbers of the glossary at
the back of the book, which can assist with identifying definitions of these words (pp. 706–715).
7. Have students begin reading from page 12 in partners, raising their hands whenever they find a date or
definition of a vocabulary or timeline word.
8. When a student finds a date, work together as a class to mark the timeline on the board with that date
and the description of the date. Also, write the definition of the vocabulary and timeline words on the
board for students to copy. You may also consider calling a student to the board or multiple students at
the same time to write these items on the board.
9. After all dates have been extracted from pp. 12–17, students may color pictures near the date marks to
signify the item discussed at that date. For example, 140,000 B.C.––Ancestors learned how to use fire
––students may draw a little campfire.
Formative Assessment:
Student-completed timelines may be used as a form of formative assessment.
Closure: (3 minutes)
Before students turn in their timeline, have them pair-share how one item on the timeline has changed our life
today.
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
Students who need extra assistance may be given premade timelines in which they only need to fill in certain
missing information. Students who need to be challenged may be required to find additional dates and predict
when events occurred on the timeline based on the description given in the book.
Resources (Textbook and Supplemental):
• Prentice Hall History of Our World
• Video First Civilizations
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Supplemental Item 1

First time on
an airplane

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Supplemental Item 2

Pre-History Timeline

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Supplemental Item 3
Definitions of lesson vocabulary and timeline words
irrigation- a method of supplying land with water through a network of canals
surplus- more of a thing or product than is needed
artisan- a skilled worker who practices a trade, such as jewelry making, ceramics, or sculpture; in Aztec society,
artisans were the third most important class, under the royal ore religious leaders and warriors.
civilization-a society with cities, a central government run by official leaders, and workers who specialize in
certain jobs, leading to social classes; characterized by writing, art, and architecture.
social class- a group, or class, that is made up of people with similar backgrounds, income, and ways of living
decade- a period of 10 years
age- the length of time a person has lived or a thing has existed
era- a long and distinct period in history with a particular feature or characteristic
century- a period of 100 years
millennium- a period of time equal to one thousand years
AD/CE- AD is Latin for Anno Domini or “the year of the Lord”. CE stands for Common Era which is used in place of
AD
BC/BCE- BC means “before Christ”. BCE stands for Before Common Era and is used in place of BC
c.- abbreviation of the word circa
circa- approximately
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Content: History
Grade/Course: Six
Timeline: 50 minutes
Standard(s):
HSS Standard:
6.2.8
Describe a variety of ancient civilizations to include Egypt, Persia, India, and China in terms of
chronology, social structures and contributions to later civilizations.
CCSS Literacy Standard:
6.RLHS.7 Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
Lesson Overview:
In this lesson, students will be introduced to the
Silk Road and gain a basic understanding of the
purpose of the road, how the road changed trade,
and how it influenced other cultures. Students will
analyze the histories, geographies, government,
religion, and cultures that influence the
contemporary societies of Asia.
Vocabulary:
trade, silk, religion

Lesson Objective(s):
In this lesson, students will be able to
• Describe the impact of the Silk Road by discussing
details of the Road and what was traded.

Focus Question(s):
• In what ways did the Silk Road influence the
introduction of cultures between China and the
Western peoples?
• How has this new influence impacted other
societies?
Description of Lesson (including instructional strategies):
Anticipatory Set: (5 minutes)
1. Have students turn to page 157 in Prentice Hall History of our World and find the Silk Road on the map.
2. Ask students to share their thoughts on how long the Silk Road was, what different types of items may
have been traded on the silk road, how items were carried such a long distance, and what type of
weather or terrain people had to travel along the Silk Road.
3. Students then pair-share with a partner regarding their first impressions of the Silk Road for 2–3
minutes.
Instruction and Strategies: (10 minutes)
1. Display a 3-column graphic organizer on the board (Marzano). Have students title the graphic organizer
“The Silk Road.”
2. Have students label the first column: ideas traded; the second column items traded; the third column
countries passed through (see attached).
3. Have students turn to page 157. Either read the first paragraph aloud or call on a volunteer.
4. Take volunteer answers of any information from the first paragraph that can be added to the graphic
organizer. For example, in the items traded column, the first paragraph in the text says “grapes,
walnuts, and garlic.”
Guided Practice: (30 minutes)
1. Have students work with a partner to read pages 157–158 and complete the graphic organizer.
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Students should try to list at least five items per column (See attached chart for possible answers).
2. After about 10 minutes, play the “Silk Road” video (Video) so that students can capture additional
details about the Silk Road. Walk around the room monitoring student progress.
Formative Assessment:
Collect graphic organizer to review as a formative assessment. You may also consider grading this as an
assignment. Have students share additional details they gathered from the video.
Closure: (5 minutes)
Students pair-share their own top three items or ideas traded on the Silk Road that we still use today in some
way. You can also have students provide initial thoughts on the focus questions on an exit card.
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
• Have students who require more assistance work in larger groups with the teacher to complete the 3column graphic organizer. Part of the graphic organizer can be pre-filled to guide students to complete
the remainder of the columns
• Students who require more of a challenge may write a short summary of the items in their 3-column
chart.
Resources (Textbook and Supplemental):
• Chapter 5: Ancient China, Section 4: Achievements of Ancient China, Prentice Hall History of our World
pp. 157–158
• Silk Road Video – (Video)
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Silk Road Graphic Organizer
Items Traded

Ideas Traded

Countries Passed Through

(Possible details)

(Possible details)

(Possible details)

Grapes
Silk
Walnuts
Garlic
Glass
Horses
Woolens

How to dye silk
How to raise silkworms
Religious teachings
Art
Medicine
Technology

Persia
Mesopotamia
Turkey
Greece
Egypt
India
China
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Content: HSS
Grade/Course: Six
Timeline: 45 minutes
Standard(s):
HSS Standard:
6.2.9
Discuss how ancient Greece influenced Western Civilization based on 1) mythology and
religion, 2) the social structure and role of slavery, 2) the significance of citizenship and the
development of democracy, 3) the significance of the Persian and Peloponnesian wars, 4) life
in Athens during the Golden Age of Pericles, 5) contributions in drama, poetry, history,
sculpture, architecture, science, mathematics, and philosophy, with emphasis on Socrates,
Plato, and Aristotle, and 6) the conquest of Greece by Macedonia and the formation and
spread of Hellenistic culture by Alexander the Great.
CCSS Literacy Standards:
11.RLHS.4 Determine the meaning of words and phrases as they are used in a text, including analyzing
how an author uses and refines the meaning of a key term over the course of the text (e.g.,
how Madison defines faction in Federalist No. 10).
11.RLHS.7 Integrate and evaluate multiple sources of information presented in diverse formats and
media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve
a problem.
Lesson Overview:
Students will do a quick write on the Daily Spark of
Socrates quote and formulate ideas of what they
think democracy means to them. They will share
ideas with the class and vote on a definition. They
will discuss major differences between Athenian
democracy and today’s democracy. Students will
read and highlight important information on
Athenian leaders and philosophers and plot facts
on a timeline. They will be able to cite evidence of
how ancient Greece influenced the development
of democracy.

Lesson Objective(s):
In this lesson, students will be able to
• Define democracy, outline the development of
democracy, and compare and contrast democracy
between ancient Greece and today’s world.

Vocabulary:
democracy, aristocrats, justice, Aristotle, Socrates,
Pericles, Constitution, Plato, philosophy, Solon,
Cleisthenes, Ephialtes, Herodotus, tyranny,
monarchy, oligarchy

Focus Question(s):
How would our lives be affected if we did not have
democracy?

Description of Lesson (including instructional strategies):
Anticipatory Set: (5 minutes)
Present PowerPoint slide of Daily Spark “The Secret of change is to focus all your energy, not on fighting the
old, but building the new”—Socrates (see PowerPoint attachment and/or handouts 1 and 2). Students will
read and analyze the quote and complete the Daily Spark Template. This will allow students to cite text
evidence and provide supporting details to defend their opinion. (Marzano: Scaffolding Strategy) Walk
around and monitor.
Instructions that are italicized include student engagement strategies.
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Instruction and Strategies:
• Place students in cooperative groups of 3–4.
• In their groups, students will define democracy based on their prior knowledge/schema/experience.
Students will brainstorm a list of ideas of what the group thinks democracy means and choose the
“best answer” to share with class. Walk around and monitor.
• Class discussion on definitions. Students will vote to agree on what they think democracy means.
(Marzano: Cooperative Learning) (5 minutes)
Hold a discussion of major differences between Athenian democracy compared to today’s democracy. Who
was allowed to vote? Athenian Democracy: Greek Citizens only, which included only male voters, no females,
no slaves. However, in today’s democracy everyone who is a U.S. citizen can vote for representatives.
(Marzano: Identifying Similarities and Differences) Provide notes (see attachment). (8–10 minutes)
Guided Practice:
• Distribute copies of infographics of Athenian leaders and philosophers and poster paper. (See
attachment on Athenian leaders and philosophers). Students will read and highlight information
from the infographic. Students are to focus on information pertaining to the name of the leader or
philosopher, dates, and their contribution to the beginnings of democracy. Students will create a
timeline/outline of the development of democracy. This will allow students to cite text evidence and
provide supporting details to defend their timeline.
• Guide students to remember the following: How should your timeline begin? Reflect on timeline
skills and remember the differences between B.C. and A.D. Walk around and monitor. (20–25
minutes)
• Students will display their timeline poster for Gallery Walk. Other groups will be allowed to view
group work and make comments using sticky notes. Students will be reminded to make constructive
criticisms.
Formative Assessment:
The student’s participation in classroom discussions and completion of assigned classwork and activities will
demonstrate the student’s understanding of the lessons. The completed timeline will be graded with a rubric
(see attachment).
Closure: (5 minutes)
• What is democracy? (Exit Ticket)
• Sneak peak of tomorrow’s lesson; Students will create city-states and laws. What name will your
group call your city-state and What laws will you create for your city-state?
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
• Preteach vocabulary
• Peer tutoring
• Prearranged groups
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Resources (Textbook and Supplemental):
• History of our World, Pearson Prentice Hall copyright 2005
• Wikipedia, the free encyclopedia
• http://www.mrdonn.org/worldhistory.html, http://www.besthistorysites.net,
http://www.educationworld.com, http://www.socialstudiesforkids.com
• http://www.youtube.com/watch?v=MR4euj6xjds (This is 3-day video that students could watch at
home, or you can show snippets over the course of multiple days).
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Daily Spark Template

DAILY SPARK
QUOTE BY:________________________________________
I agree…
I disagree…
Sometimes…
STATE the part of the
QUESTION…that says what YOU
AGREE/DISAGREE WITH.
Because…(Transition word)

(Person’s name) said, “(use part of the
quote)”

In my experience…
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Notes
Citizens of Greek city-states such as Athens had strong feelings and valued their
freedoms. For these reasons, they took on an active role in their government. They
were able to develop new ideas in philosophy, religion, government, and the arts in
part because of the value they placed on free thinking.

Athenian democracy

developed in the Greek city-state of Athens,
comprising the central city-state of Athens and the surrounding territory of Attica,
around 550 B.C. Athens is one of the first known democracies. Other Greek cities set
up democracies, and even though most followed an Athenian model, none was as
powerful, stable, or as well-documented as that of Athens.
It remains a unique and intriguing experiment in direct democracy, a political system
in which the people do not elect representatives to vote on their behalf but vote on
legislation and executive bills in their own right. Participation was by no means open,
but the in-group of participants was constituted with no reference to economic class
and they participated on a large scale. The public opinion of voters was remarkably
influenced by the political satire performed by the comic poets at the theatres.[1]
Solon (594 B.C.), Cleisthenes (508/7 B.C.), and Ephialtes (462 B.C.) contributed to the
development of Athenian democracy, creating new institutions.
The greatest and longest lasting democratic leader was Pericles; after his death,
Athenian democracy was twice briefly interrupted by oligarchic revolution toward the
end of the Peloponnesian War. It was modified somewhat after it was restored under
Eucleides; the most detailed accounts are of this fourth-century modification rather
than the Periclean system. It was suppressed by the Macedonians in 322 B.C. The
Athenian institutions were later revived, but the extent to which they were a real
democracy is debatable.
Over 2400 years ago, the famous Greek general, Pericles, said, "It is true that we
(Athenians) are called a democracy, for the administration is in the hands of the many
and not the few, with equal justice to all alike in their private disputes."
Only in Athens, and only for a short time, "rule by many" meant that all citizens had to
be willing to take an active part in government. That was the law.
Each year, 500 names were drawn from all the citizens of Athens. Those 500 citizens
had to serve for one year as the lawmakers of ancient Athens.
All citizens of Athens were required to vote on any new law that this body of 500
citizens created. One man, one vote, majority ruled. Women, children, and slaves were
not citizens, and thus could not vote.
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Democracy is a form of government in which all eligible citizens participate
equally—either directly or through elected representatives—in the proposal,
development, and creation of laws. It encompasses social, economic, and cultural
conditions that enable the free and equal practice of political self-determination.

Aristocracy (Greek ἀριστοκρατία aristokratía, from ἄριστος aristos "excellent,"

and κράτος kratos "power") is a form of government in which power is in the hands of a
small, privileged, ruling class.[1] The term derives from the Greek aristokratia, meaning
"rule of the best".[2] At the time of the word's origins in Ancient Greece, it was
conceived as rule by the best qualified citizens and was often contrasted favorably with
monarchy, the rule of a single individual. In later times, aristocracy was usually seen
as rule by a privileged group, the aristocratic class, and was contrasted with
democracy.

tyr·an·ny
noun \ˈtir-ə-nē\
: cruel and unfair treatment by people with power over others
: a government in which all power belongs to one person: the rule or authority of a
tyrant
plural tyr·an·nies
Full Definition of TYRANNY
1
: oppressive power <every form of tyranny over the mind of man — Thomas
Jefferson>; especially : oppressive power exerted by government <the tyranny of a
police state>
2
a : a government in which absolute power is vested in a single ruler; especially : one
characteristic of an ancient Greek city-state
b : the office, authority, and administration of a tyrant
3
: a rigorous condition imposed by some outside agency or force <living under the
tyranny of the clock — Dixon Wecter>
4
: an oppressive, harsh, or unjust act : a tyrannical act <workers who had suffered
tyrannies>
Instructions that are italicized include student engagement strategies.
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Oligarchy (from Greek ὀλιγαρχία (oligarkhía); from ὀλίγος (olígos), meaning "few",

and ἄρχω (arkho), meaning "to rule or to command")[1][2][3] is a form of power
structure in which power effectively rests with a small number of people. These people
could be distinguished by royalty, wealth, family ties, education, corporate, or military
control. Such states are often controlled by a few prominent families who typically
pass their influence from one generation to the next. But inheritance is not
a necessary condition for the application of this term.
Part of the Politics series

Basic forms of
government

Power structure

•

Confederation

•

Federation

•

Hegemony

•

Empire

•

Unitary state

Power source

Democracy
•

Direct democracy

•

Representative democracy
Monarchy

•

Absolute monarchy

•

Constitutional monarchy

Oligarchy
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•

Aristocracy

•

Military junta

•

Plutocracy

•

Stratocracy

•

Timocracy

Quarter 3

Authoritarianism

•

Autocracy

•

Despotism

•

Dictatorship

•

Totalitarianism

Other

•

Anarchy

•

Anocracy

•

Kritarchy

•

Republic

•

Theocracy
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Solon (/ˈsoʊlɒn/ or /ˈsoʊlən/; Ancient Greek: Σόλων, c.
638 BC–558 B.C.) was an Athenian statesman,
lawmaker, and poet. He is remembered particularly for
his efforts to legislate against political, economic, and
moral decline in archaic Athens. His reforms failed in
the short term, yet he is often credited with laying
the foundations for Athenian democracy.

Cleisthenes (/ˈklaɪsθəˌniz/; Greek: Κλεισθένης, also
Clisthenes or Kleisthenes) was a noble Athenian of the
Alcmaeonid family. He is credited with reforming the
constitution of ancient Athens and setting it on a
democratic footing in 508/7 B.C.[1] For these
accomplishments, historians refer to him as "the father of
Athenian democracy."[2] He was the maternal grandson of
the tyrant Cleisthenes of Sicyon, as the younger son of the
latter's daughter Agariste and her husband Megacles. Also,
he was credited with increasing the power of the Athenian
citizens’ assembly and for reducing the power of the
nobility over Athenian politics.
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Aristotle (Ancient Greek: Ἀριστοτέλης [aristotélɛːs], Aristotélēs) (384 B.C.–322 B.C.)[1]
was a Greek philosopher and polymath, a student of Plato and teacher of Alexander
the Great. His writings cover many subjects, including physics, metaphysics, poetry,
theater, music, logic, rhetoric, linguistics, politics, government, ethics, biology, and
zoology. Together with Plato and Socrates (Plato's teacher), Aristotle is one of the most
important founding figures in Western philosophy. Aristotle's writings were the first to
create a comprehensive system of Western philosophy, encompassing ethics,
aesthetics, logic, science, politics, and metaphysics.

Born

384 B.C.

Died

322 B.C. (aged 62)

Nationality

Greek
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Socrates was a classical Greek Athenian philosopher. Credited
as one of the founders of Western philosophy, he is an enigmatic
figure known chiefly through the accounts of later classical writers.
Many would claim that Plato's dialogues are the most
comprehensive accounts of Socrates to survive from antiquity.

Born

Died

Nationality

c. 469 / 470 B.C.[1]
Deme Alopece, Athens

399 B.C. (age approx.
71) Athens

Greek
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Plato was a philosopher in Classical Greece. He was also a mathematician,
student of Socrates, writer of philosophical dialogues, and founder of the
Academy in Athens, the first institution of higher learning in the Western world

c. 428–427 or 424/423
Born

Died

Nationality

B.C. Athens

c. 348–347 B.C. (aged c. 80)
Athens

Greek
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Pericles (Greek: Περικλῆς [periklɛːs], Periklēs, "surrounded by glory"; c. 495–
429 B.C.) was the most prominent and influential Greek statesman, orator,
and general of Athens during the Golden
Age—specifically, the time between the
Persian and Peloponnesian wars. He
was descended, through his mother,
from the powerful and historically
influential Alcmaeonid family.
Pericles had such a profound influence
on Athenian society that Thucydides,
his contemporary historian, acclaimed
him as "the first citizen of Athens".[1]
Pericles turned the Delian League into
an Athenian empire and led his
countrymen during the first two years of
the Peloponnesian War. The period
during which he led Athens, roughly
from 461 to 429 B.C., is sometimes
known as the "Age of Pericles", though
the period thus denoted can include
times as early as the Persian Wars, or
as late as the next century.
Pericles promoted the arts and
literature; it is principally through his
efforts that Athens holds the reputation
of being the educational and cultural center of the ancient Greek world. He
started an ambitious project that generated most of the surviving structures on
the Acropolis (including the Parthenon). This project beautified the city,
exhibited its glory, and gave work to the people.[2] Pericles also fostered
Athenian democracy
to such an extent
that critics call him
a populist.[3][4]
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Peisistratos (6th century – 527/528 BC; also
spelled Pisistratus; Greek: Πεισίστρατος) was a
tyrant, who ruled in Athens during the most part of
the period between 561 and 527 B.C. His legacy lies
primarily in his institution of the Panathenaic
Festival and the consequent first attempt at
producing a definitive version for Homeric epics.
Peisistratos' championing of the lower class of
Athens, the Hyperakrioi, (see below) can be seen as
an early example of populism. While in power,
Peisistratos did not hesitate to confront the
aristocracy, and he greatly reduced their privileges,
confiscated their lands and gave them to the poor,
and funded many religious and artistic programs.[1]
Peisistratids is the common term for the three
tyrants who ruled in Athens from 546 to 510
B.C., namely Peisistratos and his two sons,
Hipparchus and Hippias.

Herodotus (/hɨ ˈrɒdə təs/; Ancient Greek:
Ἡρόδοτος Hēródotos) was an ancient Greek
historian who was born in Halicarnassus, Caria
(modern day Bodrum, Turkey) and lived in the
fifth century B.C. (c. 484–425 B.C.). He has been
called "The Father of History" (firstly conferred
by Cicero), and was the first historian known to
collect his materials systematically, test their
accuracy to a certain extent, and arrange them
in a well-constructed and vivid narrative.[1] The
Histories—his masterpiece and the only work he
is known to have produced—is a record of his
"inquiry" (or ἱστορία historía, a word that passed
into Latin and acquired its modern meaning of
"history"), being an investigation of the origins of
the Greco-Persian Wars and including a wealth
of geographical and ethnographical information.
Although some of his stories were fanciful, he claimed he was reporting only
what had been told to him. Little is known of his personal history.
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Ephialtes (Greek: Ἐφιάλτης, Ephialtēs) was an
ancient Athenian politician and an early leader
of the democratic movement there. In the late
460s B.C., he oversaw reforms that diminished
the power of the Areopagus, a traditional
bastion of conservatism, and which are
considered by many modern historians to mark
the beginning of the "radical democracy" for
which Athens would become famous. These
powers included the scrutiny and control of
office holders, and the judicial functions in
state trials. He introduced pay for public
officeholders, reduced the property
qualifications for holding a public office, and
created a new definition of citizenship.[1]
Ephialtes, however, would not live to
participate in this new form of government for
long. In 461 B.C., he was assassinated,
probably at the instigation of resentful
oligarchs, and the political leadership of Athens
passed to his deputy, Pericles.

Eucleides[1] (Greek: Ευκλείδης)
was archon of Athens towards the end of the
fifth century B.C. He is recorded having
conversed with Socrates and writing notes
when he got home.[2] He contributed toward
the re-establishment of democracy during his
years in office (403–402 B.C.). He is also
believed to have contributed to the new
political order, with proposals that sought to
deal with the challenge of potentially disruptive
minority who had supported oligarchy in the
previous years.[3]
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TIMELINE RUBRIC
NAME

DATE

4
Facts were
accurate for all
Contents/facts events reported
on the timeline.

Dates

Learning of
content

resources

All dates
indicated on
timeline are
correct and are
sequenced in the
proper order.
The student can
accurately
describe 75% or
more of the
events on the
timeline without
referring to it
and quickly
determine which
of two events
came first.
The timeline
contained at
least 9 events
related to the
topic.

CRITERIA
3
Facts were
accurate for at
least 80% of all
events reported
on the timeline.

points
2
Facts were
accurate for at
least 60% of the
events reported
on the timeline.

1
Facts were
often inaccurate
for events
reported on the
timeline.

At least 1 of the
dates or
sequences is not
in the proper
order.

At least 2 of the
dates or
sequences are
not in the proper
order.

At least 3 of the
dates or
sequences are
not in the
proper order.

The student can
accurately
describe 50% of
the events on the
timeline without
referring to it and
can quickly
determine which
of the two events
occurred first.

The student can
describe any
event on the
timeline if
allowed to refer
to it and can
determine which
of two events
occurred first.

The student
cannot use the
timeline
effectively to
describe events
or to compare
events.

The timeline
contained at least
7 events related to
the topic.

The timeline
contained at least
5 events related to
the topic.

The timeline
contained
fewer than 5
events related
to the topic.

total
Adapted from: http://www.readwritethink.org/files/resources/lesson_images/lesson398/rubric-timeline2.pdf

Teacher comments :
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Content: HSS
Grade/Course: Six
Timeline: 60 minutes
Standard(s):
HSS Standard:
6.2.4
Identify multiple causes and effects when explaining historical events.
CCSS Literacy Standard:
6.RLHS.7 Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
Lesson Overview:
Students will understand the causes and effects of
WWII and display in a graphic organizer.

Lesson Objective(s):
In this lesson, students will be able to
• Demonstrate their understanding of WWII through
a graphic organizer by listing the causes and
effects.

Vocabulary:
cause, effect, historians

Focus Question(s):
If Pearl Harbor was not attacked by the Japanese, would
the United States have entered WWII? Why or why not?

Description of Lesson (including instructional strategies):
Anticipatory Set: (5–10 minutes)
Refresh students’ memories of prior lessons by presenting a short video clip of the “Bombing of Pearl
Harbor” and/or the “Sinking of the Lusitania” (see the resource list below). Ask the 5 Ws (Who, What, Where,
Why, When) in reference to the clips to recall previous information.
Instruction and Strategies: (5–10 minutes)
Inform students that they will be identifying the causes and effects of WWII using a graphic organizer.
Briefly discuss the purpose and benefits of a cause and effect template that was presented and practiced
in the prior day’s lesson.
Guided Practice: (25–30 minutes)
• Place students into preselected groups of 4–5 with different ability levels. (Marzano: Cooperative
Learning) Pass out 2 blank cause and effect templates per group. One will be used for causes and the
other for effects.
• With the group and with their textbooks, students will complete the templates. (Marzano: Cues,
Questions, and Advance Organizers)
• Monitor group work by walking around the classroom answering questions and providing assistance.
Formative Assessment: (5 minutes)
• Option 1: Collect templates and grade according to the attached rubric.
• Option 2: Have each student write a paragraph (3–5 sentences) on the causes and effects of WWII.
Closure: (10 minutes)
Reinforce the lesson objective by discussing with the class at least 3 causes and effects of WWII
Have students pair-share their thoughts on the focus question: If Pearl Harbor was not attacked by the
Japanese, would the United States have entered WWII? Then call on 3 random pairs to share their thoughts
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant
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Quarter 4

with the class.
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
Students will be grouped by the teacher to prevent disparity among ability levels.
Resources (Textbook and Supplemental):
• Textbook reference History of Our World: Ch. 21, Sec. 4, pp. 616–627
• Blank cause/effect template (see attachment)
• Rubric (see attachment)
• Video clips, see links: The bombing of Pearl Harbor http://www.youtube.com/watch?v=TX4sTBJ0tvA,
The sinking of the Lusitania http://www.youtube.com/watch?v=9IE7uOqO3qI

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant
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Quarter 4

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant
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Quarter 4

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

95

GUAM District Level Curriculum Alignment
Standard
Number
Standard 1:
Culture

GDOE Content Standard
7.1.1

Explain the significance of
individuals or groups from
selected societies, past and
present.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 7 – HSS

CCSS Literacy Standard

Alignment Notes

7.RLHS.1 Cite specific textual evidence to support
analysis of primary and secondary sources.
7.RLHS.2 Determine the central idea or information
of a primary or secondary source; provide an
accurate summary of the source distinct from prior
knowledge or opinions.
7.WLHS.1a-e Write arguments focused on
discipline-specific content: a) Introduce claim(s)
about a topic or issue, acknowledge and distinguish
the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically; b)
Support claim(s) with logical reasoning and relevant,
accurate data and evidence that demonstrates an
understanding of the topic or text, using credible
sources; c) Use words, phrases, and clauses to create
cohesion and clarify the relationships between
claim(s), counterclaims, reasons, and evidence; d)
Establish and maintain a formal style; e) Provide a
concluding statement or section that follows from
and supports the argument presented.
7.WLHS.7 Conduct short research projects to
answer a question (including a self-generated
question), drawing on several sources and
generating additional related, focused questions
that allow for multiple avenues of exploration.
7.WLHS.8 Gather relevant information from
multiple print and digital sources, using search terms
effectively; assess the credibility and accuracy of
each source; and quote or paraphrase the data and
conclusions of others while avoiding plagiarism and
following a standard format for citation.

Aligns through
7.RLHS.1 and
7.RLHS.2 by
gathering
information on
the individuals or
societies to
provide evidence
for arguing
(7.WLHS.1a-e) the
significance of the
individuals or
groups. Use
7.WLHS.7 and
7.WLHS.8 in
conjunction to
complete research
on the individuals
or societies.

SAT 10
Objectives
-Identify a
historical figure
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 2:
History

Standard 2:
History

GDOE Content Standard
7.2.1

Identify and use key concepts,
such as chronology, change,
conflict, and complexity.

7.2.2

Identify the historical background
of selected contemporary
societies to discuss relationships
between past conflicts and
current conditions.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 7 – HSS
CCSS Literacy Standard
7.RLHS.4 Determine the meaning of
words and phrases as they are used in a
text, including vocabulary specific to
domains related to history/social
studies.
7.WLHS.2d Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes : Use precise
language and domain-specific
vocabulary to inform about or explain
the topic.
7.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
7.RLHS.6 Identify aspects of a text that
reveal an author's point of view or
purpose (e.g., loaded language, inclusion
or avoidance of particular facts).
7.RLHS.8 Distinguish among fact,
opinion, and reasoned judgment in a
text.
7.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: a) Introduce a topic
clearly, previewing what is to follow;

Alignment Notes
Aligns by using
7.RLHS.4 and
7.WLHS.2d in
conjunction to
understand and
practice the proper
usage of the
vocabulary.

Aligns by using
7.RLHS.2, 7.RLHS.6,
and 7.RLHS.8 to
gather information
and distinguish
between author's
opinion of events and
facts. Use of
7.WLHS.2a-f to
compile the facts to
produce explanatory
artices. 7.WLHS.6
allows for a wider
variety of
presentations,
including the
possibilities of
creating various

SAT 10
Objectives
N/A

-Recognize a
means of settling
conflicts
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GUAM District Level Curriculum Alignment

Grade 7 – HSS
organize ideas, concepts, and
information into broader categoires as
appropriate to achieving purpose;
include formatting (e.g., headings),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c)
Use appropriate and varied transitions
to create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement
or section that follows from and
supports the information or explanation
presented.
7.WLHS.6 Use technology, including the
Internet, to produce and publish writing
and present the relationships between
information and ideas clearly and
efficiently.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

forms of video
presentations, such as
PowerPoint, slide
shows, and movies.
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 2:
History

GDOE Content Standard
7.2.3

Describe characteristics of
selected contemporary societies
that resulted from historical
events or factors, such as
invasion, conquests, colonization,
immigration, and trade.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 7 – HSS
CCSS Literacy Standard

Alignment Notes

7.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
7.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.
7.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: a) Introduce a topic
clearly, previewing what is to follow;
organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose;
include formatting (e.g., headings),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c)
Use appropriate and varied transitions
to create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement
or section that follows from and
supports the information or explanation

Aligns by using
7.RLHS.1 and
7.RLHS.9 to gather
facts on historical
events and factors.
7.WLHS.2a-f,
7.WLHS.8, and
7.WLHS.9 are used to
compile the facts and
write about the
resulting social
characteristics.

SAT 10
Objectives
-Identify a result
of human
movement

99

GUAM District Level Curriculum Alignment
Standard
Number

Standard 3:
Geography

GDOE Content Standard

7.3.1

Interpret maps, globes, satellites,
images, photographs, or
diagrams using the following:
• Geographical information
about the world's countries,
cities, and environments
• The concepts of location,
scale, map projection, or
orientation
• Mental maps of world regions
• Political, physical, and
thematic maps

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 7 – HSS
CCSS Literacy Standard
presented.
7.WLHS.8 Gather relevant information
from multiple print and digital sources,
using search terms effectively; assess
the credibility and accuracy of each
source; and quote or paraphrase the
data and conclusions of others while
avoiding plagiarism and following a
standard format for citation.
7.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
7.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
7.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information
in print and digital texts.
7.WLHS.7 Conduct short research
projects to answer a question (including
a self-generated question), drawing on
several sources and generating
additional related, focused questions
that allow for multiple avenues of
exploration.
7.WLHS.8 Gather relevant information
from multiple print and digital sources,
using search terms effectively; assess
the credibility and accuracy of each
source; and quote or paraphrase the

Alignment Notes

SAT 10
Objectives

7.RLHS.5 and
7.RLHS.7 align with
the standard as
students actively
gather information
from different
sources other than
text, such as maps
and other visual
images. 7.WLHS.7
allows for the
application of this
information to
support text
references. Use
7.WLHS.8 for
additional sources to
support the research.

-Draw a
conclusion about
information on a
map
-Identify a line of
longitude
-Analyze a
thematic map
-Draw a
conclusion based
on information in
a map
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Standard 3:
Geography

7.3.2

Explain how selected physical
and ecological processes shape
the Earth's surface, including the
following:
• How regional climatic patterns
and weather phenomena affect
people and places
• How humans influence the
environment and are influenced
by it
• How technology affects one's
ability to modify the environment
and adapt to it

Standard 3:
Geography

7.3.3

Identify the characteristics of
regions and how the regional
landscape reflect the physical
environment and the cultural
characteristics of their

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 7 – HSS
CCSS Literacy Standard
data and conclusions of others while
avoiding plagiarism and following a
standard format for citation.
7.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
7.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information
in print and digital texts.
7.WLHS.2b Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples.
7.WLHS.8 Gather relevant information
from multiple print and digital sources,
using search terms effectively; assess
the credibility and accuracy of each
source; and quote or paraphrase the
data and conclusions of others while
avoiding plagiarism and following a
standard format for citation.
7.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
7.RLHS.2 Determine the central idea or
information of a primary or secondary

Alignment Notes

SAT 10
Objectives

Aligns by having the
students explore the
physical and
ecological processes
using 7.RLHS.1 and
7.RLHS.7. The
students will then
explain those
processes using
7.WLHS.2b. They will
use 7.WLHS.8 to
gather support from a
variety of sources.

-Determine
technology's
effect on a
physical
environment

7.RLHS.1, 7.RLHS.2,
and 7.RLHS.7 align by
having the students
gather information on
the physical

-Draw a
conclusion based
on population
graphs
-Understand the
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard
inhabitants.

Guam Department of Education 2013
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Grade 7 – HSS
CCSS Literacy Standard

Alignment Notes

source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
7.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information
in print and digital texts.
7.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: a) Introduce a topic
clearly, previewing what is to follow;
organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose;
include formatting (e.g., headings),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c)
Use appropriate and varied transitions
to create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement
or section that follows from and

environment and
cultural
characteristics from
different sources.
Using 7.RLHS.2b
allows the students to
describe the various
characteristics in
order to identify the
unique environmental
and cultural
characteristics. Using
7.WLHS.2f, the
students will form a
concluding statement
based on their
findings.

SAT 10
Objectives
impact of
physical
geography on
settlement
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 3:
Geography

GDOE Content Standard

7.3.4

Locate physical, economic, and
cultural characteristics of world
regions, including the following:
• Latin America and the
Caribbean
• Europe
• Canada and the U.S.
• North Africa and Southwest
Asia
• Sub-Saharan Africa
• Russia and Central Asia
• South Asia
• Southeast Asia
• East Asia
• Australia and the Pacific
Islands
• Antarctica

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 7 – HSS
CCSS Literacy Standard
supports the information or explanation
presented.
7.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
7.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
7.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information
in print and digital texts.
7.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: a) Introduce a topic
clearly, previewing what is to follow;
organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose;
include formatting (e.g., headings),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c)
Use appropriate and varied transitions

Alignment Notes

SAT 10
Objectives

7.RLHS.1, 7.RLHS.2,
and 7.RLHS.7 align by
having the students
gather information on
the various regions
from different
sources. Using
7.WLHS.2a and
7.WLHS.2b allows the
students to describe
the various
characteristics of
those regions based
on the information
gathered from
different sources.

-Draw a
conclusion about
information in a
chart
-Identify a
developed nation
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 3:
Geography

GDOE Content Standard

7.3.5

Grade 7 – HSS
CCSS Literacy Standard

to create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement
or section that follows from and
supports the information or explanation
presented.
Compare and contrast the
7.RLHS.2 Determine the central idea or
distribution, growth rates, and
information of a primary or secondary
characteristics of human
source; provide an accurate summary of
population in terms of settlement the source distinct from prior knowledge
patterns and the location of
or opinions.
natural and capital resources.
7.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
7.RLHS.8 Distinguish among fact,
opinion, and reasoned judgment in a
text.
7.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: a) Introduce a topic
clearly, previewing what is to follow;
organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose;
include formatting (e.g., headings),

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Alignment Notes

SAT 10
Objectives

Aligns with 7.RLHS.2,
7.RLHS5, and
7.RLHS.8 by gathering
information in order
to create a
compare/contrast, as
well as allows the
students to
distinguish how
different information
is presented, and if it
is fact or opinion. The
students will then
present the
information using
7.WLHS.2a-f.

-Analyze a graph
-Draw a
conclusion based
on population
graphs
-Understand the
effect of physical
geography on a
settlement
-Understand the
impact of
physical
geography on
settlement

104

GUAM District Level Curriculum Alignment
Standard
Number

Standard 3:
Geography

GDOE Content Standard

7.3.6

Explain the patterns of urban
development, including the
following:
• The concepts of site and
situation to major cities in each
region
• How the functions of towns
and cities have changed over
time
• The unique influence of urban
areas and some challenges they
face

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 7 – HSS
CCSS Literacy Standard

Alignment Notes

graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c)
Use appropriate and varied transitions
to create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement
or section that follows from and
supports the information or explanation
presented.
7.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
7.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information
in print and digital texts.
7.RLHS.8 Distinguish among fact,
opinion, and reasoned judgment in a
text.
7.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or

SAT 10
Objectives

Aligns with 7.RLHS.1,
7.RLHS7, and
7.RLHS.8 by gathering
information in order
to follow patterns of
development, as well
as allows the students
to distinguish how
different information
is presented, and if it
is fact or opinion. The
students will then be
able to explain those
patterns using

-Identify a result
of human
movement
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 3:
Geography

GDOE Content Standard

7.3.7

Apply geography to interpret the
past, understand the present,
and plan for the future using the
following:
• Geographic knowledge, skills,
and perspectives to examine
problems and offer possible
solutions

Guam Department of Education 2013
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Grade 7 – HSS
CCSS Literacy Standard
technical processes: a) Introduce a topic
clearly, previewing what is to follow;
organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose;
include formatting (e.g., headings),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c)
Use appropriate and varied transitions
to create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement
or section that follows from and
supports the information or explanation
presented.
7.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
7.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information
in print and digital texts.
7.RLHS.8 Distinguish among fact,

Alignment Notes
7.WLHS.2a-f.

Aligns using 7.RLHS.1,
7.RLHS.7, and
7.RLHS.8, which will
allow students to
explore geographic
influences on historic
events. Students will
also distinguish

SAT 10
Objectives

-Understand the
effect of physical
geography on a
settlement
-Understand the
impact of
physical
geography on
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard
• Current events to the physical
and human characteristics of
places and regions

Guam Department of Education 2013
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Grade 7 – HSS
CCSS Literacy Standard

Alignment Notes

opinion, and reasoned judgment in a
text.
7.WLHS.1a-e Write arguments focused
on discipline-specific content: a)
Introduce claim(s) about a topic or issue,
acknowledge and distinguish the
claim(s) from alternate or opposing
claims, and organize the reasons and
evidence logically; b) Support claim(s)
with logical reasoning and relevant,
accurate data and evidence that
demonstrate an understanding of the
topic or text, using credible sources; c)
Use words, phrases, and clauses to
create cohesion and clarify the
relationships between claim(s),
counterclaims, reasons, and evidence; d)
Establish and maintain a formal style; e)
Provide a concluding statement or
section that follows from or supports
the argument presented.
7.WLHS.5 With some guidance and
support from peers and adults, develop
and strengthen writing as needed by
planning, revising, editing, rewriting, or
trying a new approach, focusing on how
well purpose and audience have been
addressed.
7.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.

between fact and
opinion when
studying current
events. Students will
use 7.WLHS.1a-e to
support their
interpretations of the
information they
gathered. 7.WLHS.9 is
used to ensure
students support
their arguments with
relevant information.
The use of 7.WLHS.5
is to help students
create the strongest
argument possible for
the interpretation
they are presenting.

SAT 10
Objectives
settlement
-Analyze a causeand-effect
relationship
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 4:
Government
and Civics

GDOE Content Standard
7.4.1

Compare how governments
function in selected world
societies.

Guam Department of Education 2013
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Grade 7 – HSS
CCSS Literacy Standard

Alignment Notes

7.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
7.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
7.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: a) Introduce a topic
clearly, previewing what is to follow;
organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose;
include formatting (e.g., headings),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c)
Use appropriate and varied transitions
to create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement

Aligns by using
7.RLHS.1 and
7.RLHS.3 to examine
the functioning of
different
governments and
their societies.
Students will then use
7.WLHS.2a-f to
complete their
comparisons, using
7.WLHS.8 and
7.WLHS.9 to establish
the connections for
those comparisons.

SAT 10
Objectives
-Differentiate
between
different systems
of government
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 4:
Government
and Civics

GDOE Content Standard

7.4.2

Explain the ways that
government meets the needs of
citizens to resolve conflict and
monitor law and security.

Guam Department of Education 2013
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Grade 7 – HSS
CCSS Literacy Standard

Alignment Notes

or section that follows from and
supports the information or explanation
presented.
7.WLHS.8 Gather relevant information
from multiple print and digital sources,
using search terms effectively; assess
the credibility and accuracy of each
source; and quote or paraphrase the
data and conclusions of others while
avoiding plagiarism and following a
standard format for citation.
7.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
7.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
7.RLHS.9 Analyze the relationship
between a primary and secondary
source on the same topic.
7.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: a) Introduce a topic
clearly, previewing what is to follow;
organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose;

SAT 10
Objectives

Aligns by having
students use 7.RLHS.3
to examine the
processes of
government and
7.RLHS.9 to examine
government
documents (such as
laws) and other
peoples'
interpretations of
those documents
(such as legal
interpretations,
editorial comments,
or other news media
analysis). Students

-Identify the
responsibility of a
government
official

109

GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard
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Grade 7 – HSS
CCSS Literacy Standard

Alignment Notes

include formatting (e.g., headings),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c)
Use appropriate and varied transitions
to create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement
or section that follows from and
supports the information or explanation
presented.
7.WLHS.7 Conduct short research
projects to answer a question (including
a self-generated question), drawing on
several sources and generating
additional related, focused questions
that allow for multiple avenues of
exploration.
7.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
7.WLHS.10 Write routinely over
extended time frames (time for
research, reﬂection, and revision) and
shorter time frames (a single sitting or a

will then use
7.WLHS.2a-b and
7.WLHS.10 to explain
their understanding
as to how
government meets
the needs of citizens.
Use 7.WLHS.7 and
7.WLHS.9 to gather
and verify
information from a
variety of souces.

SAT 10
Objectives
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Standard 5:
Economics

7.5.1

Identify types of natural, human,
and capital resources and explain
their significance, including the
following:
• Their influence on patterns of
economic activity and land use
• Perspectives and
consequences regarding the use
of resources

Standard 5:
Economics

7.5.2

Distinguish between developed
and developing countries and

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 7 – HSS
CCSS Literacy Standard
day or two) for a range of disciplinespecific tasks, purposes, and audiences.
7.RLHS.1 Cite specific textual evidence
to support analysis of primary and
secondary sources.
7.RLHS.6 Identify aspects of a text that
reveal an author's point of view or
purpose (e.g., loaded language,
inclusion, or avoidance of particular
facts).
7.RLHS.8 Distinguish among fact,
opinion, and reasoned judgment in a
text.
7.WLHS.2a-b Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: a) Introduce a topic
clearly, previewing what is to follow;
organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose;
include formatting (e.g., headings),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples.
7.RLHS.1 Cite specific textual evidence
to support analysis of primary and

Alignment Notes

SAT 10
Objectives

7.RLHS.1, 7.RLHS.6,
and 7.RLHS.8 align by
allowing the students
to explore how
different resources
affect economic
conditions. Students
will also be able to
ditinguish between
fact and an author's
opinion about those
influences. Students
will then be able to
use 7.WLHS.2a and
7.WLHS.2b to identify
the different
resources and how
they influence
econimic activity.

-Understand the
effect of physical
geography on
settlement
-Analyze a causeand-effect
relationship

7.RLHS.1 and
7.RLHS.2 align by

-Identify a
developed nation
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Standard
Number

GDOE Content Standard
relate their level of economic
development to their standard of
living and quality of life.

Guam Department of Education 2013
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Grade 7 – HSS
CCSS Literacy Standard

Alignment Notes

secondary sources.
7.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
7.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information
in print and digital texts.
7.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events,
scientific procedures/experiments, or
technical processes: a) Introduce a topic
clearly, previewing what is to follow;
organize ideas, concepts, and
information into broader categories as
appropriate to achieving purpose;
include formatting (e.g., headings),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension; b) Develop the topic
with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c)
Use appropriate and varied transitions
to create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and

having students
examine the
economic levels of
different countries,
while 7.RLHS.7
provides addtional
sources of
information. Use
7.WLHS.2a-f to have
the students
compare/contrast the
information in order
to distinguish
between developed
and developing
countries.

SAT 10
Objectives
-Draw a
conclusion based
on economic data
-Analyze the
impact of
technology
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Guam Department of Education 2013
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Grade 7 – HSS
CCSS Literacy Standard
maintain a formal style and objective
tone; f) Provide a concluding statement
or section that follows from and
supports the information or explanation
presented.

Alignment Notes

SAT 10
Objectives
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 5:
Economics

GDOE Content Standard
7.5.3

Explain the impact of scarcity on
international trade and economic
interdependence among
societies.

Guam Department of Education 2013
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Grade 7 – HSS

CCSS Literacy Standard

Alignment Notes

7.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
7.RLHS.6 Identify aspects of a text that
reveal an author's point of view or
purpose (e.g., loaded language, inclusion
or avoidance of particular facts).
7.RLHS.8 Distinguish among fact,
opinion, and reasoned judgment in a
text.
7.WLHS.1a-e Write arguments focused
on discipline-specific content: a)
Introduce claim(s) about a topic or issue,
acknowledge and distinguish the
claim(s) from alternate or opposing
claims, and organize the reasons and
evidence logically; b) Support claim(s)
with logical reasoning and relevant,
accurate data and evidence that
demonstrate an understanding of the
topic or text, using credible sources; c)
Use words, phrases, and clauses to
create cohesion and clarify the
relationships between claim(s),
counterclaims, reasons, and evidence; d)
Establish and maintain a formal style; e)
Provide a concluding statement or
section that follows from or supports
the argument presented.
7.WLHS.5 With some guidance and

7.RLHS.2 aligns by
having the students
explore how trade
and economics
function between
different counties.
7.RLHS.6 and
7.RLHS.8 are used to
help the students
distinguish between
fact and the author's
opinion on trade and
economics. Students
then use 7.WLHS.9 to
draw on the evidence
they have gathered in
order to write about
the social impact of
international trade
and economic
interdepencence
(7.WLHS.1a-e). Use
7.WLHS.5 to
improve/strengthen
students'
understanding and
responses to their
research.

SAT 10
Objectives
-Recall the
concept of
scarcity
-Recognize the
role of
government in
the economy
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 5:
Economics

GDOE Content Standard

7.5.4

Describe ways in which factors of
production influence the
economies of selected
contemporary societies.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 7 – HSS
CCSS Literacy Standard
support from peers and adults, develop
and strengthen writing as needed by
planning, revising, editing, rewriting, or
trying a new approach, focusing on how
well purpose and audience have been
addressed.
7.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
7.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
7.RLHS.4 Determine the meaning of
words and phrases as they are used in a
text, including vocabulary specific to
domains related to history/social
studies.
7.RLHS.6 Identify aspects of a text that
reveal an author's point of view or
purpose (e.g., loaded language, inclusion
or avoidance of particular facts).
7.RLHS.8 Distinguish among fact,
opinion, and reasoned judgment in a
text.
7.WLHS.1a-e Write arguments focused
on discipline-specific content: a)
Introduce claim(s) about a topic or issue,
acknowledge and distinguish the
claim(s) from alternate or opposing

Alignment Notes

SAT 10
Objectives

Aligns using 7.RLHS.2
to explore the factors
of production as well
as uses 7.RLHS.6 and
7.RLHS.8 to help
distinguish between
fact and opinion on
the influence of those
factors. Use 7RLHS.4
to reinforce key
vocabulary to better
understand the topics
being discussed.
Students will then use
7.WLHS.9 to draw on
those facts to
describe those factors
and how they
influence economies
(7.WLHS.1a-e).

-Associate an
economic system
with an example
-Draw a
conclusion based
on economic data
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Standard
Number

GDOE Content Standard
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Grade 7 – HSS
CCSS Literacy Standard
claims, and organize the reasons and
evidence logically; b) Support claim(s)
with logical reasoning and relevant,
accurate data and evidence that
demonstrate an understanding of the
topic or text, using credible sources; c)
Use words, phrases, and clauses to
create cohesion and clarify the
relationships between claim(s),
counterclaims, reasons, and evidence; d)
Establish and maintain a formal style; e)
Provide a concluding statement or
section that follows from or supports
the argument presented.
7.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.

Alignment Notes

SAT 10
Objectives
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GUAM College and Career Readiness Anchor Standards

Social Science

College and Career Readiness Anchor Standards
The college and career readiness standards offer a broad spectrum of what students will be able to demonstrate as a result of mastery of the
more specific, grade level standards, which follow the umbrella anchor standards listed below for reading and writing. In students’ abilities to
exhibit an increasing fullness of being literate individuals, they will be able to: demonstrate independence; build strong content knowledge;
respond to varying demands of audience, task, purpose, and discipline; comprehend as well as critique; value evidence; use technology and
digital media strategically and capably; and understand other perspectives and cultures.
College and Career Readiness Anchor Standards for Reading
Key Ideas and Details
1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing
or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.
Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and
analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter,
scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.
Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and
sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors
take.
Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently and proficiently.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant
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GUAM College and Career Readiness Anchor Standards

Social Science

College and Career Readiness Anchor Standards for Writing
Text Types and Purposes
1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient
evidence.
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective
selection, organization, and analysis of content.
3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured
event sequences.
Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.
Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject
under investigation.
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the
information while avoiding plagiarism.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day
or two) for a range of tasks, purposes, and audiences.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant
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GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 1

Big Idea 1, Quarter 1:
Students will be able to analyze the interrelationships between the physical
and human systems of the world.
Guam Standards:
7.3.1
Interpret maps, globes, satellites, images, photographs, or
diagrams, using the following:
• Geographical information about the world's countries,
cities, and environments
• The concepts of location, scale, map projection, or
orientation
• Mental maps of world regions
• Political, physical, and thematic maps
7.3.2
Explain how selected physical and ecological processes shape
the Earth's surface, including the following:
• How regional climatic patterns and weather phenomena
affect people and places
• How humans influence the environment and are influenced
by it
• How technology affects one's ability to modify the
environment and adapt to it
7.3.3
Identify the characteristics of regions and how the regional
landscape reflects the physical environment and the cultural
characteristics of their inhabitants.
7.3.4
Locate physical, economic, and cultural characteristics of world
regions.

Essential Question(s):
How can we use maps, charts, graphs, and other visual tools to illustrate
interpretation of geographical information?
How can you use geography to explain how the world is interconnected?
CCSS Literacy Standards:
7.RLHS.3
Identify key steps in a text's description of a process
related to history/social studies (e.g., how a bill
becomes a law, how interest rates are raised or
lowered).
7.RLHS.4
Determine the meaning of words and phrases as they
are used in a text, including vocabulary specific to
domains related to history/social studies.
7.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other
information in print and digital texts.

7.WLHS.6

Use technology, including the Internet, to produce and
publish writing and present the relationships between
information and ideas clearly and efficiently.
Draw evidence from informational texts to support
analysis, reflection, and research.

7.WLHS.9

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 1

7.3.7

Apply geography to interpret the past, understand the present,
and plan for the future using the following:
• Geographic knowledge, skills, and perspectives to examine
problems and offer possible solutions
• Current events to the physical and human characteristics of
places and regions

Suggested Timeline: 45 days

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013

Funded by Title V-A Consolidated Grant

120

GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 2

Big Idea 1, Quarter 2:
Students will connect and differentiate the systems of beliefs, knowledge,
values, and traditions of world cultures.
Guam Standards:
7.1.1
Explain the significance of individuals or groups from
selected societies, past and present.
7.2.1
Identify and use key concepts, such as chronology, conflict,
and complexity.
7.2.2
Identify the historical background of selected contemporary
societies to discuss relationships between past conflicts and
current conditions.
7.2.3
Describe characteristics of selected contemporary societies
that resulted from historical events or factors, such as
invasion, conquests, colonization, immigration, and trade.
7.3.4
7.3.6

Essential Question(s):
How has culture evolved through globalization over time?
CCSS Literacy Standards:
7.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
7.RLHS.2

7.RLHS.9
7.WLHS.2a-f

Locate physical, economic, and cultural characteristics of
world regions.
Explain the patterns of urban development, including the
following:
• The concepts of site and situation to major cities in each
region
• How the functions of towns and cities have changed over
time
• The unique influence of urban areas and some challenges
they face

Determine the central idea or information of a
primary or secondary source; provide an accurate
summary of the source distinct from prior knowledge
or opinions.
Analyze the relationship between a primary and
secondary source on the same topic.
Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: a)
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate
to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension; b)
Develop the topic with relevant, well-chosen facts,
definitions, concrete details, quotations, or other
information and examples; c) Use appropriate and
varied transitions to create cohesion and clarify the
relationships among ideas and concepts; d) Use
precise language and domain-specific vocabulary to
inform about or explain the topic; e) Establish and
maintain a formal style and objective tone; f) Provide
a concluding statement or section that follows from

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 2

7.WLHS.6
7.WLHS.9

and supports the information or explanation
presented.
Use technology, including the Internet, to produce
and publish writing and present the relationships
between information and ideas clearly and efficiently.
Draw evidence from informational texts to support
analysis, reflection, and research.

Suggested Timeline: 5 days

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013

Funded by Title V-A Consolidated Grant

122

GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 2

Big Idea 2, Quarter 2:
Students will compare and contrast how history has shaped U.S. society.
Guam Standards:
7.1.1
Explain the significance of individuals or groups from
selected societies, past and present.
7.2.1
Identify and use key concepts, such as chronology, conflict,
and complexity.
7.2.2
Identify the historical background of selected contemporary
societies to discuss relationships between past conflicts and
current conditions.
7.2.3
Describe characteristics of selected contemporary societies
that resulted from historical events or factors, such as
invasion, conquests, colonization, immigration, and trade.
7.3.4

Locate physical, economic, and cultural characteristics of
world regions.

7.3.6

Explain the patterns of urban development, including the
following:
• The concepts of site and situation to major cities in each
region
• How the functions of towns and cities have changed over
time
• The unique influence of urban areas and some challenges
they face

Essential Question(s):
How has culture evolved through globalization over time?
CCSS Literacy Standards:
7.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
7.RLHS.2

7.RLHS.4
7.RLHS.9
7.WLHS.2a-f

Determine the central idea or information of a
primary or secondary source; provide an accurate
summary of the source distinct from prior knowledge
or opinions.
Determine the meaning of words and phrases as they
are used in a text, including vocabulary specific to
domains related to history/social studies.
Analyze the relationship between a primary and
secondary source on the same topic.
Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: a)
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate
to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension; b)
Develop the topic with relevant, well-chosen facts,
definitions, concrete details, quotations, or other
information and examples; c) Use appropriate and
varied transitions to create cohesion and clarify the
relationships among ideas and concepts; d) Use
precise language and domain-specific vocabulary to
inform about or explain the topic; e) Establish and

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 2

7.WLHS.6

7.WLHS.9

maintain a formal style and objective tone; f) Provide a
concluding statement or section that follows from and
supports the information or explanation presented.
Use technology, including the Internet, to produce
and publish writing and present the relationships
between information and ideas clearly and efficiently.
Draw evidence from informational texts to support
analysis, reflection, and research.

Suggested Timeline: 40 days

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 3

Big Idea 1, Quarter 3:
Students will be able to critique the different structures of power, authority,
and governance.
Guam Standards:
7.3.4
Locate physical, economic, and cultural characteristics of world
regions
7.4.1

Compare how governments function in selected world
societies.

7.4.2

Explain the ways that government meets the needs of citizens
to resolve conflict and monitor law and security.

Essential Question(s):
How do different types of government affect its people?
CCSS Literacy Standards:
7.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
7.RLHS.3

7.RLHS.4

7.WLHS.1a-e

Identify key steps in a text's description of a
process related to history/social studies (e.g., how
a bill becomes a law, how interest rates are raised
or lowered).
Determine the meaning of words and phrases as
they are used in a text, including vocabulary
specific to domains related to history/social
studies.
Write arguments focused on discipline-specific
content: a) Introduce claim(s) about a topic or
issue, acknowledge and distinguish the claim(s)
from alternate or opposing claims, and organize
the reasons and evidence logically; b) Support
claim(s) with logical reasoning and relevant,
accurate data and evidence that demonstrate an
understanding of the topic or text, using credible
sources; c) Use words, phrases, and clauses to
create cohesion and clarify the relationships
between claim(s), counterclaims, reasons, and
evidence; d) Establish and maintain a formal
style; e) Provide a concluding statement or
section that follows from or supports the
argument presented.

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013

Funded by Title V-A Consolidated Grant

125

GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 3
7.WLHS.6

7.WLHS.9
Suggested Timeline: 45 days

Use technology, including the Internet, to produce
and publish writing and present the relationships
between information and ideas clearly and
efficiently.
Draw evidence from informational texts to
support analysis, reflection, and research.

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 4

Big Idea 1, Quarter 4:
Students will be able to cite evidence, analyze, and draw conclusions of the
different economic systems of the world.
Guam Standards:
7.3.4
Locate physical, economic, and cultural characteristics of world
regions.
7.3.5
Compare and contrast the distribution, growth rates, and
characteristics of human population in terms of settlement
patterns and the location of natural and capital resources.
7.3.6
Explain the patterns of urban development, including the
following:
• The concepts of site and situation to major cities in each
region
• How the functions of towns and cities have changed over time
• The unique influence of urban areas and some challenges they
face
7.5.1
Identify types of natural, human, and capital resources and
explain their significance, including the following:
• Their influence on patterns of economic activity and land use
• Perspectives and consequences regarding the use of
resources
7.5.2
Distinguish between developed and developing countries and
relate their level of economic development to their standard of
living and quality of life.
7.5.3
Explain the impact of scarcity on international trade and
economic interdependence among societies.
7.5.4
Describe ways in which factors of production influence the
economies of selected contemporary societies.

Essential Question(s):
How does the governing structure affect the economy of a country?
How does globalization affect the world’s economy?
CCSS Literacy Standards:
7.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
7.RLHS.2
Determine the central idea or information of a
primary or secondary source; provide an accurate
summary of the source distinct from prior knowledge
or opinions.
7.RLHS.3
Identify key steps in a text's description of a process
related to history/social studies (e.g., how a bill
becomes a law, how interest rates are raised or
lowered).
7.RLHS.4
Determine the meaning of words and phrases as they
are used in a text, including vocabulary specific to
domains related to history/social studies.
7.WLHS.6

Use technology, including the Internet, to produce and
publish writing and present the relationships between
information and ideas clearly and efficiently.

7.WLHS.2a-b

Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: a)
Introduce a topic clearly, previewing what is to
follow; organize ideas, concepts, and information
appropriate to achieving purpose; include formatting
(e.g., headings), graphics (e.g., figures and tables),
and multimedia when useful to aiding
comprehension; b) Develop the topic with relevant,

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 7 – Social Science
Quarter 4

7.WLHS.9

well-chosen facts, definitions, concrete details,
quotations, or other information and examples.
Draw evidence from informational texts to support
analysis, reflection, and research.

Suggested Timeline: 45 days

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Guide

Grade 7 – HSS
Quarter 1

Big Idea 1, Quarter 1
Students will be able to analyze the interrelationships between the physical
and human systems of the world.
Guam Standards:
7.3.1
Interpret maps, globes, satellites, images, photographs, or
diagrams, using the following:
• Geographical information about the world's countries, cities,
and environments
• The concepts of location, scale, map projection, or
orientation
• Mental maps of world regions
• Political, physical, and thematic maps
7.3.2
Explain how selected physical and ecological processes shape the
Earth's surface, including the following:
• How regional climatic patterns and weather phenomena affect
people and places
• How humans influence the environment and are influenced
by it
• How technology affects one's ability to modify the
environment and adapt to it
7.3.3
Identify the characteristics of regions and how the regional
landscape reflects the physical environment and the cultural
characteristics of their inhabitants.
7.3.4
Locate physical, economic, and cultural characteristics of world
regions.

Essential Question(s):
How can we use maps, charts, graphs, and other visual tools to illustrate
interpretation of geographical information?
How can you use geography to explain how the world is interconnected?
CCSS Literacy Standards:
7.RLHS.3
Identify key steps in a text's description of a process
related to history/social studies (e.g., how a bill
becomes a law, how interest rates are raised or
lowered).
7.RLHS.4
Determine the meaning of words and phrases as they
are used in a text, including vocabulary specific to
domains related to history/social studies.
7.RLHS.7
Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information
in print and digital texts.
7.WLHS.6
Use technology, including the Internet, to produce and
publish writing and present the relationships between
information and ideas clearly and efficiently.
7.WLHS.9
Draw evidence from informational texts to support
analysis, reflection, and research.

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
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GUAM District Level Curriculum Guide

Grade 7 – HSS
Quarter 1

7.3.7

Apply geography to interpret the past, understand the present,
and plan for the future using the following:
• Geographic knowledge, skills, and perspectives to examine
problems and offer possible solutions
• Current events to the physical and human characteristics of
places and regions
Elements of the Standard(s) – What’s the meaning?
GDOE Standard 7.3.4 will be used throughout the seventh grade curriculum as students study the different cultures, historical and economic
developments of various regions (7.3.7), and different political systems of the world. The use and interpretation of thematic maps will be especially
useful while they explore other topics through the year, as these graphic representations help give a better understanding as to how historical, political,
and economic developments (7.3.1) have occurred in relation to the physical location of resources and geological topography (7.3.3). In turn, students
will have the visual tools to explore how people have worked with their environment and worked to change it for their own benefit (7.3.2).
Key Vocabulary
Links to Prior Learning
Links to Future Learning
place, human features, physical features, region, human- Throughout the elementary grades,
The skills developed in this section will give
environment interaction, location, absolute location,
students have been taught map skills in
students the tools to interpret and analyze visual
relative location, movement, globe, scale, distortion,
conjunction with the subject material in
information from various maps and diagrams to
projection, compass rose, cardinal direction, projection,
each grade. In fourth grade, students
help them explore different physical factors that
latitude, longitude, parallels, degrees, minutes, prime
focused on the island of Guam,
affect cultures around the world. It will also
meridian, meridian, hemisphere, continent, time zone,
identifying physical geographical
provide them with the tools to analyze visual
legend, key, inset, thematic maps, climate map,
features as well as the cultural and
information from a variety of maps (physical,
population map, resources map, political map, cultural
economic geography. They also
political, thematic), which can be used as they
map, topographic map, weather map, global, local,
examined human interaction with the
study other topics in history and science from
cartography, meteorology, climatology, geographer,
environment on the island. In fifth grade, eighth grade through high school. These
landforms, communication, economic, energy,
while studying American history,
foundational skills will also be used when
infrastructure, transportation
students learned to identify geographic
students study World Geography in high school.
regions of the continental United States,
as well as became able to recognize key
water features that were important to
the early history of the United States.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
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Vocabulary Strategies: In order to accommodate as many of students’ different needs as possible, it
is advantageous to combine a variety of vocabulary strategies. One strategy would be to use
pictograms to represent the words or concepts in a visual form. This can be very useful in assisting
students to learn and understand the vocabulary terms. Using Marzano’s six steps (1. Teacher
explains the word, going beyond reciting the definition. 2. Students restate or explain the vocabulary
in their own words. 3. Students create nonlinguistic representation of the word. 4. Students engage
in activities to deepen their knowledge of the vocabulary. 5. Students discuss the new vocabulary. 6.
Students play games to review the new vocabulary) with pictograms, in combination with other
strategies, such as Cornell vocabulary strategies (1. Who/what 2. When/where 3. Why is it
important), vocabulary cards (four boxes: 1. Term 2. Definition 3. Student description 4. Picture
representation), word sorting activities (create categories that vocabulary terms fit into and
students sort terms into those categories, where they can use their vocabulary cards when doing the
sorting), creating puzzles or playing games using the vocabulary terms (these can be created using
online resources), and creating a visual thesaurus (a visual word map connecting related concepts
and terms) will accommodate a wide variety of learning styles and student needs. These vocabulary
strategies can be used throughout the entire year to learn and reinforce the vocabulary in all of the
geography topics.
Geography is the study of the interrelationships between the physical and human systems of the
world, which is based on five themes (location, place, human-environment interaction, movement,
regions). Throughout this introduction to geography, students will also be introduced to a variety of
different maps (topographic, political, physical, road and city, vegetation, climate, resources, satellite
images). Working with students in pairs or small groups (Marzano: Cooperative Learning), review the
different types of maps, their uses, map projections, and map details (scale, key, compass rose).
Comparing different maps (comparing a physical map to a vegetation map or a resource map to a
population density map) of the same area or region, students can analyze the various relationships
between the physical and human worlds (Marzano: Identifying Similarities and Differences). Student
groups can write their findings and each group can present their work to class.
Students should understand that Earth’s natural features may be grouped into four spheres:

7.RLHS.3 relates to the process of how maps,
charts, and globes are developed for use in
geography and history. It also relates to how
geographers make connections between the five
themes of geography and relate it back to
studying how and where the natural, physical,
and human worlds connect, interact, and affect
each other.
7.RLHS.4 uses a variety of strategies to help
students understand the vocabulary of the
discipline (DOK: Level 1), and then strengthens
and reinforces (DOK: Levels 2–4) it through its
constant use as students study the discipline of
geography.
7.RLHS.7 requires the use of visual information
in a variety of forms from basic wall maps and
atlases through the use of interactive media
such as computers, tablets, and smart boards to
enhance the acquisition of knowledge in both
written and visual forms.
7.WLHS.6 follows from the previous standard,
where students take the information they have
acquired and apply it in both written and visual
forms to better demonstrate the connections
they have made with material they are studying.
This would include the use of tools such as still
cameras plus video and audio recorders to add
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atmosphere, lithosphere, hydrosphere, and biosphere. Students should be introduced to the main
features of each sphere, and the cause and effect relationships both within and between them.
Students should use diagrams and other visuals to help explain these concepts. They should examine
examples of physical systems, how physical systems help sustain life on Earth, and the characteristics
that are common among physical systems. It will be important for students to consider how physical
systems are influenced by change, and how physical systems are interdependent.
We live in a world that is interconnected. All living and non-living things interact with each other.
Create a web diagram that illustrates the connection between elements within a physical system.
Select one of the following words to begin your concept web: air, sun, water, or soil. (Note: You may
choose to provide an example for students. Students may complete this activity cooperatively (e.g.,
think-pair-share). This concept web may be revised in the consolidation section below to allow
students opportunity to reflect on their learning. Although the focus is on natural systems, some
students may include elements of human systems.
To introduce students to the concept of physical systems, provide them with examples found in each
sphere (biosphere, hydrosphere, lithosphere). Ask students to classify these examples into one of
three groups. This may be completed using a cooperative strategy. For example, students may use a
think-pair-share, and then as a class, create a chart. You may then introduce the names of the three
systems. Suggested examples: biosphere—bagworms, snake, pig, tree; hydrosphere—lake, ocean,
pond, river; lithosphere—lava, mountain, rocks, soil. This activity can be tiered to be made more
complex by adding the category atmosphere (cloud, airplane with vapor trail, smog around a
cityscape or exhaust from a smoke stack). Similarly, the activity can be made less complex by using
only two categories. (Note: this activity can also be simplified by using only two or three examples
within each category.)

to presentations. The use of computer software
(editing programs, presentation software) to
allow the integration of the various media would
enhance students’ writing, while strengthening
their connections to the concepts taught in class.
Students can also use technology in their
vocabulary development by searching key terms,
watching videos, and charting relationships.
7.WLHS.9 requires students produce evidence
from a variety of credible sources (books,
internet websites, video programs) in order to
support their interpretations of the material
studied and allow them to apply the concepts in
a manner that will support the ideas they put
forward.

Students can record examples of each physical system they interact with and present their data in a
format of their choice, such as a chart or photo essay.
Using a specific example, explain how physical systems interact with one another. Present this in the
form of a concept web or have students as a class or in small groups create the web as a poster or a
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bulletin board. As a class, identify a list of examples of physical systems. Then ask groups to engage
in a discussion/debate to identify the three most important physical systems. Alternatively, rank the
examples from most to least significant.
Given a natural event (hurricane, volcanic eruption, drought, flood, etc.) explain immediate and longterm consequences for two natural systems.
Human systems are developed as a means to fulfill people’s individual and collective needs and
wants. Students should investigate human systems separate from physical systems. They should
examine the following human systems: communication, economic, energy, infrastructure, and
transportation. Students should be introduced to the purposes and elements of these systems and
the interactions between them. They should use diagrams and other visuals to help explain these
concepts.
It will be important for students to examine the characteristics that are common among physical
systems and to consider how human systems are often interdependent and change over time.
Students should examine the following human systems: communication, economic, energy,
infrastructure, and transportation. They should be introduced to the purposes and elements of these
systems and the interactions between them. They should use diagrams and other visuals to help
explain these concepts.
Create a list of personal needs and wants. Explain how you meet those needs and wants. Classify
your needs and wants into the appropriate human system. (Note: this may be conducted individually
and then merged into a class chart. Students may then work as groups to classify needs and wants
according to human system.)
Create a sketch to illustrate an example of an interaction between human systems. Use the following
questions to help students focus on the topic of human systems: How are human systems similar?
How are they different? In what way(s) can one human system influence another? In what way(s)
can our needs and wants depend on each human system? Does location influence the relative
Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

133

GUAM District Level Curriculum Guide

Grade 7 – HSS
Quarter 1

importance of human systems? For example, a community on the island of Guam versus a city such
as Tokyo? Why is (name of system) important? Is one human system more important than another?
Why?
To introduce students to the concept of human systems, provide them with examples within in each
system (communication, energy, economic, infrastructure, transportation). Ask them to classify
these examples into one of five groups. This may be completed using a cooperative strategy. For
example, students may use a think-pair-share, and then as a class, create a chart. You may then
introduce the names of the five systems. Suggested examples: communication—cell phones, email,
radio, television; energy—hydro-electricity, gasoline, propane, wind; economic—banks, money,
shopping, trade; infrastructure—bridges, buildings, roads, water and sewer systems;
transportation—airplanes, motorcycles, trains, ships.
Take some time to walk through the school. Have students identify and classify examples of human
systems. In groups of three, combine student lists and make connections to the human systems
within their community. Then identify the examples that are most important to the functioning of
the school.
Revisit the project students conducted earlier where they recorded the physical systems they
interacted. This time, have students focus on the human elements they interact with. Invite them to
identify and categorize what they see according to the human system to which element belongs. Ask
students to identify which examples are most significant in their lives and explain why.
Show students photographs of various locations and have them identify examples of human systems.
This activity may be completed using an interactive whiteboard, allowing viewers to “zoom in” on
specific examples of interactions.
By using a flow chart or other visuals, in pairs or groups, have students explain how specific human
systems function. They can create visuals to demonstrate their knowledge of the purpose of human
systems and how they interact (i.e., poster, PowerPoint, video, collage, diorama, etc.). Be sure they
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highlight any interactions between these systems.
Have students create a concept web to illustrate how human systems impact their lives.
Here are some other topics that can be added to the discussion of human systems:
• Imagine you and your classmates have been stranded on a deserted island. What would be the
three most important human systems you would need to establish in order to survive? Why?
Once completed, rank the human system in order of importance and justify your reasoning.
• In this section, the class has discussed five human systems. Which of these could you live
without? Why?
• What would be the consequences if one of our human systems was significantly reduced? How
would this impact our society? Use an example to help support your answer.
• Which human system is the most significant in your life? Explain why.
Discuss with students some of the issues related to human systems that are affecting their
community/region. As a class, write an editorial, create a poster ,or make a multimedia presentation
to suggest ways to improve the human systems in your community. (Note: Be sure to ask students to
consider the target audience as they plan and create their work.)
Systems-thinking forms the foundation for inquiry in this section. It is based on the belief that the
various parts that make up a system can best be understood by looking at them in relation to each
other and to other systems, rather than in isolation. This approach is useful as it helps students not
only appreciate the significance of individual elements within a system but also helps them better
understand how problems might be solved and the potential consequences of individual actions on
systems as a whole.
Because humans depend on natural systems to fulfill their needs, it is essential that students develop
the ability to recognize how human activity influences natural systems. In these discussions, students
should focus on how humans can continue to meet their needs in sustainable ways with minimal
effects on natural systems.
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Students should investigate a range of interactions between physical and human systems. When
examining human-natural interaction in general terms, students will need to:
1. Identify and describe interactions—When presented with a particular scenario (e.g., photograph),
identify examples of interactions between physical and human systems. For example, when
presented with photographs of a highway in a mountain region, students should be able to identify
the interactions that resulted from the construction of the transportation system.
2. Analyze interactions—When examining an interaction between physical and human systems,
students should be able to identify the causes and consequences of the interaction. For example,
why was the highway built through the mountains? What influence would this have on physical
systems (e.g., local animal populations and habitats; natural drainage systems; animal migration
patterns)? What influence would this have on human systems (e.g., reduced travel time, improved
safety, increased trade)? What moral and/or ethical issues does this raise? What can be learned from
this interaction? What values should be used to guide decision making in this area?
When examining interactions between systems, it will be useful to provide students with a generic
graphic organizer to use help them with their analysis.
Interactions between natural and human systems occur all around us. Identify examples of
interactions between natural and human systems. With a partner, create a web diagram or collage
that illustrates how each of these systems influences your life and how you influence each system.
Why do humans sometimes make decisions that cause significant environmental degradation?
Examine photographs and/or videos that depict examples of interactions between physical features
and humans. Invite students to identify human-environmental interactions and to describe the
influences on humans and the environment.
Students should examine the following four natural systems: climate, vegetation, water, and soil.
Specifically, they should consider how these features interact, how they influence human activity,
and how human activity influences these features. Students should be introduced to the concept of
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ecological footprint as a means to quantify the environmental cost of human activity.
Inquiry and analysis used in this section will include:
• What differences are there in terms of how humans use natural resources to meet their
needs/wants?
• For a given natural feature, how does it influence human activity? How does human activity
influence the natural feature?
• Do humans all value natural systems in the same way? Why?
• Are some natural features more important than others? Explain.
• Is it acceptable to knowingly cause degradation to a natural system in order to meet a human
need or want? Why?
Humans are influenced by their interaction with climate, vegetation, water, and soil. Which physical
system(s) seem to have the most influence on human activity? Why?
The discipline of geography considers two questions: Where are things located? Why are they
located there? Identify examples of where some human activities are located, such as farming. What
accounts for this? How does that influence other human systems (such as transportation)? How does
this activity influence the natural environment (e.g., soil)? Present your ideas in the form of a flow
chart, idea web, or other graphic organizer.
Provide students with data (map, aerial photos, Google Earth/Maps) of a particular community. Ask
them to identify human-environmental interactions, describe the effects of these humanenvironmental interactions, and suggest ways in which the community might reduce the negative
effects of human activities on natural systems.
Resources & Links to Technology
• People, Places, and Change: An Introduction to World Studies Holt, Rinehart, and Winston text
•
•

Google Earth
Google Maps
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•
•
•

National Geographic Education
National Geographic – Physical Systems
Best History Websites–Maps

Vocabulary Websites
• Puzzle Maker
• Discovery Education
• Quizlet
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Big Idea 1, Quarter 2
Students will connect and differentiate the systems of beliefs, knowledge,
values, and traditions of world cultures.
Guam Standards:
7.1.1
Explain the significance of individuals or groups from
selected societies, past and present.
7.2.1
Identify and use key concepts, such as chronology, conflict,
and complexity.
7.2.2
Identify the historical background of selected contemporary
societies to discuss relationships between past conflicts and
current conditions.
7.2.3
Describe characteristics of selected contemporary societies
that resulted from historical events or factors, such as
invasion, conquests, colonization, immigration, and trade.
7.3.4
Locate physical, economic, and cultural characteristics of world
regions.
7.3.6
Explain the patterns of urban development, including the
following:
• The concepts of site and situation to major cities in each
region
• How the functions of towns and cities have changed over
time
• The unique influence of urban areas and some challenges
they face

Essential Question(s):
How has culture evolved through globalization over time?
CCSS Literacy Standards:
7.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
7.RLHS.2
Determine the central idea or information of a primary
or secondary source; provide an accurate summary of
the source distinct from prior knowledge or opinions.
7.RLHS.9
Analyze the relationship between a primary and
secondary source on the same topic.
7.WLHS.2a-f Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: a)
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate
to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension; b)
Develop the topic with relevant, well-chosen facts,
definitions, concrete details, quotations, or other
information and examples; c) Use appropriate and
varied transitions to create cohesion and clarify the
relationships among ideas and concepts; d) Use precise
language and domain-specific vocabulary to inform
about or explain the topic; e) Establish and maintain a
formal style and objective tone; f) Provide a concluding
statement or section that follows from and supports the
information or explanation presented.
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7.WLHS.6
7.WLHS.9

Use technology, including the Internet, to produce and
publish writing and present the relationships between
information and ideas clearly and efficiently.
Draw evidence from informational texts to support
analysis, reflection, and research.

Elements of the Standard(s) – What’s the meaning?
This series of GDOE standards examine different aspects of culture and how historic events have helped shape those cultures into what they are today.
Both 7.2.2 and 7.2.3 ask students to look at factors such as conflicts (invasion, conquests), colonization, immigration, and trade. While 7.2.2 asks them
to identify the historical background of a given culture, 7.2.3 has them describing the characteristics of that culture as a result of those events. 7.1.1 asks
students to take a further step by being able to explain what effect certain individuals or groups have had within those cultures in the past and what
current influence, if any, they have on those societies today. In addition to the historic influences on these cultures, students will be able to identify
other factors that have affected these various cultures, such as the physical geography of the region where it is located and how the economy of that
region further affects the culture (7.3.4). As they explore these influences, students will also examine how these conditions affect other aspects of
society, such as the reasons for the physical location of towns and cities and how they change over time due to historic and economic conditions (7.3.6).
While studying the growth of the different cultures, students will become familiar with a variety of concepts, such as chronology, as they chart the
progress of each culture on a timeline, comparing it to the development of other cultures within the same time periods (7.2.1).
Key Vocabulary
Links to Prior Learning
Links to Future Learning
culture, society, tradition, ethnic, multicultural,
Throughout the primary grades, students The skills and abilities taught here will have a
civilization, race, acculturation, symbol, history,
have been studying various aspects of
wide effect, as students will have a better
environment, belief, values, stereotypes, uniqueness,
culture on Guam and in the United
understanding of how a variety of factors
diversity, local culture, global culture, misconceptions
States, including such things as different
influence a culture, from its physical location to
foods, customs, and religions. In fourth
external (invasion, colonization, immigration,
grade, students studied Chamorro
trade) and internal events (effects of people
traditions and customs as well as other
and groups within a society, civil war,
cultural groups that populate the island
economy). These will equip students to better
of Guam and various other Micronesian
examine the factors affecting the United States
islands. In the sixth grade, they examined (8th grade and high school, American
world cultures in historical context,
Government), Guam, and the world (both high
which is the foundation of current world school subjects). This course is also the
cultures.
foundation of Geography in high school as
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Instructional Strategies (EL, SIOP, SPED, Marzano)
Introduce students to the concepts of culture by putting them into small groups or pairs (Marzano:
Cooperative Learning) and having them brainstorm facts about particular things that make up their
lives, such as sports, foods, clothing, and entertainment. The categories they can brainstorm can be
expanded to include beliefs, customs, and traditions. Follow up by guiding students through the
different ways culture can be categorized (language, history, religion, government, environment, food
etc.). For example, students can examine how many cultures are represented in their own community
by looking at the different types of restaurants that are in their own community (Italian, French,
Japanese, Chinese, etc.).
From here, examine physical factors that influence the way people live. For example, what are the
differences of communities that live by the ocean compared to those that live in a mountainous
region or on a prairie or desert? How does climate affect the way people live in each of the regions,
and as a result, how does it affect the culture of that region? Here, students can draw on information
they learned during the previous quarter as they examined the physical and human systems of the
world (Marzano: Cues, Questions, and Advanced Organizers).
This can be further expanded by examining the various religions of the world, looking at their various
traditions and beliefs, and where they are located around the world.

students will be challenged to apply their
knowledge and extend their abilities in drawing
conclusions and analyzing data to better
understand the variety of influences that affect
any given society.
CCSS Literacy Standards
7.RLHS.1 directs students to refer to primary
and secondary sources and be able to use and
point to specific evidence in those sources that
support their claims. In addition, students
should be able to summarize the subject
covered by the sources in their own words
(7.RLHS.2).
7.RLHS.9 requires students to determine how
primary and secondary sources concerning the
same subject are related to each other. This
will require students to examine the material to
see if the author of the secondary source is
being objective or if the author is skewing the
material with a certain point of view or opinion.
This is closely related to 7.WLHS.9, where
students must properly present the source
information, whether in written form or in a
multimedia presentation (video, audio,
computer).

An examination of some major historic events, such as the conquests of Genghis Khan, the Roman
Empire, and the Muslim conquests of northern Africa and Spain, or the travels of Marco Polo and
other major explorers, and the isolation of Japan, show how cultures learn about each other and how The writing standard 7.WLHS.2a-f is a detailed
traditions developed, spread and mixed with each other or how certain cultures have tried to preserve series of points that require that students write
their own unique traditions. Even historic disasters, such as the Bubonic (Black) Plague, can
on the information about or explain the
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demonstrate how human movement can have a major influence on societies.
Follow this with specific studies of various regions and countries around the world. This would be an
excellent opportunity to assign projects to students (individually, pairs, small groups) to do research
projects that cover selected regions or countries (Marzano: Assigning Homework and Providing
Practice). The project can range from written reports to visual presentation, which would include
displays, PowerPoint, and/or video-audio productions. These projects can include a wide variety of
aspects that affect the culture of the country or region, such as climate, physical geography, religions,
traditions, and the different ethnic and cultural groups that populate the region or country. The
projects could also include major historic events that affected the culture of the country.

Resources & Links to Technology
People, Places, and Change: An Introduction to World Studies Holt, Rinehart, and Winston text

relationship of a variety of events or
circumstances of a given topic. Students need
to properly organize their writing (7.WLHS.2a),
which includes providing a clear topic, followed
by developing the topic with the use of clear
facts and references to source material
(7.WLHS.2b). Students need to show a clear
relationship between the various points
supporting the main topic (7.WLHS.2c), while
using clear explanations and properly using the
vocabulary of the discipline (7.WLHS.2d). The
writing needs to be formal and objective
(7.WLHS.2e) and end with a conclusion that
ties the supporting points back to the original
topic (7.WLHS.2f). This format would also
include any other multimedia presentation
(video, audio, computer) of a student project,
as students will need to produce a script or
some other plan before the work is produced
and presented. The use of technology is tied to
7.WLHS.6 as students use technology to
research and produce their project in written,
visual, and auditory formats.

Culture vocabulary
United Nations Cyber School Bus
Anthropology on the Internet, for K-12 (Smithsonian Institution Libraries)
National Geographic website
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Smithsonian Center for Folklife and Cultural Heritage
The American Folklife Center
Global Schoolnet.org
CIA World Fact Book
U.S. Department of State (Background notes on countries from around the world)
American Museum of Natural History
Heilbrunn Timeline of Art History
Boston College Art on the Web (links)
The Minneapolis Institute of Arts: World Myths and Legends in Art
Windows to the Universe: Culture, Myth, and Art
Big Idea 2, Quarter 2
Students will compare and contrast how history has shaped U.S. society.

Essential Question(s):
How has culture evolved through globalization over time?

Guam Standards:
7.1.1
Explain the significance of individuals or groups from
selected societies, past and present.
7.2.1
Identify and use key concepts, such as chronology, conflict,
and complexity.
7.2.2
Identify the historical background of selected contemporary
societies to discuss relationships between past conflicts and
current conditions.
7.2.3
Describe characteristics of selected contemporary societies
that resulted from historical events or factors, such as
invasion, conquests, colonization, immigration, and trade.
7.3.4
Locate physical, economic, and cultural characteristics of
world regions.

CCSS Literacy Standards:
7.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
7.RLHS.2
Determine the central idea or information of a primary
or secondary source; provide an accurate summary of
the source distinct from prior knowledge or opinions.
7.RLHS.4
Determine the meaning of words and phrases as they
are used in a text, including vocabulary specific to
domains related to history/social studies.
7.RLHS.9
Analyze the relationship between a primary and
secondary source on the same topic.
7.WLHS.2a-f Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: a)
Introduce a topic clearly, previewing what is to follow;
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7.3.6

Explain the patterns of urban development, including the
following:
• The concepts of site and situation to major cities in each
region
• How the functions of towns and cities have changed over
time
• The unique influence of urban areas and some challenges
they face

7.WLHS.6

7.WLHS.9

organize ideas, concepts, and information appropriate
to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension; b)
Develop the topic with relevant, well-chosen facts,
definitions, concrete details, quotations, or other
information and examples; c) Use appropriate and
varied transitions to create cohesion and clarify the
relationships among ideas and concepts; d) Use precise
language and domain-specific vocabulary to inform
about or explain the topic; e) Establish and maintain a
formal style and objective tone; f) Provide a concluding
statement or section that follows from and supports the
information or explanation presented.
Use technology, including the Internet, to produce and
publish writing and present the relationships between
information and ideas clearly and efficiently.
Draw evidence from informational texts to support
analysis, reflection, and research.

Elements of the Standard(s) – What’s the meaning?
As with the previous Big Idea, the GDOE standards are focused on examining the factors that influence culture. In this case, however, they are used to
focus specifically on the development of the American culture. Both 7.2.2 and 7.2.3 ask students to look at factors such as conflicts (the War of
Independence, the Civil war), colonization, immigration, and trade (within America and with the world). While 7.2.2 asks students to identify the
historical background of the United States, 7.2.3 has them describing the characteristics of that culture as a result of those events. 7.1.1 asks students to
take a further step by being able to explain what effect certain individuals or groups have had on creating the American culture as it exists today. In
addition to the historic influences on the United States, students will be able to identify other factors that have affected America, such as the physical
geography of various regions and how the economy of each region further affected the development of the American culture, by using their map skills
(7.3.4). As students explore these influences, they will also examine how these conditions affect other aspects of American society, such as the reasons
for the physical location of towns and cities and how they change over time due to historic and economic conditions (7.3.6). While studying the growth
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of the United States, students will use become familiar with a variety of concepts, such as chronology, as they chart the progress of the United States on
a timeline, comparing the development different aspects of American society within the same time periods (7.2.1).
Key Vocabulary
exploration, colonization, Native Americans, plantations,
annexed, waterways, government, Constitution, War of
Independence, Civil War, War of 1812, rights, responsibilities,
multicultural, diversity, industrial revolution, symbols, melting
pot

Links to Prior Learning
In fifth grade, students studied early
American history from colonial America up
to the era of Reconstruction after the Civil
War. The early focus was on the
relationships of the explorers and English
settlers to the indigenous people (Native
Americans). The focus later shifted to
regional differences in the United States
and eventually the relationship between
the various cultures within the country
after the Civil War.

Instructional Strategies (EL, SIOP, SPED, Marzano)
Put students in small groups or pairs (Marzano: Cooperative Learning) and have them brainstorm what they
believe to be unique characteristics of American culture. For example, one focus can be traditional American
holidays or celebrations, such as Independence Day or Thanksgiving. For each of these traditions or
celebrations, have students come up with what they believe to be the origin of the tradition or celebration,
giving it its roots in a historical context. They can even examine traditional American sports to show how
history played a part in the development of these games. The introduction to the Big Idea for this section
can continue by highlighting major American historical events students studied in previous grades to
highlight how these have influenced the American culture. Students can create a graphic organizer such as a
web showing the events link to add to the mosaic of American society.
As with the examination of world cultures, looking at the development of the American culture by
geographic region can help with students’ understanding of the diversity of the United States. Looking at the
historic development of the American culture as it developed from its native and colonial beginnings must
also take into consideration the physical and climatic influences of the various regions. For example, why the

Links to Future Learning
The topics covered here will be more
specific to the material studied later in
8th grade History, U. S. History in high
school, and American Government.
Though the material covered here will be
more like a brief survey of American
history, it will provide a cultural and
geographic foundation for topics covered
in later years.
CCSS Literacy Standards
7.RLHS.1 directs students to refer to
primary and secondary sources and to be
able to use and point to specific evidence
in those sources that support their
claims. In addition, students should be
able to summarize the subject covered
by the sources in their own words
(7.RLHS.2).
7.RLHS.9 requires students to determine
how primary and secondary sources
concerning the same subject are related
to each other. This will require students
to examine the material to see if the
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northeastern Unites States developed into an industrial powerhouse compared to why the South was more
agrarian. Students should again be able to draw on the knowledge and skills acquired when they examined
the physical and human systems of the world (Marzano: Cues, Questions, and Advanced Organizer).
Looking at key historical events that affected the United States, such as early colonization, conflicts with
Native Americans, the War of Independence, the slave trade, the explorations of Lewis and Clark, the Texas
Revolution, westward expansion, the California missions, the American Civil War, immigration through Ellis
Island, and the civil disobedience during the Civil Rights Movement are some key examples of major events
that affected the culture of the United States. These events can be studied by the entire class, and they also
provide excellent opportunities to assign students (individually, pairs, small groups) research projects that
cover selected regions and historic events which had an influence on American culture (Marzano: Assigning
Homework and Providing Practice). The projects can range from written reports to visual presentation,
which would include displays, PowerPoint, and/or video-audio productions, or include a combination of
formats. Each of the projects should examine the significance of the historic event and the effect it had on
helping shape American culture.

author of the secondary source is being
objective or if the author is skewing the
material with a certain point of view or
opinion. This is closely related to
7.WLHS.9, where students must properly
present the source information, whether
in written form or in a multimedia
presentation (video, audio, computer).
The writing standard 7.WLHS.2a-f is a
detailed series of points that require
students to write on the information
about or explain the relationship of a
variety of events or circumstances of a
given topic. They need to properly
organize their writing (7.WLHS.2a),
which includes providing a clear topic,
followed by developing the topic with
the use of clear facts and references to
source material (7.WLHS.2b). Students
need to show a clear relationship
between the various points supporting
the main topic (7.WLHS.2c), while using
clear explanations and properly using the
vocabulary of the discipline (7.WLHS.2d).
The writing needs to be formal and
objective (7.WLHS.2e) and end with a
conclusion that ties the supporting
points back to the original topic
(7.WLHS.2f). This format would also
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Resources & Links to Technology
• People, Places, and Change: An Introduction to World Studies Holt, Rinehart, and Winston text
•
•
•
•
•
•
•
•
•
•
•
•

include any other multimedia
presentation (video, audio, computer) of
a student project, as they will need to
produce a script or some other plan
before the work is produced and
presented. The use of technology is tied
to 7.WLHS.6 as students use technology
to research and produce their project in
written, visual, and auditory formats.

New York Folklore Society
National Museum of American History
National Museum of African American History and Culture
Regions of the United States
History, Arts, and Culture (USA.gov)
19th Century American Cultural History
20th Century American cultural History
History.com – American History
History.com – Colonial American culture
U.S. History – Pre-Columbian to the New Millennium
American History – From Revolution to Reconstruction and Beyond
Culture of the United States (Wikipedia)

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

147

GUAM District Level Curriculum Guide

Grade 7 – HSS
Quarter 3

Big Idea 1, Quarter 3
Students will be able to critique the different structures of power,
authority, and governance.
Guam Standards:
7.3.4
Locate physical, economic, and cultural characteristics of world
regions
7.4.1
Compare how governments function in selected world
societies.
7.4.2
Explain the ways that government meets the needs of citizens
to resolve conflict and monitor law and security.

Essential Question(s):
How do different types of government affect its people?
CCSS Literacy Standards:
7.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
7.RLHS.3
Identify key steps in a text's description of a process
related to history/social studies (e.g., how a bill
becomes a law, how interest rates are raised or
lowered).
7.RLHS.4
Determine the meaning of words and phrases as
they are used in a text, including vocabulary specific
to domains related to history/social studies.
7.WLHS.1a-e
Write arguments focused on discipline-specific
content: a) Introduce claim(s) about a topic or
issue, acknowledge and distinguish the claim(s)
from alternate or opposing claims, and organize
the reasons and evidence logically; b) Support
claim(s) with logical reasoning and relevant,
accurate data and evidence that demonstrate an
understanding of the topic or text, using credible
sources; c) Use words, phrases, and clauses to
create cohesion and clarify the relationships
between claim(s), counterclaims, reasons, and
evidence; d) Establish and maintain a formal style;
e) Provide a concluding statement or section that
follows from or supports the argument presented.
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7.WLHS.6

7.WLHS.9

Use technology, including the Internet, to produce
and publish writing and present the relationships
between information and ideas clearly and
efficiently.
Draw evidence from informational texts to support
analysis, reflection, and research.

Elements of the Standard(s) – What’s the meaning?
Students will focus on the different forms of government around the world and compare how each government functions (7.4.1). They will also look at
how government meets the needs of its citizens in terms of laws, making its citizens secure, and how it deals with various form of conflict (7.4.2). They
will continue to use their map skills as use these to interpret visual data to support their research (7.3.4)
Key Vocabulary
Links to Prior Learning
Links to Future Learning
sovereignty, autocracy, oligarchy, theocracy,
In the fourth grade, students studied
This unit will give students background knowledge
democracy, republic, limited government, unlimited
Guam’s government and civics. Fifth-grade to support their studies in American Government
government, direct democracy, representative
students studied the development of the
and Geography. It will also be useful in their
democracy, constitutional government, rule of law,
republican model of government in the
studies in 8th grade, World History, and Guam
congress, parliament, communism, feudalism,
United States. Through the examination of
History.
monarchy, dictatorship, distribution of power,
world history, from ancient times to the
unitary government, federal government
present, sixth-grade students studied the
different forms of government as they
developed, from feudal societies and
monarchies to parliamentary and other
democratic systems, plus other forms of
government through to the end of World
War II.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
Vocabulary Strategies: In order to accommodate as many of students’ different needs as possible,
7.RLHS.1 directs students to refer to primary and
it is advantageous to combine a variety of vocabulary strategies. One strategy would be to use
secondary sources and to be able to use and point
pictograms to represent the words or concepts in a visual form. This can be very useful in assisting
to specific evidence in those sources that support
students to learn and understand the vocabulary terms. Using Marzano’s six steps (1. Teacher
their claims.
explains the word going beyond reciting the definition. 2. Students restate or explain the
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vocabulary in their own words. 3. Students create non-linguistic representation of the word. 4.
Students engage in activities to deepen their knowledge of the vocabulary. 5. Students discuss the
new vocabulary. 6. Students play games to review the new vocabulary) with pictograms, in
combination with other strategies, such as Cornell vocabulary strategies (1. Who/what 2.
When/where 3. Why is it important), vocabulary cards (four boxes: 1. Term 2. Definition 3. Student
description 4. Picture representation), word sorting activities (create categories where vocabulary
terms fit into and students sort the terms into those categories, where they can use their
vocabulary cards when doing the sorting), creating puzzles or playing games using the vocabulary
terms (these can be created using online resources), and creating a visual thesaurus (a visual word
map connecting related concepts and terms) will accommodate a wide variety of learning styles
and student needs. These vocabulary strategies can be used throughout the entire year to learn
and reinforce vocabulary in all of the geography topics.
Begin this unit by breaking up the class in to three or four groups (Marzano: Cooperative Learning)
and assign each group a task to complete, such as coming up with a poster about what students
believe makes up a government. For each group, however, assign a different set of “working rules.”
Each of these groups will be a working example of a form of government: dictatorship/monarchy,
theocracy, oligarchy, and democracy. It is recommended that the groups are only told to work with
their group leaders. For one group (dictatorship/monarchy), assign one person to be in charge.
Whatever that person says or decides is what the group must do. For the second group (theocracy),
choose two or three students to lead the group, but give them a set of rules or guidelines that must
be followed. It is these group leaders that must make sure the rules are followed for the task (for
example, the poster can only be written in a certain color; the boys can only do certain tasks, while
the girls can only do certain tasks; only certain parts of the poster can be written on with words,
while other parts must have pictures). For the third group (oligarchy), have about three of the
students in charge. Again, like the first group where one person was in charge, the group must do
whatever the three students decide. As for the fourth group (democracy), students must work
together to decide how to complete the assignment. They are told to work together to decide how
the poster will be completed. Except for the fourth group, you can coach the leaders of the other
groups as to how to complete the assignment and how they should treat the other students in the

7.RLHS.3 will help students understand the
different processes and functions of various
government systems. For example, they will see
similarities between the parliamentary system
and republican systems of government, yet there
will be some marked differences between the
two. In contrast, they will find greater differences
in the workings of more authoritarian forms of
government.
Use a variety of strategies to help students
determine the meaning of language of the
discipline (7.RLHS.4), allowing them to better
understand the subject material they are
studying.
The writing standard 7.WLHS.1a-e is a detailed
series of points to guide students through the
process of putting forth then supporting an
argument. They need to properly introduce their
claim (7.WLHS.1a), which includes the ability to
anticipate counter arguments and logically
organize the evidence to back those claims with
relevant data and credible sources (7.WLHS.1b).
In addition to showing a clear understanding of
the topic, the language of their writing must show
a correspondence between their claim, any
counter argument, their reasoning, and the
evidence they produce (7.WLHS.1c). The writing
needs to maintain a formal style (7.WLHS.1d) and
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group. As students work, you will need to walk around the class and monitor how each group is
functioning, coaching, and guiding the groups as necessary as they complete their tasks.
After a while, even if the task is not complete, have students share with the class what it was like to
work in each of the groups. Discuss with the class the four forms of government they experienced.
Students can work together in pairs or small groups during the discussion and create a chart to
compare and contrast what they learned during the class exercise (Marzano: Cues, Questions, and
Advances Organizers).
Work with students to examine the qualities of the different forms of government, their variations
(for example, a parliamentary democracy and a republican democracy), and their origins, linking
examples to history and even mapping out where the different forms of government exist in the
world today (Marzano: Cues, Questions, and Advanced Organizers). Also take a look at important
historic events and documents that have led to the formation of modern governments (the Code of
Hammurabi, Greek and Roman republics, the Magna Carta, the Constitution of the United States).

end with a conclusion that ties the supporting
points back to the original topic (7.WLHS.1e). This
format would also include any other multimedia
presentation (video, audio, computer) of a
student project, as they will need to produce a
script or some other plan before the work is
produced and presented. As students create their
work, they must be able to properly present their
source information (7.WLHS.9) to support their
argument.
The use of technology is tied to 7.WLHS.6 as
students use technology to research and produce
their project in written, visual, or auditory
formats.

These forms of government can be studied by the entire class, and these also provide excellent
opportunities to assign projects to students (individually, pairs, small groups) to do research
projects that cover the different forms of government (Marzano: Assigning Homework and
Providing Practice). The projects can range from written reports to visual presentation, which
would include displays, PowerPoint, and/or video-audio productions or include a combination of
formats. What the project should concentrate on is comparing the different forms of government.
Project topics can range from comparing different democracies (for example, the British
parliamentary system and the American republic) or monarchies (the monarchy of Great Britain
and the monarchy of the Saudi Arabia) to comparing the different forms of government (democracy
compared to communism). In each case, students should be able to research actual governments,
either current or historical, to present as examples with their completed assignments.
Resources & Links to Technology
• People, Places, and Change: An Introduction to World Studies Holt, Rinehart, and Winston text
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Vocabulary
• Quizlet—Forms of government
• Quizlet—Foundations of government
•
•
•
•

CIA World Fact Book
U.S. Department of State (Background notes on countries from around the world)
United Nations Cyber School Bus
National Geographic website
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Big Idea 1, Quarter 4
Students will be able to cite evidence, analyze, and draw conclusions of the
different economic systems of the world.
Guam Standards:
7.3.4
Locate physical, economic, and cultural characteristics of world
regions.
7.3.5
Compare and contrast the distribution, growth rates, and
characteristics of human population in terms of settlement
patterns and the location of natural and capital resources.
7.3.6
Explain the patterns of urban development, including the
following:
• The concepts of site and situation to major cities in each region
• How the functions of towns and cities have changed over time
• The unique influence of urban areas and some challenges they
face
7.5.1
Identify types of natural, human, and capital resources and
explain their significance, including the following:
• Their influence on patterns of economic activity and land use
• Perspectives and consequences regarding the use of resources
7.5.2
Distinguish between developed and developing countries and
relate their level of economic development to their standard of
living and quality of life.
7.5.3
Explain the impact of scarcity on international trade and
economic interdependence among societies.
7.5.4
Describe ways in which factors of production influence the
economies of selected contemporary societies.

Essential Question(s):
How does the governing structure affect the economy of a country?
How does globalization affect the world’s economy?
CCSS Literacy Standards:
7.RLHS.1
Cite specific textual evidence to support analysis of
primary and secondary sources.
7.RLHS.2
Determine the central idea or information of a primary
or secondary source; provide an accurate summary of
the source distinct from prior knowledge or opinions.
7.RLHS.3
Identify key steps in a text's description of a process
related to history/social studies (e.g., how a bill
becomes a law, how interest rates are raised or
lowered).
7.RLHS.4
Determine the meaning of words and phrases as they
are used in a text, including vocabulary specific to
domains related to history/social studies.
7.WLHS.6
Use technology, including the Internet, to produce and
publish writing and present the relationships between
information and ideas clearly and efficiently.
7.WLHS.2a-b Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: a)
Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information appropriate
to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension; b)
Develop the topic with relevant, well-chosen facts,
definitions, concrete details, quotations, or other
information and examples.
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7.WLHS.9

Draw evidence from informational texts to support
analysis, reflection, and research.

Elements of the Standard(s) – What’s the meaning?
These GDOE standards focus on the economy and economic systems. Students will be able to distinguish between developed and developing countries,
relating the standards of living for that country to its level of economic development (7.5.2). A part of these studies will focus on the available resources,
where students will identify patterns of economic activity, land use, and the consequences of using those resources (7.5.1). They will be able to explain
how economy links societies, how things like scarcity have an impact on trade (7.5.3), and how levels of production affect economies (7.5.4).
Where resources are located has an effect on human population, where people settle, population distribution, population growth rates, and urban
development. Students will compare and contrast these characteristics (7.3.5) and be able to explain patterns of urban development (7.3.6). They will
continue to use their map skills as use these to interpret visual data to support their research (7.3.4).
Key Vocabulary
Links to Prior Learning
Links to Future Learning
agriculture, domestication, subsistence agriculture,
Fifth-grade students earned how the
This is the basis for further learning about
commercial agriculture, primary industries, secondary
regional economies of the United States
economic systems in high school Geography.
industries, quaternary industries, developed countries,
had an impact on its history through the This will also help students better understand
developing countries, free enterprise, factors of
colonial era up to the Civil War, and how economic issues related to various events in
production, command economy, traditional economy,
things changed during Reconstruction.
8th grade history, U.S. History, Guam History,
entrepreneurs, market economy, mixed economy,
Sixth-grade students looked at the
and World History in high school
scarcity, urban, rural, nonrenewable resources, renewable interrelationship of economies in the
resources
modern world.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
Vocabulary Strategies: In order to accommodate as many of students’ different needs as possible, it is 7.RLHS.1 directs students to refer to primary
advantageous to combine a variety of vocabulary strategies. One strategy would be to use pictograms and secondary sources and to be able to use
to represent the words or concepts in a visual form. This can be very useful in assisting students to
and point to specific evidence in those sources
learn and understand the vocabulary terms. Using Marzano’s six steps (1. Teacher explains the word
that support their claims. In addition, they
going beyond reciting the definition. 2. Students restate or explain the vocabulary in their own words. should be able to summarize the subject
3. Students create non-linguistic representation of the word. 4. Students engage in activities to
covered by the sources in their own words
deepen their knowledge of the vocabulary. 5. Students discuss the new vocabulary. 6. Students play
(7.RLHS.2). From here, students must properly
games to review the new vocabulary) with pictograms in combination with other strategies, such as
present the source information (7.WLHS.9),
Cornell vocabulary strategies (1. Who/what 2. When/where 3. Why is it important), vocabulary cards whether in written form or in a multimedia
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(four boxes: 1. Term 2. Definition 3. Student description 4. Picture representation), word sorting
activities (create categories where vocabulary terms fit into and students sort the terms into those
categories, where the students can use their vocabulary cards when doing the sorting), creating
puzzles or playing games using the vocabulary terms (these can be created using online resources),
and creating a visual thesaurus (a visual word map connecting related concepts and terms) will
accommodate a wide variety of learning styles and student needs. These vocabulary strategies can be
used throughout the entire year to learn and reinforce vocabulary in all of the geography topics.
Begin this quarter by having students examine the economy of the community around them. In pairs
or small groups (Marzano: Cooperative Learning), students can choose a business, such as a
restaurant, small market, or a manufacturing company, and chart out how it makes its money. Where
does it get its supplies? How do those supplies get there? Where do these supplies come from? What
does this business supply to its customers? Who owns the business? How do the customers pay the
business? How does the business pay its suppliers? Student groups create a chart (flow chart or web)
demonstrating how each part connects with each other.
Define economy for students as the way a nation or community makes decisions about how it uses its
resources to produce and distribute goods and services. Have them identify and describe resources
that are scarce in their lives. This is a basic problem in economics because all resources are limited or
scarce, so people have to make choices between their wants and their needs, which is the basis of the
concept of scarcity. Consumers and producers confront the issue of scarcity by making choices which
involve opportunity costs and trade-offs. Here students can create a decision-making grid using
examples, such as deciding to join a sports team or club or researching two vacation spots and
reporting on the trade-offs and opportunities of their decisions.
Resources or factors of production are all the things used to in producing goods and services. These
are land (everything Earth has that is in its natural state or Earth’s natural resources), labor (all the
people who work in the economy), and capital (the money needed to operate a business and
infrastructure, which includes roads, ports, sanitation, facilities, and utilities) necessary to ensure
production. Students can complete a graphic organizer to illustrate how the three factors of

presentation (video, audio, computer).
7.RLHS.3 will help students understand the
different processes and functions of various
economic systems and how trade is conducted
between different regions and countries.
Use a variety of strategies to help students
determine the meaning of language of the
discipline (7.RLHS.4), allowing them to better
understand the subject material they are
studying.
The writing standard 7.WLHS.2a-f is a detailed
series of points that require students to write
on the information about or explain the
relationship of a variety of events or
circumstances of a given topic. They need to
properly organize their writing (7.WLHS.2a),
which includes providing a clear topic, followed
by developing the topic with the use of clear
facts and references to source material
(7.WLHS.2b). Students need to show a clear
relationship between the various points
supporting the main topic (7.WLHS.2c), while
using clear explanations and properly using the
vocabulary of the discipline (7.WLHS.2d). The
writing needs to be formal and objective
(7.WLHS.2e) and end with a conclusion that
ties the supporting points back to the original
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production combine to work in an economy.
Students will learn that a developed country has all factors of production in place, while a developing
country is missing or lacking one of the factors. For example, a country can have the land and an
abundance of labor but lack the infrastructure (capital) to strengthen its economy.
Entrepreneurs are the people who are willing to risk the time and money to run a business. You can
invite an entrepreneur to come speak to the class, where students can ask questions and later write a
summary of the speaker’s key points, or they can contact and interview an entrepreneur and write a
summary of their interview.

topic (7.WLHS.2f). This format would also
include any other multimedia presentation
(video, audio, computer) of a student project,
as they will need to produce a script or some
other plan before the work is produced and
presented. The use of technology is tied to
7.WLHS.6 as students use technology to
research and produce their project in written,
visual, and auditory formats.

The basic economic questions are: What goods and services should be produced? How should these
goods and services be produced? Who receives and consumes these goods and services? These
questions are answered by the type of economic system a nation has. There are four types of
economies: traditional, market, command, and mixed.
A traditional economy is family or community based. It relies on custom or ritual to make its choices.
For example, India has had a caste system which restricts occupational choice. It is chiefly based on
social class, which separate people by distinctions of hereditary rank, profession, or wealth.
A market economy has no government involvement in economic decisions. Private companies and
individuals account for all production. Consumers decide what is produced based on the purchases
they make. Businesses determine how products will be made, and they must remain competitive in
order to survive. People with the most money are able to buy more goods and services. Problems that
arise from a market economy include difficulty to enforce property rights because there are few or no
laws; some people have few resources to sell as there is no minimum income; some companies will try
to monopolize the market by conspiring together to fix prices; and there are no or few public goods,
such as national defense.
A command economy is run by the government. One person or a group of officials decide what
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products are needed. The government runs all businesses, controls all employment, and decides how
goods and services will be produced. The government also determines who receives the goods and
services. Problems with a command economy are consumers get low priority; there is little freedom of
choice and fewer products are available; resources owned by the state are often wasted; and
individuals don’t care if they don’t own it.
A mixed economy is a combination of a market economy and command economy. The government
takes care of the people’s needs, while the marketplace takes care of the people’s wants. Most
nations, like the United States and Australia, have a mixed economy. In the United Stated, the
government accounts for about one-third of all American economic activity.
Trade occurs between countries or societies because countries have different resources. Not every
country can provide the goods and services that their residents need or demand. This goes back to the
concept of opportunity costs and trade-offs discussed earlier. If one country can produce a good at a
less expensive cost than another country, and if the second country can produce another good at a
less expensive cost than the first, it is to the advantage of each country to trade with each other. In
other cases, each country may not be able to produce a certain good that the other country has
because it lacks the resources. Again, it is to the advantage of each country to trade with each other.
Students can research key details about the four economic systems and compare them using a Venn
diagram or essay. They can also research the economy of a different country or compare the
economies of different countries and show how each country is able to trade with each other.
Where resources are available will have an effect where people live. Urbanization is the process which
leads to a higher proportion of the population living in cities and towns. What factors might cause the
population of a village, town, or city to increase significantly? How would that village, city, or town
change if the population doubled? Where people live depend on economic development and other
historic influences (such as conflicts).
Students can research the history of major cities around the world concentrating on the economic
Italic Information: Recursive standard – repeated in at least one other quarter
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factors that led to the development of those cities.
Resources & Links to Technology
• People, Places, and Change: An Introduction to World Studies Holt, Rinehart, and Winston text
Vocabulary
• Quizlet—Economy
•
•
•
•
•

CIA World Fact Book
U.S. Department of State (Background notes on countries from around the world)
United Nations Cyber School Bus
National Geographic website
http://www.digitalhistory.uh.edu/ (This Web site has articles on the rise of the modern city)
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Content: History
Grade/Course: Seven
Timeline: 50 minutes
Standard(s):
HSS Standards
7.3.1 Interpret maps, globes, satellites, images, photographs, or diagrams, using the following:
• Geographical information about the world’s countries, cities, and environments
• The concepts of location, scale, map projection, or orientation
• Mental maps of world regions
• Political, physical, and thematic maps
7.3.4

Locate physical, economic, and cultural characteristics of world regions.

CCSS Literacy Standards
7.RLHS.7
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
7.WLHS.10

Write routinely over extended time frames (time for research, reﬂection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.

Lesson Overview:
Students will examine the importance of creating
accurate maps when studying geography. They will
also explore the difficulties in creating an accurate
map of the Earth and how people have tried to
represent a globe on a flat map.

Lesson Objective(s):
In this lesson, students will be able to
• Analyze the problem of accurately representing a
globe on a flat map.
• Evaluate the advantages and disadvantages of
various kinds of map projections.
• Interpret the information provided on maps.
Vocabulary:
Focus Question(s):
globe, scale, distortion, projection, compass rose,
• What are some different ways of showing the
cardinal direction
Earth’s surface and why do geographers use
them?
• What are the advantages and disadvantages of
different kinds of maps and globes?
Description of Lesson (including instructional strategies):
Anticipatory Set: (10 minutes)
1. Have students create a map that gives directions to a particular place or combination of places at
school (office, gymnasium, library, cafeteria, other classrooms). Students may not use any words on the
map, with the exception of the key, which will define the various symbols they use on the map.
2. After a few minutes, have students trade maps and see if their partner can understand the map. Ask,
“How accurate do you think the map is? Could you follow the map and get to the place(s) indicated on
the map?”
3. Ask, “Why would it be important to create an accurate map of the Earth?”
Instruction and Strategies: (20 minutes)
Break students up into small groups. Give each group an orange (have a few spare oranges in case any of the
groups are having difficulty with this exercise). Let them know that the orange represents the Earth, and they
are to carefully peel the orange so that they can create a flat map of the Earth. Have students record the
advantages and disadvantages of changing their globe to a flat map. (Marzano: Cooperative Learning)
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Walk around and monitor.
Possible student answers:
Globes:
Advantages: more accurate representation of the Earth
Disadvantages: difficult to carry, would need a large globe to show details accurately
Maps:
Advantages: easier to carry, can show more detail than a globe for a small area
Disadvantages: not as accurate, distorted (something on the map would look bigger or smaller than it actually
is), distances not as accurate.
Have each group report their findings. Record their answers on the board for other groups to see and compare
their answers.
Present the “Projections” portion of the PowerPoint presentation to the class (see attached PowerPoint slides
9–23). Have students take notes during the presentation. (Marzano: Summarizing and Note Taking). During this
portion of the class, refer back to the focus questions and demonstration during your instruction of the slides.
Guided Practice: (10 minutes)
Working with student groups, create a chart listing the advantages and disadvantages of each of the map
projections. Walk around and monitor. (Marzano: Cues, Questions, and Advance Organizers)
Formative Assessment: (5–7 minutes)
Students individually write out a paragraph explaining why it is challenging to create an accurate map of the
Earth and at least one way geographers overcome that challenge.
Closure: (3 minutes)
Ticket out the door: Have students write what they believe is the most useful map projection, giving one reason
why, and what they believe is the least useful map projection, also giving the reason why. If time permits, call
on three students to share their responses to the class.
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
• Provide a framework for the chart for the group work.
• Choose groups so students with disabilities can be matched up with students who can help them.
• Graphic organizers can be used for notes.
• Notes can be used when writing the assessment paragraph or the ticket out the door.
Resources (Textbook and Supplemental):
• Textbook reference People, Places, and Change: Atlas (pp. A1–A22), Mapping Skills (pp. S1–S15)
• National Geographic Education: Mapping
http://education.nationalgeographic.com/education/mapping/?ar_a=1
• World Atlas http://www.worldatlas.com/
• University of Colorado at Boulder: The Geographer’s Craft “Map Projections”
http://www.colorado.edu/geography/gcraft/notes/mapproj/mapproj_f.html
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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PDF files on map projections

Note: The PowerPoint can be used for other lessons on maps covering Guam Standard 7.3.1.

Instructions that are italicized include student engagement strategies.
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Content: History
Grade/Course: Seven
Timeline: 50 minutes
Standard(s):
HSS Standards
7.1.1
Explain the significance of individuals or groups from selected societies, past and present.
7.2.2

Identify the historical background of selected contemporary societies to discuss relationships
between past conflicts and current conditions.

7.2.3

Describe characteristics of selected contemporary societies that resulted from historical events or
factors, such as invasion, conquests, colonization, immigration, and trade.

CCSS Literacy Standards
7.RLHS.2
7.RLHS.4
7.WLHS.9

Determine the central idea or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.
Determine the meaning of words and phrases as they are used in a text, including vocabulary
specific to domains related to history/social studies.
Draw evidence from informational texts to support analysis, reflection, and research.

Lesson Overview:
Students are introduced to the different aspects of
culture and the factors that are a part of and
influence the development of culture.

Lesson Objective(s):
In this lesson, students will be able to
• Define culture and describe its elements.
• Explain how cultures are affected by their
environment and history.

Vocabulary:
Focus Question(s):
culture, material culture, non-material culture,
• What is culture?
language, symbols, history, technology,
• How does culture influence a person’s life?
agriculture, environment, economy, religion,
values, norms, government, laws, recreation,
entertainment
Description of Lesson (including instructional strategies):
Anticipatory Set: (5–7 minutes)
Have students create a chart with the following headings: sports, foods, clothing, entertainment. Under each
heading, have students, in pairs or in groups, list things that are important parts of their lives. Walk around and
monitor. From the student lists, create a class list listing as many of their ideas as possible under each heading.
Summarize by saying these different parts of their way of life is only a part of their culture. (Marzano:
Cooperative Learning)
Instruction and Strategies: (15 minutes)
Have students take out a piece of paper and divide it into three columns. The first column they will use to write
down the terms presented in class. In the second column, students will write the definition for the term, as it is
presented. Students will leave the third column blank until later in the class.
Use the PowerPoint throughout the lesson as the class discusses the aspects of culture. Students will write
down the information in the appropriate column as it is presented. (Marzano: Summarizing and Note Taking).
Depending on the question, solicit answers from students or present the information on each slide.
• How do we define culture? What is culture? (Slide #2)
• Can we see culture? The answer is yes and no, depending on what someone is talking about. (Slide #3)
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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What are the elements, or things, that make up culture? (Students may produce other answers than
those listed on Slide #4)

Go through the remaining slides, defining and discussing each element. Ask students to share personal
interpretations of the ideas or pictures, or examples from their own family culture.
Guided Practice: (15 minutes)
After presenting the PowerPoint, have students draw a picture in the third column of their notes to represent
each element of culture. Have students work as pairs or in small groups. (Marzano: Cues, Questions, and
Advanced Organizers) Walk around to monitor.
Have students share their pictures with the rest of the class. Assign each pair or group to share a specific
picture they used to represent each of the cultural elements and have them explain why they chose to use their
particular picture. (Marzano: Nonlinguistic Representations). If time allows, have students produce pictures or
symbols, or explain what pictures or symbols they would use if they were in a different country (ex: India,
China, Russia, Kenya).
Formative Assessment: (5–7 minutes)
On a separate page, have students summarize what they learned about culture in 3 to 5 sentences. Their
summary must include what they believe are the three most important points about culture and explain why
they believe it is important. This is also students’ ticket out the door.
Closure: (3 minutes)
Have students pair-share their thoughts on the focus question: how does culture influence a person’s life?
Choose three students at random to share their answers with the class.
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
• You can pre-select the student pairings to allow for high/low groupings.
• Notes can be written in sentences or in bullets.
• Produce a graphic organizer instead of having students create their own notes.
• Students may use notes to write their assessment paragraph, or you can provide a partially completed
sentence frame/paragraph frame.
Resources (Textbook and Supplemental):
Textbook reference People, Places, and Change: Culture (pp. 75–86)
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Content: HSS
Grade/Course: Seven
Timeline: 45 minutes
Standard(s):
HSS Standard:
7.4.1
Compare how governments function in selected world societies.
EXAMPLE(S): China, Germany, India, Russia
CCSS Literacy Standard:
7.WLHS.1b Write arguments focused on discipline-specific content: Support claim(s) with logical
reasoning and relevant, accurate data and evidence that demonstrate an understanding of
the topic or text, using credible sources.
Lesson Overview:
Lesson Objective(s):
Students have been previously introduced to the In this lesson, students will be able to
different types of governments in selected world
• Differentiate between types of governments.
societies and have discussed their impact on the
• Develop a logical argument in support of a given
lives of people.
type of government.
In this lesson, students will be engaged in deeper
thinking and thoughtful communication about the
different types of government. Student leaders will
argue for a given type of government while
“citizens” will evaluate the argument of each
leader. The preceding lesson will address debate
issues mentioned in this lesson’s exit slips.
Vocabulary:
Vocabulary was introduced in a previous lesson.

Focus Question(s):
How would the different types of government impact your
life?

Description of Lesson (including instructional strategies):
Anticipatory Set: (5–7 minutes)
Take on the role of the leader of each form of government and have students be your citizens (Refer to
attached PowerPoint).
• First, tell your students you are the President of the United States (Barack Obama) and that “people
elect me every four years.” Ask them what type of government they are living in. (Slide #2)
• Next, tell them you are the North Korean leader (Kim Jung Un) and that you make the laws. Once
again, ask students which form of government they are under. (Slide #3)
• Review by giving students a description of each type of government not yet mentioned, asking the
question “What type of government is this?” (Slides #4 through #8)
Instruction and Strategies: (7 minutes)
Have students break up into assigned groups from the previous lesson. Review group roles for each student
(Slides #9 through #13). Students have been assigned to argue in support of a type of government
(democracy, republic, monarchy, anarchy, dictatorship, theocracy, totalitarian).
Guided Practice: (15 minutes)
Instructions that are italicized include student engagement strategies.
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Have students take out a piece of paper and divide it into three columns. The first column will be titled “Type
of Government” and students will write the definition for the term. The second column will be titled “PROS”
and students will write reasons supporting that type of government. Lastly, the third column will be titled
“CONS” and student will write negative aspects of that type of government. Students are allowed to use
notes taken from the introductory lesson. Walk around to monitor.
Formative Assessment: (15 minutes)
Have students choose a leader to represent their type of government during the debate. (Marzano:
Cooperative Learning) Direct those chosen students to the desk in the center of the circle. The remaining
students will be seated in the desks in the outer circle.
• Leaders in the inner circle will each take a turn to verbally argue in support of their type of
government using Handout 1.
• “Citizens” in the outer circle will evaluate the argument of each leader using Handout 2.
• Allow students in the outer circle to ask the leaders questions after each leader has presented their
type of government.
Closure: (5 minutes)
Ask students to jot down a paragraph about which type of government would provide the most positive
impact on their life. Have students justify their answer using facts from the debate. (Slide #18)
For students who need extra support, use the modified exit slip (see attachment).
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
For students with disabilities:
• For the anticipatory set, prompt the student the day before with a card noting a type of government
and its description.
• Provide peer and teacher assistance while filling out Handout 1 and Handout 2.
• Provide assistance and modified version for exit slip response (see Exit Slip M).
Resources (Textbook and Supplemental):
• Multimedia projector and laptop
• PowerPoint of the different types of government, group roles
• Handout 1: 3-Column graphic organizer
• Handout 2: 4-Column graphic organizer
• Exit Slip (M)

Instructions that are italicized include student engagement strategies.
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Handout 1
TYPE OF GOVERNMENT

PROS

CONS
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HANDOUT 2
TYPE OF
GOVERNMENT

Democracy

LEADER
NAME

Republic

Monarchy

Anarchy

Rating

COMMENTS/QUESTIONS

1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

Theocracy

1 2 3 4 5
Dictatorship

Totalitarian

1 2 3 4 5
1 2 3 4 5

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

167

GUAM District Level Lesson Plan

Quarter 3

Exit Slip (M)
Circle the type of government you would want to live in.

DEMOCRACY

REPUBLIC

ANARCHY

MONARCHY

DICTATORSHIP

TOTALITARIAN

THEOCRACY
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Content: HSS
Grade/Course: Seven
Timeline: 70 minutes
Standard(s):
HSS Standard:
7.5.2
Distinguish between developed and developing countries and relate their level of economic
development to their standard of living and quality of life.
CCSS Literacy Standards:
7.WLHS.2a-b
Write informative/explanatory texts, including the narration of historical events, scientific
procedures/experiments, or technical processes: a) Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information appropriate to achieving
purpose; include formatting (e.g., headings), graphics (e.g., figures and tables), and
multimedia when useful to aiding comprehension; b) Develop the topic with relevant, wellchosen facts, definitions, concrete details, quotations, or other information and examples.
7.WLHS.8

Gather relevant information from multiple print and digital sources, using search terms
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the
date and conclusions of others while avoiding plagiarism and following a standards format
for citation.

Lesson Overview:
The goal of this lesson is to have students
distinguish between a developed and developing
country. Through their guided activities of class
discussions and presentations on countries of their
choice, students should be able to answer the
question, “How does the economy impact the
quality of people’s lives around the world?” On
presentation day, the final project can be in the
form of a poster board, PowerPoint presentation,
or an online presentation (e.g., Prezi).

Lesson Objective(s):
In this lesson, students will be able to
• Using visual aids/multimedia, present research
findings on a developed and developing country in
order to distinguish the characteristics that impact
the standard of living.

Vocabulary:
third world country, free enterprise system,
literacy rate, industrialized country, mixedeconomy, tradition-based economy

Focus Question(s):
How does the economy impact the quality of life around
the world?

Description of Lesson (including instructional strategies):
Anticipatory Set: (10 minutes)
A backdrop is created by students with the title of their news broadcast (i.e., Are we there yet? The World
Around Us). It is set up with other props before class. Two students play the roles of news broadcasters. One
student will welcome the audience to the show. The second student explains the purpose of the show to view
and evaluate the research findings of students about developed and developing countries conducted. One of
the students will then explain that the audience will be participating by completing an Observing for Meaning
Organizer on the presentation. (Marzano: Cooperative Learning)
Instruction and Strategies:
On the previous day, guided practice and group presentation order was completed. On the day of the
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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presentation, a review with students of the previous lesson can include, for example:
• Who can identify factors that show a country is developed?
• The higher a country’s literacy rate, the _____________ their economic status.
Groups will be reminded of what will be observed (e.g. presentation etiquette, presentation
information/materials, formative assessment (observing for meaning), peer review form. The students for
the anticipatory set presentation will then take their position and present. Then each group will position
themselves in front of the class according to their presentation order established the previous day. During
the presentation, students in the audience will complete the Observing for Meaning Organizer to check for
individual understanding. After each presentation, all students will complete the Critique – Peer Review
Form that will be submitted as their exit ticket.
Guided Practice:
The previous day, the first guided practice should have been implemented. The guided practice includes
teacher modeling, class practice, and individual group practice. Model how students are expected to present.
Class practice includes students demonstrating the proper and improper ways of presenting. Individual group
practice allows each group to practice their presentation.
Formative Assessment: (5 minutes)
Students will complete an Observing for Meaning Organizer based information presented by their peers.
(Attachment 1) (Marzano: Cues, Questions, and Advance Organizers)
Closure: (10 minutes)
Have students complete Critique – Peer Review Form on presentations. This will be the student’s ticket out
the door. (Attachment 2)
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
For students with IEPS:
• Preselect peer groups
• Reading material for presentation (e.g., notecards)
• Provide a starting sentence
• Preselect roles of group members for research and presentation
For advanced students:
• In addition to the presentation project, advanced students will write and present on Guam’s economic
status/level. Explain what factors indicate Guam’s current economic level and what factors may prevent
Guam from reaching a developed country’s level.
Resources (Textbook and Supplemental):
• Textbook reference People, Places, and Change: Economics and Population (pp. 53–59)
• http://blog.compassion.com/mexico-poor-suburban/
• http://en.wikipedia.org/wiki/Federal_government_of_Mexico
• http://en.wikipedia.org/wiki/List_of_countries_by_literacy_rate
• http://en.wikipedia.org/wiki/Japan
Instructions that are italicized include student engagement strategies.
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Observing for Meaning Organizer

Proof For

Statements/Questions

Proof Against

__________________ is a
developing country.
Agree
Disagree

__________________ is a
developed country.
Agree

Disagree

Silver, H.F., S.C., & Klein, V. (2010). Modified format.

Observing for Meaning Organizer

Proof For

Statements/Questions

Proof Against

__________________ is a
developing country.
Agree
Disagree

__________________ is a
developed country.
Agree

Disagree

Silver, H.F., S.C., & Klein, V. (2010). Modified format.
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Critique – Peer Review Form

1. Analyzed and synthesized information from multiple sources.
1
2
3
4
Not
Observed
Observed Most of Always Observed
Observed
Sometimes
the Time
2. Demonstrates use of technology for research.
1
Not
Observed

2
Observed
Sometimes

3
Observed Most of
the Time

4
Always Observed

3. Demonstrates use of technology for presentation.
1
2
3
4
Not
Observed
Observed Most of Always Observed
Observed
Sometimes
the Time
4. Demonstrates presentation etiquette.
1
2
3
Not
Observed
Observed Most of
Observed
Sometimes
the Time

4
Always Observed

Answer the following question in 3–5 complete sentences.
How does the economy impact the quality of life around the world?
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GUAM District Level Lesson Plan

Quarter 4

NOTE: Final project can be in the form of a poster board, PowerPoint presentation, or an online presentation.

Mexico

Japan

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
Guam Department of Education 2013
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GUAM District Level Lesson Plan

Type of Government:
The federal government of Mexico is the
national government of the United
Mexican States.

Economic System:

Quarter 4

Type of Government:
Unitary parliamentary constitutional
monarchy

Economic System:
Market economy

Free-market economy

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
Guam Department of Education 2013
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GUAM District Level Lesson Plan

Quarter 4

Literacy Rate
Literacy
Rate (All)

Male Literacy
Rate

Mexico

93.4%

93.7%

93.1%

age 15 and over can read and write (2009 estimate)[1]

Japan

99%

99%

99%

age 15 and over can read and write (2002 census)

Country

Female
Literacy Rate

Criteria

Unemployment Rate
Country

Unemployment
Rate

Date of
Information

Mexico

4.92

2013 (September)

Japan

3.9

2013 (June)

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 1:
Culture

GDOE Content Standard
8.1.1

Describe developments in art,
music, literature, drama, and
other cultural activities in the
history of the U.S.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 8 – HSS

CCSS Literacy Standard

Alignment Notes

8.RLHS.1 Cite specific textual evidence to
support analysis of primary and secondary
sources.
8.RLHS.6 Identify aspects of a text that
reveal an author's point of view or
purpose (e.g., loaded language, inclusion
or avoidance of particular facts).
8.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events, scientific
procedures/experiments, or technical
processes: a) Introduce a topic clearly,
previewing what is to follow; organize
ideas, concepts, and information into
broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension; b) Develop the
topic with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c) Use
appropriate and varied transitions to
create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement or
section that follows from and supports the

Alignment could be
achieved after
studying primary
and secondary
sources. Students
write an essay that
explains how art,
music, or other
cultural activities
developed.

SAT 10
Objectives
-Identify a
primary source
-Analyze a
political
document
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GUAM District Level Curriculum Alignment

Standard
Number
Standard 2:
History

GDOE Content Standard
8.2.1

Interpret and construct charts
and graphs that show
quantitative information.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

information or explanation presented.
CCSS Literacy Standard
8.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information in
print and digital texts.
8.WLHS.2a-f Write
informative/explanatory texts, including
the narration of historical events, scientific
procedures/experiments, or technical
processes: a) Introduce a topic clearly,
previewing what is to follow; organize
ideas, concepts, and information into
broader categories as appropriate to
achieving purpose; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension; b) Develop the
topic with relevant, well-chosen facts,
definitions, concrete details, quotations,
or other information and examples; c) Use
appropriate and varied transitions to
create cohesion and clarify the
relationships among ideas and concepts;
d) Use precise language and domainspecific vocabulary to inform about or
explain the topic; e) Establish and
maintain a formal style and objective
tone; f) Provide a concluding statement or
section that follows from and supports the
information or explanation presented.

Grade 8 – HSS

Alignment Notes
The standards
partially align. Both
require students to
understand graphs
and charts.

SAT 10
Objectives
-Identify the
purpose of a map
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 2:
History

GDOE Content Standard
8.2.2

Distinguish between long-term
and short-term cause and
effect relationships.

Standard 2:
History

8.2.3

Compare information found in
primary and secondary source
documents on the same topic.

Standard 2:
History

8.2.4

Discuss important events in the
development of the nation.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

Grade 8 – HSS
CCSS Literacy Standard

8.RLHS.4 Determine the meaning of
words and phrases as they are used in a
text, including vocabulary specific to
domains related to history/social studies.
8.WLHS.5 With some guidance and
support from peers and adults, develop
and strengthen writing as needed by
planning, revising, editing, rewriting, or
trying a new approach, focusing on how
well purpose and audience have been
addressed.
8.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
8.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
8.RLHS.6 Identify aspects of a text that
reveal an author's point of view or
purpose (e.g., loaded language, inclusion
or avoidance of particular facts).
8.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.
8.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of

Alignment Notes
Alignment can be
reached if, after
studying an era,
students write an
essay with peer
editing contrasting
the era's short- and
long-term causes
and effects. (Age of
Jackson, wars, Great
Depression)

SAT 10
Objectives
N/A

After comparing
sources, students
look for facts and
opinions to analyze
the relationships. In
writing, students
introduce a claim
about a topic, issue,
or person and
support it.

-Identify a
primary source
-Analyze a
political
document

Standards align if
students write after
they discuss

N/A
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Standard 2:
History

8.2.5

Evaluate and discuss issues
relating to the development of
the nation.

Standard 2:
History

8.2.6

Explain the effects of
Reconstruction on American
life, including the following:
• The impact of the 13th,
14th, and 15th Amendments to
the U.S. Constitution
• The legacies of such people

Guam Department of Education 2013
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Grade 8 – HSS
CCSS Literacy Standard

Alignment Notes

the source distinct from prior knowledge
or opinions.
8.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
8.WLHS.10 Write routinely over extended
time frames (time for research, reﬂection,
and revision) and shorter time frames (a
single sitting or a day or two) for a range
of discipline-specific tasks, purposes, and
audiences.
8.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
8.RLHS.4 Determine the meaning of
words and phrases as they are used in a
text, including vocabulary specific to
domains related to history/social studies.
8.WLHS.3 Students must be able to
incorporate narrative accounts into their
analyses of individuals or events of
historical import.
8.RLHS.1 Cite specific textual evidence to
support analysis of primary and secondary
sources.
8.RLHS.6 Identify aspects of a text that
reveal an author's point of view or
purpose (e.g., loaded language, inclusion
or avoidance of particular facts).

important events or
after reading a
secondary/primary
text.

SAT 10
Objectives

Standards align if
students write their
evaluations after
reading and
discussing
important events.

-Apply an
economic term
-Recognize the
relationship
between
productivity and
standard of living

Standards align if
students discuss,
present, and debate
their explanations.

-Analyze a
perspective
-Identify a
primary source
-Analyze a
political
document
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 2:
History

GDOE Content Standard
as Abraham Lincoln, Robert E.
Lee, and Frederick Douglass
8.2.7

Discuss how life changed after
the Civil War, including the
following:
• The reasons for westward
expansion, including its impact
on Native Americans
• The reasons for the increase
in immigration, growth of
cities, new inventions, and
challenges arising from this
expansion
• Racial segregation, the
effects of “Jim Crow” laws, and
other constraints faced by
African Americans and other
groups in the postReconstruction South
• The impact of new
inventions, the rise of big
business, the growth of
industry, and life on American
farms
• The impact of the
Progressive Movement on child
labor, working conditions, the
rise of organized labor, and
women’s suffrage

Guam Department of Education 2013
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Grade 8 – HSS
CCSS Literacy Standard

8.WLHS.4 Produce clear and coherent
writing in which the development,
organization, and style are appropriate to
task, purpose, and audience.
8.RLHS.4 Determine the meaning of
words and phrases as they are used in a
text, including vocabulary specific to
domains related to history/social studies.
8.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information in
print and digital texts.
8.WLHS.4 Produce clear and coherent
writing in which the development,
organization, and style are appropriate to
task, purpose, and audience.
8.WLHS.1a-e Write arguments focused on
discipline-specific content: a) Introduce
claim(s) about a topic or issue,
acknowledge and distinguish the claim(s)
from alternate or opposing claims, and
organize the reasons and evidence
logically; b) Support claim(s) with logical
reasoning and relevant, accurate data and
evidence that demonstrate an
understanding of the topic or text, using
credible sources; c) Use words, phrases,
and clauses to create cohesion and clarify
the relationships between claim(s),
counterclaims, reasons, and evidence; d)
Establish and maintain a formal style; e)

Alignment Notes

SAT 10
Objectives

Standards align if
students write
essays about how
life changed, using
correct vocabulary.

-Identify the
purpose of a map
-Apply an
economic term
-Identify a
Reconstuction
Era agency
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Standard 2:
History

8.2.8

Standard 2:
History

8.2.9

Analyze the changing role of
the U.S. from the late 19th
century through World War I,
including the following:
• The reasons for and results
of the Spanish American War
and its impact on Guam
• A description of Theodore
Roosevelt’s impact on the
foreign policy of the U.S.
• The reasons for U.S.
involvement in World War I,
including the events on Guam
and its international leadership
role at the conclusion of the
war
Identify the major causes and
effects of American
involvement in World War II,
including the following:
• The events that led to
American involvement in the
war, including the attack on
Pearl Harbor and the
occupation of Guam
• The major events and
turning points of the war in
Europe and the Pacific

Guam Department of Education 2013
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Grade 8 – HSS
CCSS Literacy Standard

Provide a concluding statement or section
that follows from or supports the
argument presented.
8.RLHS.5 Describe how a text presents
information (e.g., sequentially,
comparatively, causally).
8.RLHS.8 Distinguish among fact, opinion,
and reasoned judgment in a text.
8.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.

8.RLHS.8 Distinguish among fact, opinion,
and reasoned judgment in a text.
8.RLHS.9 Analyze the relationship
between a primary and secondary source
on the same topic.
8.WLHS.8 Gather relevant information
from multiple print and digital sources,
using search terms effectively; assess the
credibility and accuracy of each source;
and quote or paraphrase the data and
conclusions of others while avoiding
plagiarism and following a standard

Alignment Notes

SAT 10
Objectives

Both sets of
standards require
students to analyze
information.

-Analyze political
events that
shaped U.S.
government
-Analyize political
ideas that
influenced
thinking in the
United States

The standards can
align with the
addition of in-depth
reading assignments
that ask students to
analyze and
research primary
and secondary
sources before
writing about the
causes and effects.

-Identify a
primary source
-Analyze a
political
document
-Recognize the
relationship
between
productivity and
standard of living
-Analyze political
events that
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Standard 2:
History

8.2.10

Standard 2:
History

8.2.11

Grade 8 – HSS
CCSS Literacy Standard

Alignment Notes

SAT 10
Objectives
shaped U.S.
government

• The impact of the war on
the home front

format for citation.

Describe the economic, social,
and political transformation of
the U.S. and the world between
the end of World War
II and the present, including
the following:
• The rebuilding of Europe
and Japan after World War II
and the establishment of the
United Nations
• The role of America’s
military and veterans in
defending freedom during the
Cold War, including the wars in
Korea and Vietnam, the Cuban
missile crisis, the collapse of
communism in Europe, and the
rise of new challenges
Explain key domestic and
international issues during the
second half of the 20th and
early 21st centuries, including
the following:
• The Civil Rights Movement
and the changing role of
women
• The development of new
technologies in

8.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
8.RLHS.4 Determine the meaning of
words and phrases as they are used in a
text, including vocabulary specific to
domains related to history/social studies.
8.WLHS.8 Gather relevant information
from multiple print and digital sources,
using search terms effectively; assess the
credibility and accuracy of each source;
and quote or paraphrase the data and
conclusions of others while avoiding
plagiarism and following a standard
format for citation.

Standards can align
if students are
required to research
information and
write out
descriptions with
correct acedemic
vocabulary.

-Identify a
primary source
-Analyze political
events that
shaped U.S.
government

8.RLHS.2 Determine the central idea or
information of a primary or secondary
source; provide an accurate summary of
the source distinct from prior knowledge
or opinions.
8.RLHS.9 Analyze the relationship
between a primary and secondary source
on the same topic.
8.WLHS.8 Gather relevant information
from multiple print and digital sources,

This standards can
be aligned through
the addition of
writing assignments
that ask students to
analyze and
research primary
and secondary
sources before
writing about the

-Identify a
primary source
-Analyze political
events that
shaped U.S.
government
-Analyze issues
regarding
personal rights
-Understand the

Guam Department of Education 2013
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GUAM District Level Curriculum Alignment
Standard
Number

Standard 3:
Geography

GDOE Content Standard
communication,
entertainment, and business
and their impact on American
life
• Representative citizens from
the time period who have
influenced America
scientifically, culturally,
academically, and economically
• American foreign policy,
immigration, the global
environment, and other
emerging issues

8.3.1

Explain how physical features
and climate influenced the
movement of people
westward.

Guam Department of Education 2013
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Grade 8 – HSS
CCSS Literacy Standard

using search terms effectively; assess the
credibility and accuracy of each source;
and quote or paraphrase the data and
conclusions of others while avoiding
plagiarism and following a standard
format for citation.
8.WLHS.1a-e Write arguments focused on
discipline-specific content: a) Introduce
claim(s) about a topic or issue,
acknowledge and distinguish the claim(s)
from alternate or opposing claims, and
organize the reasons and evidence
logically; b) Support claim(s) with logical
reasoning and relevant, accurate data and
evidence that demonstrate an
understanding of the topic or text, using
credible sources; c) Use words, phrases,
and clauses to create cohesion and clarify
the relationships between claim(s),
counterclaims, reasons, and evidence; d)
Establish and maintain a formal style; e)
Provide a concluding statement or section
that follows from or supports the
argument presented.
8.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information in
print and digital texts.
8.WLHS.4 Produce clear and coherent
writing in which the development,
organization, and style are appropriate to

Alignment Notes
the issues.

Standards align if
students write their
evaluations after
reading and
interpreting maps,
text, and graphs.

SAT 10
Objectives
changing role of
women

-Identify the
purpose of a map
-Analyze patterns
of land use
-Identify factors
involved in
human
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Standard 3:
Geography

8.3.2

Locate the 50 states and the
cities most significant to the
historical development of the
U.S.

Standard 4:
Government
and Civics

8.4.1

Identify and analyze methods
of expanding the right to
participate in the democratic
process.

Guam Department of Education 2013
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Grade 8 – HSS
CCSS Literacy Standard

task, purpose, and audience.
8.RLHS.7 Integrate visual information
(e.g., in charts, graphs, photographs,
videos, or maps) with other information in
print and digital texts.

8.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
8.WLHS.7 Conduct short research projects
to answer a question (including a selfgenerated question), drawing on several
sources and generating additional related,
focused questions that allow for multiple
avenues of exploration.

Alignment Notes
The CCSS literacy
standard asks
students to use
mutiple visual
sources to locate
information. This
can be used as
students locate
information on
important historical
events in significant
U.S. cities and
states.
Standards align if
students write their
findings. They could
research how the
United States has
extended the
democratic process
over the years,
whether it is fair
today, and if it
should be expanded
to others who are
not represented.
Research how
women, AfricanAmericans, and 18year-olds acquired

SAT 10
Objectives
settlement
-Determine a
factor in urban
development

-Understand the
changing role of
women.
-Analyze issues
regarding
personal rights
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GUAM District Level Curriculum Alignment
Standard
Number
Standard 4:
Government
and Civics

GDOE Content Standard
8.4.2

Evaluate various means of
achieving equality of political
rights.

Guam Department of Education 2013
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Grade 8 – HSS
CCSS Literacy Standard

8.RLHS.3 Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
8.RLHS.10 By the end of grade 8, read and
comprehend history/social studies texts in
the grades 6-8 text complexity band
independently and proficiently.
8.WLHS.7 Conduct short research projects
to answer a question (including a selfgenerated question), drawing on several
sources and generating additional related,
focused questions that allow for multiple
avenues of exploration.
8.WLHS.1a-e Write arguments focused on
discipline-specific content: a) Introduce
claim(s) about a topic or issue,
acknowledge and distinguish the claim(s)
from alternate or opposing claims, and
organize the reasons and evidence
logically; b) Support claim(s) with logical
reasoning and relevant, accurate data and
evidence that demonstrate an
understanding of the topic or text, using
credible sources; c) Use words, phrases,
and clauses to create cohesion and clarify
the relationships between claim(s),
counterclaims, reasons, and evidence; d)
Establish and maintain a formal style; e)

Alignment Notes
the right to vote.
Standards can be
aligned if students
write about their
findings and
evaluations.

SAT 10
Objectives
-Understand the
changing role of
women
-Analyze issues
regarding
personal rights
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard

Standard 4:
Government
and Civics

8.4.3

Explain how participation in the
democratic process reflects our
national identity.

Standard 5:
Economics

8.5.1

Discuss the social, economic,
and technological changes of
the early 20th Century,
including the following:
• How developments in
factory and labor productivity,
transportation (such as the use
of the automobile),
communication, and rural
electrification changed
American life and its standard
of living.
• The social and economic
changes that took place,

Guam Department of Education 2013
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Grade 8 – HSS
CCSS Literacy Standard

Provide a concluding statement or section
that follows from or supports the
argument presented.
8.RLHS.3.Identify key steps in a text's
description of a process related to
history/social studies (e.g., how a bill
becomes a law, how interest rates are
raised or lowered).
8.RLHS.10 By the end of grade 8, read and
comprehend history/social studies texts in
the grades 6-8 text complexity band
independently and proficiently.
8.WLHS.6 Use technology, including the
Internet, to produce and publish writing
and present the relationships between
information and ideas clearly and
efficiently.
8.RLHS.10 By the end of grade 8, read and
comprehend history/social studies texts in
the grades 6-8 text complexity band
independently and proficiently.
8.WLHS.3 Students must be able to
incorporate narrative accounts into their
analysis of individuals or events of
historical import.
8.WLHS.9 Draw evidence from
informational texts to support analysis,
reflection, and research.

Alignment Notes

SAT 10
Objectives

Standards can be
aligned through indepth reading and if
students write and
publish their
explanations.

-Understand the
changing role of
women
-Analyze issues
regarding
personal rights

Standards can be
aligned when
students are
required to write
their findings after
close reading of
primary/secondary
sources and
subsequent
discussions.

-Make a
conclusion based
on economic data
-Recognize the
relationship
between
productivity and
standard of living
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GUAM District Level Curriculum Alignment
Standard
Number

GDOE Content Standard
including prohibition and the
Great Migration north and west
• The causes of the Great
Depression, its impact on
Americans, and the major
features of Franklin D.
Roosevelt's New Deal

Guam Department of Education 2013
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Grade 8 – HSS
CCSS Literacy Standard

Alignment Notes

SAT 10
Objectives
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GUAM College and Career Readiness Anchor Standards

Social Science

College and Career Readiness Anchor Standards
The college and career readiness standards offer a broad spectrum of what students will be able to demonstrate as a result of mastery of the
more specific, grade level standards, which follow the umbrella anchor standards listed below for reading and writing. In students’ abilities to
exhibit an increasing fullness of being literate individuals, they will be able to: demonstrate independence; build strong content knowledge;
respond to varying demands of audience, task, purpose, and discipline; comprehend as well as critique; value evidence; use technology and
digital media strategically and capably; and understand other perspectives and cultures.
College and Career Readiness Anchor Standards for Reading
Key Ideas and Details
1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing
or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.
Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and
analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter,
scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.
Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and
sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors
take.
Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently and proficiently.

Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

188

GUAM College and Career Readiness Anchor Standards

Social Science

College and Career Readiness Anchor Standards for Writing
Text Types and Purposes
1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient
evidence.
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective
selection, organization, and analysis of content.
3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured
event sequences.
Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.
Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject
under investigation.
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the
information while avoiding plagiarism.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day
or two) for a range of tasks, purposes, and audiences.

Guam Department of Education 2013
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GUAM District Level Curriculum Map

Grade 8 – Social Science
Quarter 1

Big Idea 1, Quarter 1:
Students will compare and contrast the different backgrounds, beliefs,
and cultures of those individuals and groups who formed the United
States.
Guam Standards:
8.1.1
Describe developments in art, music, literature,
drama, and other cultural activities in the history of
the U.S.
8.2.1
Interpret and construct charts and graphs that show
quantitative information.
8.2.2

Distinguish between long-term and short-term cause
and effect relationships.

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.2.4

Discuss important events in the development of the
nation.

8.2.5

Evaluate and discuss issues relating to the
development of the nation.

8.3.2

Locate the 50 states and the cities most significant to
the historical development of the U.S.

Essential Question(s):
What were the significant events that helped form the new nation?
How do the founding principles still apply in today’s society?
CCSS Literacy Standards:
8.RLHS.2
Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the source
distinct from prior knowledge or opinions.
8.RLHS.3
Identify key steps in a text's description of a process related to
history/social studies (e.g., how a bill becomes a law, how
interest rates are raised or lowered).
8.RLHS.4
Determine the meaning of words and phrases as they are used
in a text, including vocabulary specific to domains related to
history/social studies.
8.RLHS.5
Describe how a text presents information (e.g., sequentially,
comparatively, causally).
8.WLHS.1a-e Write arguments focused on discipline-specific content: a)
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically; b) Support
claim(s) with logical reasoning and relevant, accurate data and
evidence that demonstrate an understanding of the topic or
text, using credible sources; c) Use words, phrases, and clauses
to create cohesion and clarify the relationships between
claim(s), counterclaims, reasons, and evidence d) Establish and
maintain a formal style; e) Provide a concluding statement or
section that follows from or supports the argument presented.
8.WLHS.3
In history/social studies, students must be able to incorporate
narrative accounts into their analysis of individuals or events
of historical import.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 1
8.WLHS.10

Write routinely over extended time frames (time for research,
reﬂection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of discipline- specific tasks,
purposes, and audiences.

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 2

Big Idea 1, Quarter 2:
Students will analyze the impact the Civil War had on the political,
social, and economic structure of the United States.

Essential Question(s):
What impact did the Civil War have on rural life in the United States?
What lasting effects on the United States can be attributed to the Civil War?

Guam Standards:
8.1.1
Describe developments in art, music, literature,
drama, and other cultural activities in the history of
the U.S.
8.2.1
Interpret and construct charts and graphs that show
quantitative information.

CCSS Literacy Standards:
8.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.

8.2.2

Distinguish between long-term and short-term cause
and effect relationships.

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.2.6

Explain the effects of Reconstruction on American
life, including the following:
• The impact of the 13th, 14th, and 15th
Amendments to the U.S. Constitution
• The legacies of such people as Abraham Lincoln,
Robert E. Lee, and Frederick Douglass
Discuss how life changed after the Civil War,
including the following:
• The reasons for westward expansion, including its
impact on Native Americans
• The reasons for the increase in immigration,
growth of cities, new inventions, and challenges
arising from this expansion
• Racial segregation, the effects of “Jim Crow” laws,
and other constraints faced by African Americans
and other
groups in the post-Reconstruction South

8.2.7

8.RLHS.4

Determine the meaning of words and phrases as they are
used in a text, including vocabulary specific to domains
related to history/social studies.

8.RLHS.6

Identify aspects of a text that reveal an author's point of
view or purpose (e.g., loaded language, inclusion or
avoidance of particular facts).

8.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
Analyze the relationship between a primary and secondary
source on the same topic.

8.RLHS.9
8.WLHS.2a

8.WLHS.4

Write informative/explanatory texts, including the narration
of historical events, scientific procedures/experiments, or
technical processes: Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information
appropriate to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures, tables), and multimedia
when useful to aiding comprehension.
Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 2

8.3.1
8.3.2

• The impact of new inventions, the rise of big
business, the growth of industry, and life on
American farms
• The impact of the Progressive Movement on child
labor, working conditions, the rise of organized
labor, and women’s suffrage
Explain how physical features and climate influenced
the movement of people westward.
Locate the 50 states and the cities most significant to
the historical development of the U.S.

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 2

Big Idea 2, Quarter 2:
Students will analyze the changes in the role the United States played in
the world by the end of World War I.

Essential Question(s):
What impact did World War I have on U.S foreign policy?
How did U.S. involvement in World War I impact life in the United States?

Guam Standards:
8.1.1
Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.

CCSS Literacy Standards:
8.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.

8.2.1

Interpret and construct charts and graphs that show
quantitative information.

8.RLHS.2

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

8.RLHS.5

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

8.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
Distinguish among fact, opinion, and reasoned judgment in
a text.
Analyze the relationship between a primary and secondary
source on the same topic.
Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: Introduce
a topic clearly, previewing what is to follow; organize
ideas, concepts, and information appropriate to achieving
purpose; include formatting (e.g., headings), graphics (e.g.,
figures, tables), and multimedia when useful to aiding
comprehension.

8.2.8

8.3.2

Analyze the changing role of the U.S. from the late 19th
century through World War I, including the following:
• The reasons for and results of the Spanish American
War and its impact on Guam
• A description of Theodore Roosevelt’s impact on the
foreign policy of the U.S.
• The reasons for U.S. involvement in World War I,
including the events on Guam and its international
leadership role at the conclusion of the war
Locate the 50 states and the cities most significant to the
historical development of the U.S.

8.RLHS.8
8.RLHS.9
8.WLHS.2a

Suggested Timeline: 15 days
Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 3

Big Idea 1, Quarter 3:
Students will investigate the impact of World War II on the United
States and its economic and political structures.

Essential Question(s):
What was the impact of Guam’s involvement in World War II?
How did American life change because of World War II?

Guam Standards:
8.1.1
Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.

CCSS Literacy Standards:
8.RLHS.2
Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

8.2.1

Interpret and construct charts and graphs that show
quantitative information.

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.2.9

Identify the major causes and effects of American
involvement in World War II, including the following:
• The events that led to American involvement in the
war, including the attack on Pearl Harbor and the
occupation of Guam
• The major events and turning points of the war in
Europe and the Pacific
• The impact of the war on the home front
Locate the 50 states and the cities most significant to the
historical development of the U.S.

8.3.2

8.RLHS.6

Identify aspects of a text that reveal an author's point of
view or purpose (e.g., loaded language, inclusion or
avoidance of particular facts).

8.RLHS.8

Distinguish among fact, opinion, and reasoned judgment
in a text.

8.RLHS.9

Analyze the relationship between a primary and
secondary source on the same topic.

8.WLHS.1a-e

Write arguments focused on discipline-specific content: a)
Introduce claim(s) about a topic or issue, acknowledge
and distinguish the claim(s) from alternate or opposing
claims, and organize the reasons and evidence logically;
b) Support claim(s) with logical reasoning and relevant,
accurate data and evidence that demonstrate an
understanding of the topic or text, using credible sources;
c) Use words, phrases, and clauses to create cohesion and
clarify the relationships between claim(s), counterclaims,
reasons, and evidence; d) Establish and maintain a formal
style; e) Provide a concluding statement or section that
follows from or supports the argument presented.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 3
8.WLHS.8

Suggested Timeline:

Gather relevant information from multiple print and
digital sources, using search terms effectively; assess the
credibility and accuracy of each source; and quote or
paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for
citation.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 3

Big Idea 2, Quarter 3:
Students will analyze key post-World War II issues like the Cold War
and the Civil Rights movement in order to develop an understanding of
the world view of the United States during the latter half of the 20th
Century.
Guam Standards:
8.1.1
Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.

Essential Question(s):
How did the United States transform after World War II?
Why was the establishment of the United Nations important in securing the
U.S. foreign policy?
What impact did the Civil Rights Movement have on American culture?
CCSS Literacy Standards:
8.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.

8.2.1

Interpret and construct charts and graphs that show
quantitative information.

8.RLHS.2

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

8.RLHS.4

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

Determine the meaning of words and phrases as they are
used in a text, including vocabulary specific to domains
related to history/social studies.

8.2.10

Describe the economic, social, and political
transformation of the U.S. and the world between the
end of World War
II and the present, including the following:
• The rebuilding of Europe and Japan after World War
II and the establishment of the United Nations
• The role of America’s military and veterans in
defending freedom during the Cold War, including the
wars in Korea and Vietnam, the Cuban missile crisis, the
collapse of communism in Europe, and the rise of new
challenges
Explain key domestic and international issues during
the second half of the 20th and early 21st centuries,
including the following:
• The Civil Rights Movement and the changing role of

8.RLHS.6

Identify aspects of a text that reveal an author's point of
view or purpose (e.g., loaded language, inclusion or
avoidance of particular facts).
Analyze the relationship between a primary and secondary
source on the same topic.

8.2.11

8.RLHS.9
8.WLHS.8

Gather relevant information from multiple print and digital
sources, using search terms effectively; assess the
credibility and accuracy of each source; and quote or
paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for
citation.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 3

8.3.2

women
• The development of new technologies in
communication, entertainment, and business and their
impact on American life
• Representative citizens from the time period who
have influenced America scientifically, culturally,
academically, and economically
• American foreign policy, immigration, the global
environment, and other emerging issues
Locate the 50 states and the cities most significant to the
historical development of the U.S.

8.WLHS.1a-e

Write arguments focused on discipline-specific content: a)
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims,
and organize the reasons and evidence logically; b)
Support claim(s) with logical reasoning and relevant,
accurate data and evidence that demonstrate an
understanding of the topic or text, using credible sources;
c) Use words, phrases, and clauses to create cohesion and
clarify the relationships between claim(s), counterclaims,
reasons, and evidence; d) Establish and maintain a formal
style; e) Provide a concluding statement or section that
follows from or supports the argument presented.

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 4

Big Idea 1, Quarter 4:
Students will analyze governmental powers and the role American
citizens have in making changes.
Guam Standards:
8.1.1
Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.

Essential Question(s):
In what ways did citizens of the past impact how the government is run today
and how changes are implemented?
What are essential requirements of the democratic process?
CCSS Literacy Standards:
8.RLHS.1
Cite specific textual evidence to support analysis of primary
and secondary sources.

8.2.1

Interpret and construct charts and graphs that show
quantitative information.

8.RLHS.3

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

Identify key steps in a text's description of a process related to
history/social studies (e.g., how a bill becomes a law, how
interest rates are raised or lowered).

8.RLHS.6

Identify aspects of a text that reveal an author's point of view
or purpose (e.g., loaded language, inclusion or avoidance of
particular facts).

8.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in print
and digital texts.
Conduct short research projects to answer a question
(including a self-generated question), drawing on several
sources and generating additional related, focused questions
that allow for multiple avenues of exploration.

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.3.2

Locate the 50 states and the cities most significant to the
historical development of the U.S.

8.4.1

Identify and analyze methods of expanding the right to
participate in the democratic process.

8.4.2

Evaluate various means of achieving equality of
political rights.

8.4.3

Explain how participation in the democratic process
reflects our national identity.

8.WLHS.7

Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 4

Big Idea 2, Quarter 4:
Students will compare and contrast 20th century rural and urban
societies in the United States and analyze the impacts of changing to a
predominately urban society.

Guam Standards:
8.1.1
Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.
8.2.1

Interpret and construct charts and graphs that show
quantitative information.

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

8.2.3

Essential Question(s):
How have technological advances changed the way the United States
interacts with the rest of the world?
What are the most important ways the United States has changed
economically and socially as a result of two world wars and a great
depression?
What are the societal impacts of becoming more urbanized?
CCSS Literacy Standards:
8.RLHS.2
Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.
8.RLHS.3

Identify key steps in a text's description of a process
related to history/social studies (e.g., how a bill becomes
a law, how interest rates are raised or lowered).

Compare information found in primary and secondary
source documents on the same topic.

8.RLHS.5

Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

8.3.2

Locate the 50 states and the cities most significant to the
historical development of the U.S.

8.RLHS.8

Distinguish among fact, opinion, and reasoned judgment
in a text.

8.5.1

Discuss the social, economic, and technological changes
of the early 20th Century, including the following:
• How developments in factory and labor productivity,
transportation (such as the use of the automobile),
communication, and rural electrification changed
American life and its standard of living.
• The social and economic changes that took place,
including prohibition and the Great Migration north
and west
• The causes of the Great Depression, its impact on
Americans, and the major features of Franklin D.

8.WLHS.9

Draw evidence from informational texts to support
analysis, reflection, and research.

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – Social Science
Quarter 4

Roosevelt's New Deal
Suggested Timeline:

Italic Information: Recursive standard – repeated in at least one other quarter
BOLD information: Standards that should be emphasized
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Grade 8 – HSS
Quarter 1

Big Idea 1, Quarter 1:
Students will compare and contrast the different backgrounds, beliefs,
and cultures of those individuals and groups who formed the United
States.

Essential Question(s):
What were the significant events that helped form the new nation?
How do the founding principles still apply in today’s society?

Guam Standards:

CCSS Literacy Standards:

8.1.1

8.RLHS.2

8.2.1

Describe developments in art, music, literature,
drama, and other cultural activities in the history of
the U.S.
Interpret and construct charts and graphs that show
quantitative information.

8.2.2

Distinguish between long-term and short-term cause
and effect relationships.

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.2.4

Discuss important events in the development of the
nation.

8.2.5

Evaluate and discuss issues relating to the
development of the nation.

8.3.2

Locate the 50 states and the cities most significant to
the historical development of the U.S.

8.RLHS.3

8.RLHS.4
8.RLHS.5
8.WLHS.1a-e

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the source
distinct from prior knowledge or opinions.
Identify key steps in a text's description of a process related to
history/social studies (e.g., how a bill becomes a law, how
interest rates are raised or lowered).
Determine the meaning of words and phrases as they are used
in a text, including vocabulary specific to domains related to
history/social studies.
Describe how a text presents information (e.g., sequentially,
comparatively, causally).
Write arguments focused on discipline-specific content: a)
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically; b) Support
claim(s) with logical reasoning and relevant, accurate data and
evidence that demonstrate an understanding of the topic or
text, using credible sources; c) Use words, phrases, and clauses
to create cohesion and clarify the relationships between
claim(s), counterclaims, reasons, and evidence d) Establish and
maintain a formal style; e) Provide a concluding statement or
section that follows from or supports the argument presented.

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
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Grade 8 – HSS
Quarter 1
8.WLHS.3

In history/social studies, students must be able to incorporate
narrative accounts into their analysis of individuals or events
of historical import.

8.WLHS.10

Write routinely over extended time frames (time for research,
reﬂection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of discipline- specific tasks,
purposes, and audiences.

Elements of the Standard(s) – What’s the meaning?
The Guam standards 8.1.1, 8.2.1, 8.2.2, 8.2.3, and 8.3.2 should be used throughout the year with almost every Big Idea. They ask students to describe,
compare, and explain maps, documents, and art throughout United States’ history. CCSS Literacy Standard 8.RLHS. 1–3 and 5–8 should be used
throughout the year also. Students need to read the text all year to find the meaning and interpret charts, etc. The CCSS writing standards that are used
all year can vary from one sentence summaries (2f) to short research reports to answer a question.
This first Big Idea is a review of the beginnings of the United States and the key events and people that helped form the nation. After reviewing where
the first Americans came from, students will analyze (DOK 4) how various thinkers and groups (pre-Revolutionary leaders and the Framers of the
Constitution) helped form the new nation. With the CCSS Literacy standards, students can examine documents like the Declaration of Independence and
the The Preamble to determine the central ideas (8.RLHS.2). While the first essential question requires a low Depth of Knowledge, the 2nd essential
question is much more intellectually rigorous. Students will need to identify (DOK 1) some of the key principles of the new nation, such as democracy,
the separation of powers, the purpose of government, and be able to analyze how these principles still guide the nation today (DOK 4). This will likely
require students to be able to do some research on one of these concepts in order to write informatively regarding how it still affects America today.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
tyrant, tariff, rights, democracy, culture,
Similar content is taught in 5th grade;
• The Constitution and the Bill of Rights form
migration, boycott, militia, revolution,
however, with the inclusion of the CCSS
much of the decisions and conflicts within the
immigration
literacy standards, the application of these
country through the Civil Rights movement.
skills is now at a higher level.
• Students need to understand their rights and
how they are supposed to be protected by the
Constitution.
Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
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Grade 8 – HSS
Quarter 1

Instructional Strategies (EL, SIOP, SPED, Marzano)
• Direct instruction can be used throughout this Big Idea to provide the context and
supporting information so students can understand the concepts and events. Direct
instruction can cover the content standards that cannot be adequately covered by
reading the textbook and investigating primary and secondary sources. Film clips can
add perspective and help comprehension.
• Students can use pair-share to discuss their notes with a partner or a small group.
• After direct instruction on the Boston Massacre, have students work in small groups to
analyze the following image by Paul Revere. Have students respond to questions such
as: What is happening in this picture? What do you think the colonists would feel
looking at this image? How do you know? Have them work together to form their own
conclusions before having students share their answers as a class.
• Students can create their own Declaration of Independence for Guam or their class or
themselves, after they study the parts of the Declaration.
• Start the class with the topic: Voices of the American Revolution. Show them a single
quote from the following handout. Discuss with the class, what does this person’s
quote tell us about attitudes regarding the American Revolution? Use this as a way to
model how students should analyze a quote. Then select an additional 2 or 3 quotes
from the handout. Have students work in mixed-ability pairs to decide what each tells
us about the American Revolution. Many of the pieces are difficult so you may want to
choose just a couple in advance and provide annotations that explain some of the
vocabulary. A similar activity can be done in regard to the beliefs of many of America’s
founders regarding the proper role of government.
• Direct instruction on how the Great Awakening led to the Revolutionary War,
interwoven with reading selections that relate to the direct instruction will give
students the opportunity to better understand the events. Create lectures in which part
of the time is spent using direct instruction where students are required to take notes
(Marzano: Note Taking), but then use close readings of selections (Core Six: Reading for
Meaning) or short film clips. Use the Essential Questions to begin the lesson and to
assess the lesson.

CCSS Literacy Standards
• After studying primary and secondary sources,
students can write an essay that analyzes how
art, music, or other cultural activities
developed (8.RLHS.1, 8.RLHS.6, 8.WLHS.2)
(DOK 4).
• After studying an era, students write an essay
with peer editing contrasting the era’s shortand long-term causes and effects (Age of
Jackson, wars, Great Depression) (8.RLHS.2,
8.RLHS.6, 8.WLHS.5)(DOK 3).
• Students can discuss, present, or debate their
explanations of events and documents
(8.RLHS.1, 8.RLHS.6, 8.WLSH.4) (DOK3).

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
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Grade 8 – HSS
Quarter 1

Resources & Links to Technology
• The Web site www.digitalhistory.uh.edu is great for finding short historical readings for every Big Idea.
• http://www.history.com/shows/america-the-story-of-us
• http://www.history.com/topics/the-us-presidents
• http://www.nationalgeographic.com/lewisandclark/
• http://www.phoenixlearninggroup.com/americannation
• There are short articles on “Common Sense” and “The Bold American” in the back of the textbook, “Primary Sources Library” (page 962).

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

205

GUAM District Level Curriculum Guide

Grade 8 – HSS
Quarter 2

Big Idea 1, Quarter 2:
Students will analyze the impact the Civil War had on the political,
social, and economic structure of the United States.

Essential Question(s):
What impact did the Civil War have on rural life in the United States?
What lasting effects on the United States can be attributed to the Civil War?

Guam Standards:

CCSS Literacy Standards:

8.1.1

8.RLHS.1

Cite specific textual evidence to support analysis of primary
and secondary sources.

8.RLHS.4

Determine the meaning of words and phrases as they are
used in a text, including vocabulary specific to domains
related to history/social studies.

8.RLHS.6

Identify aspects of a text that reveal an author's point of
view or purpose (e.g., loaded language, inclusion or
avoidance of particular facts).

8.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
Analyze the relationship between a primary and secondary
source on the same topic.

8.2.1

Describe developments in art, music, literature,
drama, and other cultural activities in the history of
the U.S.
Interpret and construct charts and graphs that show
quantitative information.

8.2.2

Distinguish between long-term and short-term cause
and effect relationships.

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.2.6

Explain the effects of Reconstruction on American
life, including the following:
• The impact of the 13th, 14th, and 15th
Amendments to the U.S. Constitution
• The legacies of such people as Abraham Lincoln,
Robert E. Lee, and Frederick Douglass
Discuss how life changed after the Civil War,
including the following:
• The reasons for westward expansion, including its
impact on Native Americans
• The reasons for the increase in immigration,
growth of cities, new inventions, and challenges
arising from this expansion
• Racial segregation, the effects of “Jim Crow” laws,

8.2.7

8.RLHS.9
8.WLHS.2a

Write informative/explanatory texts, including the narration
of historical events, scientific procedures/experiments, or
technical processes: Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information
appropriate to achieving purpose; include formatting (e.g.,
headings), graphics (e.g., figures, tables), and multimedia
when useful to aiding comprehension.
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8.3.1
8.3.2

and other constraints faced by African Americans
and other
groups in the post-Reconstruction South
• The impact of new inventions, the rise of big
business, the growth of industry, and life on
American farms
• The impact of the Progressive Movement on child
labor, working conditions, the rise of organized
labor, and women’s suffrage
Explain how physical features and climate influenced
the movement of people westward.

8.WLHS.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

Locate the 50 states and the cities most significant to
the historical development of the U.S.

Elements of the Standard(s) – What’s the meaning?
Standards 8.2.6 and 8.2.7 cover the time after the Civil War, during Reconstruction, and beyond. After reviewing the beginning of the country’s history,
students can analyze the changes and discuss how the federal government seized more power over the states. The Big Idea, content standards, and
essential questions combine in a way that the focus becomes on how the Civil War changed America.
By having students read and analyze documents that relate to this focus and showing their analysis through writing, students will be operating at DOK 3
and 4. It will be important to focus on several key primary source documents. Students can compare and contrast works from Frederick Douglass,
Lincoln, and Robert E. Lee, with a focus on looking at each author’s perspective of Civil War events, and how they perceived the country moving beyond
the Civil War. Students could also hypothesize the impact of the Jim Crow laws and the impact on future 20th century events.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
Jim Crow Laws, segregation, discrimination,
The federal government and the Constitution The failure of Reconstruction makes the Civil Rights
industry, labor, union, wages, suffrage,
is used and abused during this time in history, movement necessary. This is studied later in the year
monopoly, philanthropy, ethnic
so students need an understanding of the
and in high school.
basics.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
• Close reading of primary and secondary sources before using them to compare and
• 8.RLHS.1, 8.RLHS.2, 8.RLHS.9
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contrast the lives of different groups of people (Native Americans, African American,
women, children, urban, rural) before and after the Civil War (DOK 3). For example,
students could read the 13th-15th Amendments closely and use them to answer the
question regarding the ongoing effects of the Civil War. In addition, they can also relate
these amendments to the following slave narratives regarding their experiences being
freed from bondage.
• Students can compare the Declaration of Independence with the Seneca Falls
Declaration and Lincoln’s speeches (Marzano: Identifying Similarities and Differences).
• Start with the essential question regarding the lasting effects of the Civil War. Provide
them the following primary source. Read the secondary source portion out loud
yourself and use it as a jumping off point for direct instruction. Then have students
read the soldier’s account. Ask students to write their response to the following
question: What does it tell us about the effects of the Civil War? Ask students to
answer the question using a quote from the text. Afterwards, have students share
their answers out loud.
• Students (individually or in small groups) can make a claim and defend it (orally or
written) with evidence from the sources.
• Reading For Meaning charts (The Core Six) can be developed for any of the primary
source documents (amendments, Gettysburg Address, Frederick Douglass narratives)
so that students can dig inside the texts to agree or disagree with statements and find
the evidence in the text to support their opinions.
Resources & Links to Technology
• “Primary Sources Library” has articles, p. 973.
• Seneca Falls Declaration is on p. 989.
• Gettysburg Address is on p. 991.
• Court cases are on pp. 997–1000.

•

•
•

Students read a primary source and compare
it to the textbook’s account or another
primary source or a film clip’s account
(8.WLHS.1, 8.WLHS.2, 8.WLHS.9) (DOK 3).
Students, in groups or individually, can then
synthesize the information in a written
account of the event (DOK 4).
Students can create an accurate historical
fiction narrative from one of the groups
represented in this Big Idea (DOK4).
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Big Idea 2, Quarter 2:
Students will analyze the changes in the role the United States played in
the world by the end of World War I.

Essential Question(s):
What impact did World War I have on U.S foreign policy?
How did U.S. involvement in World War I impact life in the United States?

Guam Standards:

CCSS Literacy Standards:

8.1.1

Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.

8.RLHS.1

Cite specific textual evidence to support analysis of primary
and secondary sources.

8.2.1

Interpret and construct charts and graphs that show
quantitative information.

8.RLHS.2

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

8.RLHS.5

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

8.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in
print and digital texts.
Distinguish among fact, opinion, and reasoned judgment in
a text.
Analyze the relationship between a primary and secondary
source on the same topic.
Write informative/explanatory texts, including the
narration of historical events, scientific
procedures/experiments, or technical processes: Introduce
a topic clearly, previewing what is to follow; organize
ideas, concepts, and information appropriate to achieving
purpose; include formatting (e.g., headings), graphics (e.g.,
figures, tables), and multimedia when useful to aiding
comprehension.

8.2.8

8.3.2

Analyze the changing role of the U.S. from the late 19th
century through World War I, including the following:
• The reasons for and results of the Spanish American
War and its impact on Guam
• A description of Theodore Roosevelt’s impact on the
foreign policy of the U.S.
• The reasons for U.S. involvement in World War I,
including the events on Guam and its international
leadership role at the conclusion of the war
Locate the 50 states and the cities most significant to the
historical development of the U.S.

8.RLHS.8
8.RLHS.9
8.WLHS.2a
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Elements of the Standard(s) – What’s the meaning?
This Big Idea looks at how the United States changed the world and how the world changed the United States by the end of the First World War. The
United States becomes an imperial power starting with the Spanish American War and establishes itself firmly as a world power by 1919. Students need
to analyze the reasons for entering these two wars and the results (DOK 3). Students can also critique the U.S. involvement and impact on Guam (DOK
4).
While the Spanish American War’s causes and consequences should be taught, the way the content standards and essential questions are written
requires a greater focus on World War I and the foreign and domestic changes it caused. It’s important that students learn this material through
exploring documents and images that relate to the essential questions. Direct instruction should be used to provide context, but students should be
expected to answer the essential questions through writing and the close examination of primary and secondary sources.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
imperialism, isolationism, expansionism,
The United States moved from an isolated
• Much of what happened after World War I
annexation, armistice, protectorate,
country, mainly concerned with itself (Civil
helped cause World War II, so students need
nationalism, alliance, propaganda, dissent
War and Westward Expansion), to a major
to understand the causes and results of the
player in the world. Students need to
first war to better understand the second.
understand that the United States was now
• Digging into foreign policy will be a big focus
seeing itself as one of the strong, major
post-WWI and WWII, so understanding the
countries in the world (pushed by T.
fundamentals will assist students in getting to
Roosevelt).
U.S. History in high school. Having exposure to
primary source documents will also be
beneficial.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
• In order for students to answer the essential question regarding how WWI impacted
• Given maps of the world before and after
life in the United States, organize a gallery walk using several of the posters from the
WWI, students can compare and contrast the
following link. Provide students the essential question, and then require them to go
changes in the countries (8.RLHS.5, 8.RLHS.7,
8.WLHS.2) (DOK 3).
around the room with a partner attempting to answer the question using a notebook,
the posters, and the accompanying annotations. End the class with a discussion of their
• Students write an informative text assessing
findings.
the impact on Guam and the United States
(DOK 3).
• Provide the last five paragraphs of Wilson’s “Peace Without Victory” speech to your
students. Read this excerpt to the students. Ask them to identify any words they don’t
• Students can analyze songs, art, and literature
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understand and then as a class annotate your document so that they have the
from the time and draw conclusions about
definitions written in the margins. Read the document as a class for meaning this time.
how the war changed the people of the
Try to break down the meaning of each paragraph by asking students guiding questions
mainland and Guam (8.RLHS.1) (DOK 3).
and giving them time to work with a partner to formulate an answer. Afterward, hold a
discussion about the ideas that Wilson proposes. Finally, have students respond in
writing to this prompt: Do you agree with President Wilson’s proposals?
• After researching arguments for and against U.S. involvement, students can debate the
merits of entering WWI and joining the League of Nations.
Resources & Links to Technology
• The Web site www.digitalhistory.uh.edu is great for finding short historical readings for every Big Idea.
• http://www.history.com/shows/america-the-story-of-us
• http://www.history.com/topics/the-us-presidents
• http://www.youtube.com/watch?v=eQCJ9HorVN8 (Teddy Roosevelt: The Right Man at the Right Time)
• “The Fourteen Points”– p. 933 (textbook)
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Big Idea 1, Quarter 3:
Students will investigate the impact of World War II on the United
States and its economic and political structures.

Essential Question(s):
What was the impact of Guam’s involvement in World War II?
How did American life change because of World War II?

Guam Standards:

CCSS Literacy Standards:

8.1.1

Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.

8.RLHS.2

8.2.1

Interpret and construct charts and graphs that show
quantitative information.

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

8.RLHS.6

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

Identify aspects of a text that reveal an author's point of
view or purpose (e.g., loaded language, inclusion or
avoidance of particular facts).

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.RLHS.8

Distinguish among fact, opinion, and reasoned judgment
in a text.

8.2.9

Identify the major causes and effects of American
involvement in World War II, including the following:
• The events that led to American involvement in the
war, including the attack on Pearl Harbor and the
occupation of Guam
• The major events and turning points of the war in
Europe and the Pacific
• The impact of the war on the home front
Locate the 50 states and the cities most significant to the
historical development of the U.S.

8.RLHS.9

Analyze the relationship between a primary and
secondary source on the same topic.

8.WLHS.1a-e

Write arguments focused on discipline-specific content: a)
Introduce claim(s) about a topic or issue, acknowledge
and distinguish the claim(s) from alternate or opposing
claims, and organize the reasons and evidence logically;
b) Support claim(s) with logical reasoning and relevant,
accurate data and evidence that demonstrate an
understanding of the topic or text, using credible sources;
c) Use words, phrases, and clauses to create cohesion and
clarify the relationships between claim(s), counterclaims,
reasons, and evidence; d) Establish and maintain a formal
style; e) Provide a concluding statement or section that
follows from or supports the argument presented.

8.3.2

Italic Information: Recursive standard – repeated in at least one other quarter
Underlined information: the portion of the standard that is intended to be taught in a big idea.
BOLD information: Standards that should be emphasized
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

212

GUAM District Level Curriculum Guide

Grade 8 – HSS
Quarter 3
8.WLHS.8

Gather relevant information from multiple print and
digital sources, using search terms effectively; assess the
credibility and accuracy of each source; and quote or
paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for
citation.

Elements of the Standard(s) – What’s the meaning?
This standard is mainly about the impact of American involvement in WWII. While the focus of the unit should be on the Big Ideas and essential
questions (which ask about Guam’s involvement and the impact of the war on American life), the content standards also require that the causes,
consequences, and a general overview of the war be provided as well.
With the CCSS literacy focus on argumentative writing, students can really delve into the causes and effects of WWII (8.2.2), U.S involvement, and the
impact on Guam (8.2.9). Several primary source documents–presidents’ speeches, war proclamations, and video clips––should be utilized to give
students an opportunity to investigate the war from multiple perspectives.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
disarmament, appeasement, dictator,
Much of what happened after World War I
• The next standard involves the Cold War and
internment, ration, genocide, Holocaust,
helped cause World War II, so students need
the United States as a force for freedom
occupation
to understand the causes and results of the
across the globe. Understanding the results of
first war to better understand the second.
WWII will help in understanding the next
stage of U.S. history.
• A focus in the U.S. History class in high school
will be on the major battles of WWII and
specifically the use of the atomic bomb.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
• You can use images such as posters and political cartoons to have students answer the
• Close readings of primary and secondary
essential question regarding how WWII changed people’s lives. Visit this site and
sources such as this will allow students to
choose 6–8 images that relate to the essential question. This picture, for example, is a
learn about the GDOE standards while
determining main ideas (8.RLHS.2), evaluating
good candidate. So is this one. Set up these images (with the annotations) around the
the author’s purpose (8.RLHS.6), analyzing
room. Provide students the essential question, pair them up, and instruct them to go
around the room with a piece of paper. They should try to answer the question using
how an author uses key vocabulary
Italic Information: Recursive standard – repeated in at least one other quarter
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each of the images/annotations provided. Afterward, hold a discussion about each of
(8.RLHS.4), and citing textual evidence to
the pictures and what they tell you about how WWII changed people’s lives.
support their analysis (8.RLHS.1).
• Close reading of personal accounts and drawing conclusions about the author’s life
• Each of the lessons by PBS not only addresses
would bring the times to life (DOK 3).
key portions of the GDOE standards, but
• An interesting introductory activity would be to have students read the article FDR and
heavily emphasizes the Common Core literacy
Hitler: A Study in Contrasts. This article is in-depth and written by a Nobel Prize-winning
and writing standards (8.WLHS.1). Students
historian. Have students read this article, and then create a T-chart that reveals the key
will watch clips, evaluate primary and
differences and similarities between both leaders. This document will also provide
secondary sources, and write informatively.
some context on what was occurring in Europe during the 1930s and how/why the war
Each lesson also contains numerous links and
began there. (Marzano: Identifying Similarities and Differences)
ideas for expansion.
• PBS provides an excellent lesson plan on the subject of Japanese internment that also
includes clips from The War (see Resources). The lesson also provides expanded
opportunities for students to write informatively or argumentatively and links to
relevant primary sources.
Resources & Links to Technology
• Primary Sources: Digital History has compiled numerous primary sources on the subject of World War II.
• “Primary Sources Library” pp. 974–975.
Big Idea 2, Quarter 3:
Students will analyze key post-World War II issues like the Cold War
and the Civil Rights movement in order to develop an understanding of
the world view of the United States during the latter half of the 20th
Century.

Essential Question(s):
How did the United States transform after World War II?
Why was the establishment of the United Nations important in securing the
U.S. foreign policy?
What impact did the Civil Rights Movement have on American culture?

Guam Standards:

CCSS Literacy Standards:

8.1.1

8.RLHS.1

Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.

Cite specific textual evidence to support analysis of primary
and secondary sources.

Italic Information: Recursive standard – repeated in at least one other quarter
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8.2.1

Interpret and construct charts and graphs that show
quantitative information.

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.2.10

Describe the economic, social, and political
transformation of the U.S. and the world between the
end of World War
II and the present, including the following:
• The rebuilding of Europe and Japan after World War
II and the establishment of the United Nations
• The role of America’s military and veterans in
defending freedom during the Cold War, including the
wars in Korea and Vietnam, the Cuban missile crisis, the
collapse of communism in Europe, and the rise of new
challenges
Explain key domestic and international issues during
the second half of the 20th and early 21st centuries,
including the following:
• The Civil Rights Movement and the changing role of
women
• The development of new technologies in
communication, entertainment, and business and their
impact on American life
• Representative citizens from the time period who
have influenced America scientifically, culturally,
academically, and economically
• American foreign policy, immigration, the global

8.2.11

8.RLHS.2

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

8.RLHS.4

Determine the meaning of words and phrases as they are
used in a text, including vocabulary specific to domains
related to history/social studies.

8.RLHS.6

Identify aspects of a text that reveal an author's point of
view or purpose (e.g., loaded language, inclusion or
avoidance of particular facts).
Analyze the relationship between a primary and secondary
source on the same topic.

8.RLHS.9
8.WLHS.8

8.WLHS.1a-e

Gather relevant information from multiple print and digital
sources, using search terms effectively; assess the
credibility and accuracy of each source; and quote or
paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for
citation.
Write arguments focused on discipline-specific content: a)
Introduce claim(s) about a topic or issue, acknowledge and
distinguish the claim(s) from alternate or opposing claims,
and organize the reasons and evidence logically; b)
Support claim(s) with logical reasoning and relevant,
accurate data and evidence that demonstrate an
understanding of the topic or text, using credible sources;
c) Use words, phrases, and clauses to create cohesion and
clarify the relationships between claim(s), counterclaims,
reasons, and evidence; d) Establish and maintain a formal
style; e) Provide a concluding statement or section that
follows from or supports the argument presented.
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environment, and other emerging issues
8.3.2

Locate the 50 states and the cities most significant to the
historical development of the U.S.

Elements of the Standard(s) – What’s the meaning?
Students can compare the United States before WWII to after with an emphasis on the economic and political recovery from the war, the Cold War, and
the Civil Rights movement. Students can discuss the events, create timelines, analyze causes, and connect the events to past and future events. With the
CCSS Literacy standards, students can examine documents to determine the central idea (8.RLHS.2) and vocabulary (8.2). Students can routinely write
paragraphs summarizing (DOK 2) or critiquing (DOK 3) the documents and narratives.
A CCSS component to this Big Idea is 8.WLHS.8, researching multiple sources. This is a good opportunity for students to pick aspects of the Cold War,
Vietnam, or the Civil Rights movement––research not only multiple sources, but multiple perspectives as well, in order to synthesize information and
decide which historical claims and perspectives are more accurate.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
Iron Curtain, inflation, demilitarized, blacklist, Because of the United States’ involvement in
This unit is heavily connected to World War II because
coexistence, automation, integration, civil
victories in both world wars, its leadership
the origins of the Cold War actually begin while WWII
disobedience, poverty, sit-in, interstate,
perceived itself as a global police force.
is still being fought. Ideas regarding foreign policy are
escalate, counterculture
essential to students’ learning later on.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
• The Eyes on the Prize documentary series is an amazing resource for teaching students
• After lecture and close reading about the
about Civil Rights. However, in order to connect the videos to Common Core Standards,
forming and U.S. involvement in the United
you can couple clips from the videos with primary sources provided by the PBS
Nations, compare and contrast it to the
companion Web site. For example, show students clips regarding the Freedom Riders.
League of Nations (8.RLHS.3, 8.RLHS.8,
8.WLHS.2) (Marzano: Identifying Similarities
After the video, stop, and as a class read a short excerpt from this interview with a
and Differences).
Freedom Rider. You can have students respond to both of these media types by
answering the question: Would you be a Freedom Rider? Students could reference the
• Close read MLK’s “I Have a Dream” speech.
interview and the video as part of their answer.
Ask students is the “Dream” realized or
• In groups or individually, students can create posters, charts, pictures, art, anything
deferred? Prove your answer (DOK 4).
Italic Information: Recursive standard – repeated in at least one other quarter
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that illustrates the impact of the Civil Rights movement, or the 1960s counterculture, or
• Students, divided in groups, using the
the Equal Rights movement, or the Cold War. Students present the artwork to the class.
Internet, can research events, movements, or
prominent people in the United States after
• Students could work in small groups to explore the lives and conditions of soldiers who
WWII. Each group creates, publishes, and
fought in Vietnam (on both sides) in a jigsaw activity. Each student can visit this
presents a report to the class (8.WLHS.6,
collection of reflections by soldiers. They could then choose a different veteran and
8.WLHS.8).
research his or her contributions and experiences to the war. Have students come back
together in a group and share their findings. They can then work together to create a
poster that demonstrates the experiences of many veterans in the war while including
textual evidence from the site.
Resources & Links to Technology
• http://www.pbs.org/wgbh/amex/eyesontheprize/ (Civil Rights clips)
• www.teachingtolerance.org
• Digital History possesses numerous primary sources on the Cold War. There are also useful documents found in their section on the 1960s.
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Big Idea 1, Quarter 4:
Students will analyze governmental powers and the role American
citizens have in making changes.

Essential Question(s):
In what ways did citizens of the past impact how the government is run
today and how changes are implemented?
What are essential requirements of the democratic process?

Guam Standards:

CCSS Literacy Standards:

8.1.1

Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.

8.RLHS.1

Cite specific textual evidence to support analysis of primary
and secondary sources.

8.2.1

Interpret and construct charts and graphs that show
quantitative information.

8.RLHS.3

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

Identify key steps in a text's description of a process related to
history/social studies (e.g., how a bill becomes a law, how
interest rates are raised or lowered).

8.RLHS.6

Identify aspects of a text that reveal an author's point of view
or purpose (e.g., loaded language, inclusion or avoidance of
particular facts).

8.RLHS.7

Integrate visual information (e.g., in charts, graphs,
photographs, videos, or maps) with other information in print
and digital texts.
Conduct short research projects to answer a question
(including a self-generated question), drawing on several
sources and generating additional related, focused questions
that allow for multiple avenues of exploration.

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.3.2

Locate the 50 states and the cities most significant to the
historical development of the U.S.

8.4.1

Identify and analyze methods of expanding the right to
participate in the democratic process.

8.4.2

Evaluate various means of achieving equality of
political rights.

8.4.3

Explain how participation in the democratic process
reflects our national identity.

8.WLHS.7

Elements of the Standard(s) – What’s the meaning?
This Big Idea takes the ideas in the Constitution and applies them to situations. Part of being an American means that the people have the power to
make changes in their government. This unit, unlike the previous units, is more thematic and isn’t situated in a chronological timeline. Because of the
open nature of the essential questions and content standards, you have a lot of freedom to challenge students with an in-depth investigation of
numerous figures from history who have affected the world we live in today. Potential figures could be Rosa Parks, Martin Luther King Jr., Alice Paul, Sal
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Castro, Cesar Chavez, Earl Warren, or Thurgood Marshall. An additional possibility is to have this unit stay focused solely on Civil Rights activists, since
the previous Big Idea already covered Civil Rights to a degree and can help scaffold the learning for this unit.
One way you can approach this area of study is to make it entirely student-centered. Instead of relying on direct instruction, this unit can involve
students using technology or various forms of media to develop their own understandings of the how an individual used the democratic process to
impact how the government works today. The assessment could involve a presentation, a paper, project board, or a combination of some of these
activities. This assignment would be extremely challenging (DOK 4) since students would have to synthesize information from numerous sources and
prove their answer is correct using evidence. By approaching this Big Idea in this way, you will meet numerous Common Core Standards as well.
Key Vocabulary
Links to Prior Learning
Links to Future Learning
majority, amendment, ratification,
A review of the Constitution, amendments,
Concepts in this Big Idea are foundational for all core
high school instruction in U.S. History, Government,
jurisdiction, resolution, revenue, enumeration, and the content from the first Big Idea will
provide historical context for discussions in
and Economics. The ideas of the democratic process
preamble
this unit.
are critical for students’ work in World History as they
compare other forms of government.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
• One possible instructional strategy is to provide brief biographies of key figures that
• Students can research and present ways that
changed America. For example, Thurgood Marshall and Rosa Parks. Students could read
citizens of the past impacted how the
government is run today (8.WLHS.2,
one biography while their partner reads a separate biography. Students could then take
8.WLHS.7).
turns explaining the accomplishments of the figure to their partner while the other
student takes notes. Students can then reverse roles before repeating the strategy with
• Students can design a poster/flow chart that
a 2nd set of historical figures. This could be used as a way to expose students to
illustrates how a bill becomes a law (8.RLHS.3,
numerous figures before asking them to choose one to do further research on.
8.RLHS.7).
Students could justify their choices in writing.
• Discuss how the class is a dictatorship. How could we change it to a democracy?
Include the pros and cons of both systems of government. Have a discussion and then
have students write what they could do to “take over” the school.
• Students can form groups to create their own form of government, creating laws, etc.
(Marzano: Cooperative Learning)
Resources & Links to Technology
• I'm Just a Bill (Schoolhouse Rocks)
Italic Information: Recursive standard – repeated in at least one other quarter
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•
•

The Preamble (Schoolhouse Rocks)
In the back of the textbook, “Documents” and “Court Cases” pages 994–1000.

Big Idea 2, Quarter 4:
Students will compare and contrast 20th century rural and urban
societies in the United States and analyze the impacts of changing to a
predominately urban society.

Essential Question(s):
How have technological advances changed the way the United States
interacts with the rest of the world?
What are the most important ways the United States has changed
economically and socially as a result of two world wars and a great
depression?
What are the societal impacts of becoming more urbanized?

Guam Standards:

CCSS Literacy Standards:

8.1.1

Describe developments in art, music, literature, drama,
and other cultural activities in the history of the U.S.

8.RLHS.2

8.2.1

Interpret and construct charts and graphs that show
quantitative information.

Determine the central idea or information of a primary or
secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

8.RLHS.3

8.2.2

Distinguish between long-term and short-term cause and
effect relationships.

Identify key steps in a text's description of a process
related to history/social studies (e.g., how a bill becomes
a law, how interest rates are raised or lowered).

8.2.3

Compare information found in primary and secondary
source documents on the same topic.

8.RLHS.5

Describe how a text presents information (e.g.,
sequentially, comparatively, causally).

8.3.2

Locate the 50 states and the cities most significant to the
historical development of the U.S.

8.RLHS.8

Distinguish among fact, opinion, and reasoned judgment
in a text.

8.5.1

Discuss the social, economic, and technological changes
of the early 20th Century, including the following:
• How developments in factory and labor productivity,
transportation (such as the use of the automobile),
communication, and rural electrification changed

8.WLHS.9

Draw evidence from informational texts to support
analysis, reflection, and research.

Italic Information: Recursive standard – repeated in at least one other quarter
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American life and its standard of living.
• The social and economic changes that took place,
including prohibition and the Great Migration north
and west
• The causes of the Great Depression, its impact on
Americans, and the major features of Franklin D.
Roosevelt's New Deal
Elements of the Standard(s) – What’s the meaning?
The Guam standards 8.1.1, 8.2.1, 8.2.2, 8.2.3, and 8.3.2 should be used throughout the year with almost every Big Idea because they can be used across
all of the eras. They ask the students to describe, compare, and explain maps, documents, and art throughout the United States’ history.
The Common Core standards 8.RLHS. 1–3 and 5–8 should be used throughout the year also. Students need to read the text all year to find the meaning
and interpret charts. The Common Core writing standards that are used all year can vary from one-sentence summaries (2f) to short research reports to
answer a question.
In the 20th century, the United States moved from farms to cities as well as technological and cultural changes. This Big Idea looks at how that happened
and how that changed the United States. This unit is much more thematic than most of the units throughout the curriculum and requires students to
review the history of the 20th century with a focus on just how advances have transformed society into the urban, industrialized nation we live in today.
Students, for example, could answer the first essential question by charting the growth of technology over the 20th century. In order to make this
essential question more rigorous, students could also be asked to critique (DOK 3) these new technologies while also providing several examples of how
they changed America. Because of the scope of this unit, it would be very challenging and appropriate for students to attempt to do research and create
their own graphs and charts that illustrate the changes over time (DOK 3). This would allow them to draw evidence from instructional texts (a Common
Core Standard) while also meeting content standards (8.2.1).
Key Vocabulary
Links to Prior Learning
Links to Future Learning
urban, rural, economic, predominately,
Review the events on the home front during
This Big Idea will be foundational for students as they
society
WWI and WWII.
compare and contrast other countries in World
History.
Instructional Strategies (EL, SIOP, SPED, Marzano)
CCSS Literacy Standards
• Direct instruction can be used throughout this Big Idea to provide the context and
• Students can answer the essential questions
supporting information so students can understand the concepts and events. Direct
in short paragraphs as part of the lesson
instruction can cover the content standards that cannot be adequately covered by
(8.RLHS.2, 8.RLHS.3, 8.RLHS.5, 8.WLHS.9).
Italic Information: Recursive standard – repeated in at least one other quarter
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reading the textbook and investigating primary and secondary sources. Film clips can
add perspective and help comprehension.
• Place students in small groups of 3–4. Each group should have to focus on one of
several key technologies (radio, cars, television, computers, cell phones, the Internet).
Have students work together to create a PowerPoint where they explain when the
technology was created, how it has improved over time, how it changed how America
interacts with the rest of the world, the downsides of the technology, and what they
think is going to happen to the technology in the future. Students will need to use
computers in order to do the necessary research. They will then need to present their
findings to the class.
• This article on urbanization can be used to help students answer the essential question
regarding urbanization. Students can read and annotate the article as a class, but can
then use the information in the article to create a detailed and sweeping timeline that
shows how America has changed over time due to the changes in population. If
students need more structure, you can provide them a list of key words from the article
and require students to use each concept in their timeline (example: shopping mall).
• Students can brainstorm in groups or with a partner what would be missing if we did
not use electricity. How would the world be different? Close read primary documents
from this era.
• Students create images or artwork that depicts our classroom with and without
electricity. They could then individually write an explanation of the poster.
Resources & Links to Technology
• http://www.pbs.org/kenburns/dustbowl/
• pp. 970–972 (textbook)

•
•

•

How have technological advances changed
the way the United States interacts with the
rest of the world?
What are the most important ways the United
States has changed economically and socially
as a result of two world wars and a great
depression?
What are the societal impacts of becoming
more urbanized?
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Standard(s):
HSS Standards:
8.2.4
Discuss important events in the development of the nation.

Quarter 1
Timeline: 50 minutes

CCSS Literacy Standards:
8.RLHS.1
Cite specific textual evidence to support analysis of primary and secondary sources.
8.RLHS.2

Determine the central idea or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.

8.WLHS.4

Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.

8.WLHS.9

Draw evidence from informational texts to support analysis, reflection, and research.

Lesson Overview:
Students will analyze the Declaration of
Independence and how its influence can be seen
through our history. Using Marzano strategies,
students will break apart key elements of the
Declaration of Independence.

Lesson Objective(s):
In this lesson, students will be able to
• Summarize the Declaration of Independence.
• Analyze what the Declaration meant to the
different people of the United States.

Vocabulary:
rights, grievance, preamble, authority

Focus Question(s):
What is the most significant part of the Declaration of
Independence? Why?

Description of Lesson (including instructional strategies):
Anticipatory Set: (10 minutes)
Have a discussion about the time in the future when students will think it is time that they move out of their
parents’ home. (Write the following questions on the board to help discussion.)
 Why do you have the right to move out? What are some problems of living at home?
 What would prove that you can survive on your own?
 If your parents didn’t want you to move out, what could they do?
 Would it be a good idea to leave a note explaining why you had the right to go?
 What would the response be if you put the facts of moving out on Facebook?
Let’s see what the United States did when it decided it was time to leave Great Britain and become a separate
country.
Instruction and Strategies: (15 minutes)
Partner read and discuss page 24, “Moving Toward Independence” through “Drafting the Declaration of
Independence.” Walk around to monitor. Each partnership shares one thing they discussed. Compare to earlier
discussion about moving out of parents’ house (Marzano: Identifying Similarities and Differences).
Explain that there are four parts to the Declaration of Independence, page 30. Students fold a paper into four
boxes. Write a title at the top of each box (see example). The first part, the Preamble, explains why the
declaration was written. Model analyzing the sentence, thinking aloud. Students write notes in the first box as
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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you write in the box on the overhead. Partners discuss notes as you walk around monitoring. Students say to
partner, “The Preamble is_____. In plain words, the Preamble says ______.”
Guided Practice: (20 minutes)
Working with a partner, students fill in the other three boxes with notes that summarize each section.
(Marzano). Walk around monitoring and asking questions. As students fill in correct information, you can ask
them to write it in your example box on the overhead.
When boxes are filled, ask questions, summarizing the declaration, and students write answers on whiteboards
(or homemade whiteboards using paper and sheet protector).
Check whiteboards for understanding, then lead discussion. “Did the declaration mean the same thing to every
person who was living in the United States in 1776? Does it today? How has the meaning of ‘all men are
created equal’ changed over time? Why?”
Formative Assessment:
Students will individually write a paragraph that summarizes the Declaration of Independence.
Closure: (5 minutes)
Exit ticket: Students explain the four parts of the Declaration of Independence.
An additional option would be to have students answer the focus question on the exit ticket.
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
For students with disabilities:
• Teacher picks partners
• Notes can be written in sentences or bullets
• Can use a partially completed graphic organizer for notes
• Can use notes to write the assessment paragraph
For gifted and talented students:
• Write a Declaration of Independence for your older self.
• Write a Declaration of Independence for Guam.
Resources (Textbook and Supplemental):
The American Journey
Notes:
The next day or later in the year as you come to later times, analyze other speeches and documents to see how
the Declaration of Independence influenced them.
Page 989: Seneca Falls Declaration
Page 991: The Gettysburg Address
Page 996: I Have a Dream

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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PREAMBLE

DECLARATION OF NATURAL RIGHTS

LIST OF GRIEVANCES

RESOLUTION

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Content: History
Grade/Course: Eight
Timeline: 50 minutes
Standard(s):
HSS Standards:
Discuss how life changed after the Civil War, including the following:
• The reasons for westward expansion, including its impact on Native Americans
• The reasons for the increase in immigration, growth of cities, new inventions, and
challenges arising from this expansion
• Racial segregation, the effects of “Jim Crow” laws, and other constraints faced by African
Americans and other
8.2.7
groups in the post-Reconstruction South
• The impact of new inventions, the rise of big business, the growth of industry, and life on
American farms
• The impact of the Progressive Movement on child labor, working conditions, the rise of
organized labor, and women’s suffrage
CCSS Literacy Standards:
8.RLHS.7
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with
other information in print and digital texts.

Lesson Overview:
Students will read about different inventions, pick
one to discuss with a partner, and write about its
impact on society.

Lesson Objective(s):
In this lesson, students will be able to
• Make a chart including key inventions and their
impacts.
• Write a paragraph analyzing an invention’s impact.

Vocabulary:
transportation, communication, impact

Focus Question(s):
How did the inventions of the 1800s change the United
States?

Description of Lesson (including instructional strategies):
Anticipatory Set: (5–10 minutes)
How would our classroom change if every desk had a computer connected to a printer? Discuss briefly and
write ideas on the board. Have students compose a sentence that explains how this change in the classroom
would impact them. Walk around checking and correcting sentences.
“Today we are going to talk about how new things really did change the United States.”
Instruction and Strategies: (15 minutes)
When students walk in the class, before the lesson––
• Students create a three-column chart with the headings: INVENTION, INVENTOR, and IMPACT. (You can
have this already printed out as a handout with the titles there or even with the inventions already on
the handout, depending on your students’ needs. See example.)
• Read the paragraph at the bottom of page 561 in your text with students reading along. As you read,
stop at a word and students say the next word as a group. Explain what each heading on the chart
means. Have students fill in the three inventions from the article (automobile, electric light, and
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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telephone). Turn the pages to find the inventors. Fill in the information as you find it and students
follow. Make sure to walk around and check student work. Go back to the paragraph on page 561 and
ask, “How did the inventions in the paragraph impact Americans”?
Discuss how to answer this question in a sentence. On the same paper as the Anticipatory Set, have
students copy the sentence, after you write it on the board or overhead. Walk around to watch what
they are writing and provide feedback. Students read them aloud. (It’s okay if the students hear it more
than a couple of times.)

Guided Practice: (20 minutes)
• With a partner, students fill in the chart with at least two more inventions mentioned in Chapter 19,
Section 2 (pp. 561–566). Before partners fill in the IMPACT column, they must discuss their ideas with
their partner. (Marzano: Cooperative Learning). Give them a starter sentence like, “I think this
invention changed the United States by____ because ___.” Write it on the board and make sure they
are saying it to each other. Walk around monitoring progress and giving help and advice when needed.
• When charts are finished, have partners share aloud with the class. Students fill in and correct charts.
Guide, correct, and write the answers on the chart on the board.
• Assign each partnership one invention and have them compose a short paragraph (3–5 sentences) that
explains the impact of the invention on Americans.
Formative Assessment: (5–10 minutes)
Pick an invention from the book or one that you printed and have students write, independently, a short
paragraph explaining how this invention changed the United States.
Closure:
Quick pair-share. Students respond to the focus question.
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
• If you have students that have a difficult time writing and keeping up with the class, you can create a
graphic organizer that already has the chart printed out as a handout with the titles or with the
inventions already on the handout.
• If you have students who have a hard time starting their paragraphs, you can give them sentence and
paragraph starters.
Resources (Textbook):
The American Journey (textbook)
NOTES:
-If the students can’t write a paragraph in the time allowed, have them write a topic or opening sentence today
and finish the paragraph tomorrow. You must have the closure at the end of the period. If they only wrote a
sentence, students can read that and finish tomorrow during the follow-up lesson.
-Tomorrow have students read what they wrote today and review the charts and sentences. Have partnerships
finish charts and paragraphs.
-An additional strategy you could use tomorrow is to have students compare and contrast two inventions and
have the partners evaluate which had a greater impact on U.S. society.
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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IMPACT
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Quarter 3
Timeline: Two 45-minute classes
or one 83-minute block

Standard(s):
HSS Standards:
8.2.9
Identify the major causes and effects of American involvement in World War II, including the
following:
• The events that led to American involvement in the war, including the attack on Pearl
Harbor and the occupation of Guam
CCSS Literacy Standards:
8.RLHS.2
Determine the central idea or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.
8.RLHS.7

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.

8.WLHS.1a

Write arguments focused on discipline-specific content: Introduce claim(s) about a topic or
issue, acknowledge and distinguish the claim(s) from alternate or opposing claims, and
organize the reasons and evidence logically.

Lesson Overview:
Students will review the causes of World War II
and analyze the impact of the attack on Pearl
Harbor to construct a written argument for or
against U.S. involvement in the war.

Lesson Objective(s):
In this lesson, students will be able to
• Analyze how the attack on Pearl Harbor changes
the U.S. perspective of entering World War II by
constructing a well-supported written argument.

Vocabulary:
Kamikaze, Imperialism, Manchuria, Pearl Harbor,
War Powers Clause (Art.1, Sec. 8 Clause 11),
Greater East Asian Prosperity Sphere, fascism,
expansionism, communism, appeasement,
nationalism, militarism, economic depression,
Joseph Stalin, Adolph Hitler, Emperor Hirohito,
Franklin Delano Roosevelt

Focus Question(s):
• What were the arguments for and against US
involvement in WWII?
• How did American perceptions change following
the attack on Pearl Harbor?

Description of Lesson (including instructional strategies):
Anticipatory Set: (13 minutes)
• Present PowerPoint: Causes of WWII (see attachment 1).
• In Think-Pair-Share format, students will work in pairs to discuss and share the answers to the
following questions:
1. How did the Treaty of Versailles affect Germany?
2. What events marked the beginning of Japanese expansion in the Pacific?
3. Why did America choose to isolate itself from involvement in WWII?
• Review Lesson Objectives and Essential Questions.
Instruction and Strategies: (30 minutes)
• Use attached Timeline. Pair students. Give each pair a piece of the timeline. Pairs will look up events
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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in the timeline in order to add information. Information could include more details, or for advanced
students, the importance of the event. Students will arrange themselves in the order of the timeline
to present their events in chronological order.
Students will write a nutshell summary of what was happening in Europe and America from 1918–
1935. (Formative Assessment Strategies: Nutshelling)

Guided Practice: (25 minutes)
• Group students into 4s.
• Have students work with the following questions:
1. Did the United States want to go to war in Europe?
2. What were the arguments for and against U.S. involvement in WWII?
•
•
•
•

•
•

•
•

Review Slide 12 from the PowerPoint. Have students identify 3 reasons to support their answer.
Distribute copies of U.S. Constitution Article 1, Section 8, Clauses 1, 11–18 (see handout below)
Carry out Discussion Web activity. Distribute or project the organizer (see attached) for each group.
Each group will read the war powers clause and base their arguments on either side of the organizer
on the constitutionality of entering World War II. Two students will discuss reasons for (yes), and two
students will discuss reasons for (no). The groups will work together to come to a conclusion that
answers the question.
Bring students together as a whole class and review the arguments that they have devised. Come to
a class consensus about the best course of action in the given situation.
Present the video clip on the attack on Pearl Harbor, December 7, 1941
http://content.time.com/time/video/player/0,32068,1313122074001_2101696,00.html
or
http://www.history.com/search?q=pearlharborvideos
or
News articles and radio broadcasts recording the event.
http://www.modestoradiomuseum.org/radio%20reports%20pearl.html
Have students go to assigned corners to show whether they “agree” or “disagree” that the United
States will go to war in light of the Pearl Harbor attack.
Students will work in the group to justify their opinion using a concept that we have worked on in
class. Each group will present their opinion using the following sentence frame: “America will
___________ because ______________.”

Formative Assessment: (10 minutes)
Students will create a semantic map (see attachment below).
Closure: (7 minutes)
• Exit Ticket: Independent Work
• Students will answer the following questions:
1. What were the arguments for and against U.S. involvement in WWII?
2.

How did American perceptions change following the attack on Pearl Harbor?

Independent Practice:
Class WWII scrapbook: Assign each student a component to research independently to incorporate into a
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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class book. Components can include key people, places, concepts, war tactics, or technology (e.g.,
Advancements in airplanes B-52).
Accommodations/Modifications:
Depending on IEP recommendations, you may accommodate students by preselecting student pairings or
groupings. Provide one-to-one assistance as needed. You may supply students with notes, graphic organizers,
sentence frames/completion frames, pictures, or videos.
Resources (Textbook and Supplemental):
• Attachment 1: Causes of WWII
• Attachment 2: WWII Timeline
• Attachment 3: War Powers Clause
• American Journey Reconstruction to the Present textbook
• Video clip on the attack on Pearl Harbor, December 7, 1941
http://content.time.com/time/video/player/0,32068,1313122074001_2101696,00.html
or
http://www.history.com/search?q=pearlharborvideos
or
News articles and radio broadcasts recording the event.
http://www.modestoradiomuseum.org/radio%20reports%20pearl.html

Instructions that are italicized include student engagement strategies.
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Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

231

GUAM District Level Lesson Plan

Quarter 3

United States Constitution
Article 1, Section 8, Clauses 1, 11–18
Clause 1:
The Congress shall have Power To lay and collect Taxes, Duties, Imposts and Excises, to pay the Debts and provide for the common
Defence and general Welfare of the United States; but all Duties, Imposts and Excises shall be uniform throughout the United States;…
Clause 11:
To declare War, grant Letters of Marque and Reprisal, and make Rules concerning Captures on Land and Water;
Clause 12:
To raise and support Armies, but no Appropriation of Money to that Use shall be for a longer Term than two Years;
Clause 13:
To provide and maintain a Navy;
Clause 14:
To make Rules for the Government and Regulation of the land and naval Forces;
Clause 15:
To provide for calling forth the Militia to execute the Laws of the Union, suppress Insurrections and repel Invasions;
Clause 16:
To provide for organizing, arming, and disciplining, the Militia, and for governing such Part of them as may be employed in the Service of
the United States, reserving to the States respectively, the Appointment of the Officers, and the Authority of training the Militia according to the
discipline prescribed by Congress;
Clause 17:
To exercise exclusive Legislation in all Cases whatsoever, over such District (not exceeding ten Miles square) as may, by Cession of particular
States, and the Acceptance of Congress, become the Seat of the Government of the United States, and to exercise like Authority over all Places
purchased by the Consent of the Legislature of the State in which the Same shall be, for the Erection of Forts, Magazines, Arsenals, dockYards, and other needful Buildings;--And
Clause 18:
To make all Laws which shall be necessary and proper for carrying into Execution the foregoing Powers, and all other Powers vested
by this Constitution in the Government of the United States, or in any Department or Officer thereof.

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
Guam Department of Education 2013
Funded by Title V-A Consolidated Grant

232

GUAM District Level Lesson Plan

Quarter 3

Discussion Web Chart

Support (Yes)

Reasons:

Support (No)

European allies are falling one by
one to German forces under
Adolf Hitler.
Question:
Should America enter World War
II to help its allies and to prevent
war from reaching their shores?
Conclusions:
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Semantic Map

How did the United
States become
involved in WWII?

War Powers Clause

Rise of Adolf Hitler

Attack on Pearl
Harbor
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Content: HSS
Grade/Course: Eight
Timeline: 80 minutes
Standard(s):
HSS Standard:
8.4.1
Identify and analyze methods of expanding the right to participate in the democratic process.
EXAMPLE(S): lobbying for or protesting court decisions and amendments to the U.S.
Constitution
CCSS Literacy Standards:
8.RLHS.1
Cite specific textual evidence to support analysis of primary and secondary sources.
8.RLHS.7

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.

8.WLHS.7

Conduct short research projects to answer a question (including a self-generated question),
drawing on several sources and generating additional related, focused questions that allow for
multiple avenues of exploration.

Lesson Overview:
Lesson Objective(s):
In this lesson, students will be engaged in
In this lesson, students will be able to
discussion and hands-on activities about the
• Differentiate between a citizen’s duty and
differences between the duties and responsibilities
responsibility by creating graphic organizers,
of an American citizen.
modeling examples, and developing role-playing
scenarios.
Vocabulary:
citizenship, naturalization, rights, duty,
responsibility

Focus Question(s):
How does a productive citizen contribute to society?

Description of Lesson (including instructional strategies):
Anticipatory Set: (5–7 minutes)
Students will participate in a think-pair-share activity where they will be given a specific question to answer
in writing and share with a partner or the class. Students will be asked to find a partner, preferably next to
them, and think about the question posed, “As a student at this school, what are some ways you can improve
the school?” Walk around to monitor. Some responses may include, “pick up trash, keep restrooms clean,
follow the rules, etc.” Call on students to share their thoughts with the class. Lesson on the duties and
responsibilities of not only being a student but an American citizen will be introduced.
Instruction and Strategies: (35 minutes)
Show the Teacher Tube video, “The Story of Michael and American Citizenship,” using the link
http://www.teachertube.com/viewVideo.php?video_id=54957. When complete, students will have a class
discussion answering the question “What does it mean to be an American citizen on Guam?” Answers may
include “loyalty to their country, second class citizens, unable to vote for U.S. President, etc.” Follow-up
question would be for students to answer “What are some rights American citizens enjoy?” Answers may
include “freedom of speech, freedom of religion, freedom to petition, freedom to assemble, etc.”
Instruct students to create a graphic organizer following the given model. Students will create their graphic
organizer in their notebooks. Instruct students to watch a video using the link
http://www.youtube.com/watch?v=SNfaOKFpe4Y and complete the graphic organizer when complete.
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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(Marzano: Cues, Questions, and Advance Organizers) Walk around to monitor. The model has written
answers to help students who require modification to complete the assigned task (please see attached
document 1). When students have completed their graphic organizers, they will be called on to share some of
their answers.
Guided Practice: (20 minutes)
Students will be divided into 5–6 groups depending on the class size and be given a role-playing model card.
Students will role-play different scenarios, and their objective is to have the audience decide whether the
scenario presented is a duty or responsibility of an American citizen. If there is disagreement, please call on
students to explain why they chose their answer. See attached document 2 for role-playing scenarios. Walk
around to monitor.
Formative Assessment: (10–12 minutes)
Worksheets will be given for students to complete in class. Instructions will be read and simplified and
repeated for those students who require modifications. Worksheets will be given to a classmate for
correction. As a review, call on students to share the answers of their peers. Worksheets will be collected for
grading (please see attached document 3).
Closure: (5 minutes)
Have students think-pair-share their thoughts on the focus question: How does a productive citizen contribute
to society? Ask for volunteers to share their thoughts, if none, randomly call on students to share their
answers.
Independent Practice:
This concept is not yet fully developed for students to work independently.
Accommodations/Modifications:
• Prearranged seating and pairing for activity
• Fill in blanks sample for graphic organizers
• Extended time for completion of student work
Resources (Textbook and Supplemental):
Textbook – The American Journey: American Citizenship (pp. 46–48)

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Name: _______________________________________

Period:____________________

Civics: Duties and Responsibilities
Duty
Definition:

Responsibility
Definition:

Directions: Provide a written and illustrated example of a Duty and Responsibility for each setting.
Responsibility

Community

School

Home

Duty

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Name: _______________________________________

Period:____________________

Civics: Duties and Responsibilities
Duty

Responsibility

Definition:

Definition:

Directions: Provide a written and illustrated example of a Duty and Responsibility for each setting.
Responsibility

Home

Duty

School

Washing dishes

Community

Picking up trash

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Role-Play Scenarios
Scenarios must be done in 3–5 minutes and acted out using non-verbal movements. Groups may write
and use facial expressions. Students not involved in scenarios will have to guess what is acted out, a
DUTY or RESPONSIBILITY. This can be done by calling on one student to answer or having the whole class
agree. Groups can create impromptu props to create their scenarios. The scenarios can be used but are
not limited to the following situations.
1. Responsibility: Group will simulate situation where a group is protesting the passage of a
controversial law, such as gun control, school uniform policy, marriage rights, etc. Students will
create small posters indicating their point of view.
2. Duty: Group will simulate voting, placing ballots in a ballot box. Group can create props for this
simulation.
3. Duty: Group will simulate a scene where group is caught in a speeding car. A group member acts
as a police officer.
4. Duty: Group will simulate a scene in a courthouse with jury members. A group member can sit as
a judge.
5. Responsibility: Group will simulate members of military by marching in unison.
6. Responsibility: Group members can simulate watching the news or reading the paper.

Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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Name:_____________________________________

Period:_______

Date:_____________

CAN I? Being the leader of a new country is a big job, but you seem to be doing a pretty good job!
Here is a letter from your subjects about their rights and responsibilities. Use the word bank below to
fill in the blanks.
To our Dear Leader:
We are writing you today to express our gratitude to you for always protecting our _________________. We
greatly appreciate your understanding of our ________________________ rights, allowing us to live our lives
the way we want to. Similarly, you have done a most excellent job letting us participate in the political process
by practicing our _____________________ rights.
We promise, as faithful _____________________, or members of your nation, that we will do our best to fulfill
our _____________________________ even when they ____________________ with our rights. Both our
_____________________________ and ______________________________ are of the utmost importance to
us! It will be easier to observe them when they ______________________with our rights.
Most Sincerely,
Your Rightful & Responsible Citizens
social responsibilities
conflict
citizens

personal
overlap
rights

political
personal duties
responsibilities

You make the call. Circle the correct choice that applies the correct right to each situation:
1. You drew a picture of your village’s mayor as an evil wizard. Which right applies?
Freedom of Speech
or
Right to Assemble
2. You want to go visit your grandma and grandpa in another state. Which right applies?
Freedom of Religion
or
Freedom of Movement
3. You are a reporter and have a true story about a local politician. Which right applies?
Freedom of the Press
or
Right to Petition
4. You want to get your friends together to talk about a hot issue. Which right applies?
Right to Assemble
or
Right to Petition
Instructions that are italicized include student engagement strategies.
Instructions that are underlined embed checking for understanding.
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