GUAM DEPARTMENT OF EDUCATION
AGUEDA I. JOHNSTON MIDDLE SCHOOL
“Home of the Pirates”

MID-CYCLE PROGRESS REPORT
SCHOOL YEAR 2016-2017

192 Dero Road
Ordot, Guam 96910
(671) 472-6785
www.aijms.net

James M. Petitte
Principal
February 16-17, 2017
Accrediting Commission for Schools
Western Association of Schools and Colleges

TABLE OF CONTENTS
Our Educational Community………………………………………………….…….……………......i
Our School Community…………………………………………………….......................................ii
School Vision, Mission, SLOs, Behavioral Expectations …………………………………………iii
Preface........................................................................................................................................... iv
I. Student/Community Profile Data ................................................................................................ 1
Student Demographics .................................................................................................................... 6
Student Ethnicity ............................................................................................................................ 6
Student Attendance ......................................................................................................................... 7
Student Discipline........................................................................................................................... 7
Special Programs ............................................................................................................................ 8
Faculty and Staff Demographics ................................................................................................... 10
School Financial Support .............................................................................................................. 11
Student Achievement Data ............................................................................................................ 12
ACT Aspire National Percentile Rank (NPR) Grade Level Comparison to the District .................. 12
ACT Aspire Scaled Score (AIJMS Cohort Comparison to the Nation and District) ....................... 12
ACT Aspire Subject Proficiency by Demographics ....................................................................... 14
Language Diagnostic Assessment:. ............................................................................................... 16
Reading Diagnostic Assessment: .................................................................................................. 16
Math Diagnostic Assessment: Wide Range Achievement Test 3 ................................................... 17
School Improvement Plan ............................................................................................................. 17
Critical Learner Needs .................................................................................................................. 19
II. Significant Changes and Developments ................................................................................... 22
III. Ongoing School Improvement................................................................................................. 30
IV. Progress on Critical Areas for Follow-up/School-wide Action Plan ........................................ 34
Critical Areas for Follow-Up ..................................................................................................... 34
School Action Plan (SAP) Progress, Findings and Refinements ................................................ 40
V. School-wide Action Plan Refinements .................................................................................... 46
Appendices ................................................................................................................................... 50
Appendix A: AIJMS Community Listing ................................................................................... 51
Appendix B: List of Abbreviations............................................................................................. 54

Our Educational Community

Guam Education Board
Peter Alexis Ada
Chairman
Maria Gutierrez
Vice-Chairwoman
Lourdes San Nicolas
Lourdes M. Benavente
Franklin Perez
Rudy Matanane
Mark Mendiola
Ron McNich

Guam Department of Education Administration
Joseph L. Sanchez
Acting Superintendent of Education
Erika R. Cruz
Acting Deputy of Superintendent, Educational Support and Community Learning
Christopher M. Anderson
Acting Deputy Superintendent, Assessment and Accountability
Taling M. Taitano
Deputy Superintendent, Finance and Administrative Services
Sylvia T. Calvo
Acting Deputy Superintendent, Curriculum and Instructional Improvement

Mid-Cycle Progress Report School Year 2016-2017
i

Our School Community
Administration
James M. Petitte
Principal
Erica L.S Cepeda
Assistant Principal, Curriculum Instruction Assessment and Interventions
Angel S. Legaspi
Assistant Principal, Student Support Office
Michael H. Perez
Assistant Principal, Special Programs
Dr. Benjamin J. Santiago
Detailed Assistant Principal

Leadership Team
James M. Petitte
Erica L.S. Cepeda
Angel S. Legaspi
Michael H. Perez
Dr. Benjamin J. Santiago
Geraldine Quichocho

Roger Reoganis
Marie Babauta
Paul Taisipic
Debra Mariano
James Berry
Alvin Fejeran

Focus Group Leaders
Laura Topasna, Curriculum
Ha’ane Barcinas, Instruction
Jannale Manglona, Assessment
Vicky Cruz, OSL/RMD
Jianna Sanchez, OSL/RMD
Christian Ong, SPAAG

Content Leaders

Team Leaders

Joyce Berry, Language Arts
Laura Topasna, Reading
Geraldine Quichocho, Mathematics
Leah Koch, Science
Christian Ong, Social Studies
Alvin Fejeran, Electives

Lethia Calvo, 6th-Goonies
Lillian Cruz, 6th-Navigators
Yolanda Roundtree, 7th-Pathfinders
Jannale Manglona, 7th-Skull and Crossbones
Yoshiko Kajiyama, 8th-Black Pearls
Jianna Sanchez, 8th-Explorers
Roger Reoganis, ESL
Franklin Perez, SpEd
Paul Taisipic, Electives

Mid-Cycle Progress Report School Year 2016-2017
ii

GUAM DEPARTMENT OF EDUCATION
“Every Student: Responsible, Respectful, and Ready for Life”
AGUEDA I. JOHNSTON MIDDLE SCHOOL
Our MISSION: Agueda I. Johnston Middle School students will:
 Acquire knowledge and positive attitudes;
 Become life-long learners and;
 Be responsible citizens.
Our School-wide Learner Outcomes (SLOs) Prepares all students for life, Promotes excellence and Provides support for all
learners to become:

P roblem Solvers Every student at AIJMS will…
P.1
P.2

Demonstrate the ability to come up with solutions to their problems
Explain cause and effect

I

nnovative Thinkers Every student at AIJMS will...
I.1
Utilize available resources to apply to practical everyday situations
I.2
Generate ideas to overcome prevailing predicaments

R

esponsible Contributors Every student at AIJMS will…
R.1
Maintain good citizenship
R.2
Show active involvement in school and community activities

A

cademic Achievers Every student at AIJMS will…
A.1
Excel in all subjects
A.2
Improve test scores to meet the objectives of the school action plan

T

echnologically Literate Consumers Every student at AIJMS will…
T.1
Develop awareness of technology, computers, and other equipment that help them learn
T.2
Use appropriate technology to ensure learning and to solve problems

E

ffective Communicators Every student at AIJMS will…
E.1
Use language that is precise, engaging, and well-suited to the topic and audience
E.2
Write and speak appropriately

S

uccessful Learners Every student at AIJMS will…
S.1
Demonstrate the ability to apply what they have learned
S.2
Demonstrate self-motivation, critical thinking, and mastery of the skills essential to life-long learning

Be Safe

Be Respectful

Be Responsible

Socialize and play safe.

Speak appropriately and respectfully to others, Come to school prepared. Come on time and
staff and students.
EVERY day.

Stay within permitted area.

Keep hands, feet, and objects to yourself.

Stay focused and on task in class.

Tell an adult if you or anyone is in danger.

Respect school property and the property of
others.

Wear your school uniform proudly.

Everything we do at AIJMS focuses on academic and social excellence by
“Bringing the Treasure out of every Student!”

Be part of the solution!





Black and Red

How do we motivate and improve work ethics?
How do we hold students more responsible for learning and their future?
How do we increase students’ comprehension skills?
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Pirates

Preface
On March 11, 2014, Agueda Iglesias Johnston Middle School (AIJMS) completed the initial full selfstudy process with the WASC visiting committee led by Ms. Geri Ichimura. At the completion of
the visit, AIJMS personnel attended a debriefing session, which provided an overview of the school’s
accomplishments, and priority areas for follow up. Shortly thereafter, on June 2014 the school was
awarded its 6-year accreditation status with a 2-day mid-cycle visit scheduled for February 2017.
Since the last visit in 2014, there have been significant changes that have taken place on the school
campus. Some of the major changes include the shift to block scheduling, the implementation of the
island-wide Middle School Professional Development cadres with peers (content and grade levels),
student-centered intervention programs (academic and social successes) to support the focus on
learning framework to ensure student success.
As a school community, AIJMS annually reviews its leadership framework to align with the Guam
State Strategic Plan (GSSP) and Western Association of Schools and Colleges (WASC) focus on
learning criteria. In SY15-16, AIJMS stakeholders began to infuse the guiding principles of McRel’s
Balanced Leadership framework and Power Walkthrough.
The AIJMS stakeholder community has a better understanding regarding the development of
interventions to best serve the student populations through data analysis and a more specific focus on
academic and social outcomes. While the School-wide Action Plan (SAP) and the School
Improvement Plan (SIP) allow the AIJMS community to better improve the overall infrastructure of
promoting academic and social successes, the Positive Behavior Intervention System (PBIS) and the
School Climate Cadre (SCC) format focuses on school culture and safety. This school year, the
McRel Power Walkthrough observation program has allowed administrators the opportunity to take
snapshots and provide feedback of teaching and learning immediately. The outcome of these
snapshots affords the teaching community with timely feedback towards better servicing our students
and their curricular needs.
The AIJMS community realizes that the opportunities for change are inevitable and that education is
never static but dynamic. As a result, in the next years ahead, the intention will be to utilize our
resources to pave the road map (SAP and SIP) for student achievement and social successes in
upholding the department’s vision, school’s mission, School-wide Learner Outcomes (SLOs) and
behavioral expectations.
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I: Student/Community Profile Data
Agueda I. Johnston Middle School (AIJMS) is located at 192 Dero Road in the central village of
Ordot, Guam as a part of the Kattan district. It is one of eight public middle schools and serves the
unique needs of approximately 788 students in grades six through eight. The school population is
comprised of students from the nearby villages of Mangilao, Ordot-Chalan Pago, and Sinajana.
Currently, there are 36 out of district students attending AIJMS from other districts.
Annually, AIJMS enrolls students from four elementary feeder schools. The majority of students
come from Price Elementary School, Ordot-Chalan Pago Elementary School (OCPES), C.L. Taitano
Elementary School (CLTES), Adacao Elementary School (AES) and M.U. Lujan Elementary School
(MULES) respectively.
The school has grown immensely since the last WASC visit and the community of AIJMS has
adopted the mantra of developing academic and social successes for our students by emphasizing our
motto “Bringing the Treasure out of Every Student.” Furthermore, students are encouraged to “Be a
part of the solution” and develop critical thinking and communication skills as well as respect for one
another while making friends. AIJMS also continues to promote a positive learning environment and
continues to provide opportunities for students to acquire knowledge and positive attitudes, become
lifelong learners and be responsible citizens.
The AIJMS community is committed to building a positive reputation in the community as well as
developing strong academic programs and creating life-long learning opportunities supported by
competent teachers and dedicated school personnel. AIJMS originally observed the traditional 8period class day and in the SY15-16 had implemented four 85-minute blocks from Monday thru
Thursday with a hybrid schedule (periods 1-8) on Fridays. This school year, the block schedule
consisted of four 82-minute blocks with an alternating (A-B) schedule. However, beginning secondsemester it was voted to revert to the A-B-A-B-Hybrid Friday schedule to accommodate the increase
of meeting times with students. Of the many reasons for the implementation of the latter, block
schedule centers around the extension of time to emphasize lessons, increase the rate of work (class
and homework) submissions, and increase overall student achievement. At the forefront, this new
schedule allows for the successful implementation of curricular and co-curricular programs to
increase social and academic successes --“The Pirate Way.”
This new concept of The Pirate Way adopted in SY16-17, identifies the fundamentals surrounding of
all programs or interventions that support positive outcomes. Through the process of trial and error,
these programs have evolved and have been custom tailored to fit the specific needs of the AIJMS
school community in order to drive the social and academic successes of our students to include:




Block Schedule: After two years of experiential learning within the district, the school
community of AIJMS had implemented the block schedule format. The format was adopted in
order to create more rigor in instruction and build personal relationships between teachers and
student; more importantly, focus on curriculum that provides students a more in-depth studentcentered atmosphere.
Common Core State Standards (CCSS)/Middle School Curriculum Map Alignment: In
years past, the CCSS was a supplement to school curricula; however, since the last WASC visit,
the AIJMS community has fully infused the consensus maps created with island-wide middle
school PD content cadres aligned with the CCSS. This movement towards alignment serves as
the foundation for the implementation of proficiency scales, Standards Based Grading (SBG) and
Common Formative Assessments (CFA).
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Positive Behavior Interventions Systems (PBIS) Grade Level Assembly: PBIS assemblies are
held quarterly to allow students to facilitate discussions surrounding disciplinary data and
encourage student achievement both academically and socially. Various topics and presentations
are presented to grade level teams as a means to support the efforts of the school to remain positive
in meeting the SLOs and behavioral expectations “Big 9”.
Esgaihon I Famagu’on-ta (EIF): The EIF program was previously known as the Opportunity
Room (OR)/Positive Learning Classroom (PLC). EIF, which translates to “guide our children,”
is an alternative educational setting that is reserved for students who are experiencing challenges
abiding by school rules and board policies. The EIF classroom provides students with a positive
but firm behavioral setting in order to guide students towards their social and academic success.
This program also focuses on students who are in Tier 2 of the PBIS model as an intervention to
support the specific student’s needs, redirection and individualized support. The program
encourages students to stay in school while working towards completing assignments in a more
productive learning environment rather than students being placed in out of school suspension.
Character Education Team Pirate Time (TPT): The Character Education/Team Pirate Time
fulfills the Middle School Curriculum requirements as an advisory time, interdisciplinary team
teaching, exploratory courses and homebase. TPT promotes positive character qualities of
individual students and equips them with the necessary skills to become model citizens utilizing
the Positive Action kits and SCC themes. TPT is also an opportunity for team teachers and the
English as a Second Language (ESL)/Special Education (SpEd) consult teacher to coordinate,
develop interventions and support programs to decrease student academic challenges, provide
opportunities for teachers to guide and support students at a personal level. Teams create tutorial
services or make-up sessions for students to catch up with missing work or lessons due to absences
or provide the need for additional time to grasp a particular skills set or activity during this period.
The Sustained Silent Reading (SSR) is conducted at the first 20 minutes of each TPT period to
foster a love of reading and to promote literacy. During this TPT period, clubs and organizations
are also able to send student members to make announcements, which in turn develops public
speaking skills and builds character. Assemblies and school activities are also held during this
time to keep the core subject periods uninterrupted.
Ahoy Assembly: Ahoy assemblies has been facilitated monthly as an opportunity shared
amongst all grade levels and student populations to gather as one school community. The
assembly is student-led and allows for students to hear fellow students speak about monthly club
and organization news, trending topics for the youth, and most importantly, challenges that
students face at school (e.g. skipping, insubordinations, graffiti, etc.). These assemblies also
provide opportunities to recognize and reward students by celebrating and promoting their
successes and achievements in school as well as in the island community.
School Climate Cadre (SCC): The SCC regularly meets to review school behavior data to define
expectations and support the curriculum in TPT. This program also looks deeper into developing
quality programs that emphasize positive character qualities that promote a safe and orderly
learning environment. The cadre consists of an administrator, teachers from each team, staff,
students and parent representatives.
Student Parent Community Engagement (SPCE) Project: SPCE aims to assist at-risk students
and their families by providing social service supports, parent engagement activities, aligned to
the PBIS framework and behavior intervention practices and supporting PLC now known as EIF
classroom. Teachers are also able to refer students to the SPCE project for home visits and parent
communication. SPCE workers are able to put parents/families in contact with agencies that assist
families in need.
Meals at No Cost: Under the community eligibility provision program, AIJMS is a recipient of
the meals at no cost program. It is a federally funded initiative to get more students to eat meals
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at no cost in order to support their nutrition with added benefits for their curricular
needs. Breakfast and lunch are available for all students at no cost to students attending AIJMS.
School Improvement Team (SIT): Since 2015, AIJMS has been a community supported
maintenance pilot school under the Division of Environmental Health (DEH) of the Department
of Public Health and Social Services (DPHSS). As a pilot school, AIJMS is tasked to conduct
compliance inspections for numerous sanitation and safety standards governed by school building
and cafeteria codes. Monthly SIT meetings are held at the school site to address compliance
issues, understand critical violations, and discuss common prevention measures and
solutions. The SIT has a system in place to include regular walk-throughs and monitoring of the
plan.

Other Pirate Pride programs and activities include:
 Special Programs Consultation and Monitoring: This curriculum support program is facilitated
by AIJMS SpEd and ESL teachers, otherwise known as Special Programs. This program allows
for each team to be assigned a specific teacher who is also utilized for consultation and is
knowledgeable of the unique and diverse educational needs of the students in this demographic
population. For the ESL Program, it is an extension of the ESL mainstream/consultation
program. The consultation and monitoring program involves the pairing of special program
teachers with designated teams of regular classroom teachers to monitor the progress of
mainstreamed SpED students in their classes, suggesting progressive accommodations and
modifications on an individualized basis, and collaborating with teachers to help students
directly. The main goal is to ensure that students under these programs are receiving equitable
support and that all teacher interventions are exhausted so that they are given every opportunity
to succeed in the Least Restrictive Environment (LRE).
 Youth-Parent Symposium: The AIJMS Youth and Parent Symposium is an annual event that
occurs at the early part of the calendar year sponsored by the ESL team. The overall goal is to
garner parental involvement and support for the ESL program population. The event is open to
all students and their parents, with the support of school and local community partnerships.
Through the years, this symposium has consisted of a variety of formats, mainly motivational
speeches, open forums, trainings, and cultural performances that focuses on providing support for
diverse student populations and their families. A theme is chosen each year, which generally
focuses on topics revolving around student motivation, parental support, positivity, and
sociocultural identity.
 Child Study Teams (CST): The CST meetings are initiated by regular classroom teachers
and/or parents. The team is inclusive of the team teachers, school health counselor, grade level
counselor, school administrator, parent and student. The team is activated when students are in
need of further academic or behavioral interventions, possible SpEd referral, Section 504, or
retention. The goal of the CST is to identify, plan, implement and assess targeted, school-based
interventions to improve student academic and/or behavioral progress. Parents and students are
contacted for participation and discussion on student goals and needs. Before a CST is called,
interventions must be implemented in order to gauge the efficacy of these interventions, which
are discussed at a second CST meeting. Students who are found to be academically struggling are
provided modifications and/or accommodations within the mainstream classroom are
documented and supported. Students who are in need of social interventions are offered support
programs within the school setting and/or are referred to an outside agency to support their
individual needs.
 Health Fair: The Health Fair is the promotion of living a healthy lifestyle. The fair consists of
various community support partners that advocate living a healthy life. These local, private and
public community support systems provide a deeper understanding regarding practicing health
and student overall welfare.
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Career Day/Week: Coordinated by school guidance counselors and teams, AIJMS continues to
host a myriad of community stakeholders to bring their real life experiences into the
classroom. Students are surveyed with their interests first hand and candidates with similar
backgrounds are asked to participate. Community guest speakers from various career fields
presented and or provided demonstrations in the classrooms. In November 2016, students had the
opportunity to visit approved work sites in order to directly observe and gain hands on experience
in the different careers of their family members. The students were provided Job Shadow packets,
which included guidelines, an interview and evaluation worksheet. To highlight the importance
of academics and character traits in the work field, students were required to interview their
counterpart on questions pertaining to academic and social skills. The culminating event of career
week was a Demonstration Day where students were able to engage in outdoor activities and
interactions with community members through static displays and discussion tables.
High Level Math Class: AIJMS 7th and 8th grade high level math classes are for students that are
recommended by their 6th and 7th grade math teachers after achieving high cumulative Wide
Range Achievement Test (WRAT) results and performance. As a result of this advanced math
class, students progressing to the next grade level are placed in higher level math classes. The
goal for these students is to work at a faster pace and advanced level so that they would be able
to place in an upper level math class in high school.
High Level English/Reading Course: Similarly to high-level math classes, top 7th grade students
in language arts and reading are recommended to the advanced journalism class during 8th
grade. In this course, students develop a better understanding of the reporting and
communications. Additionally, they develop the school’s yearbook and participate in the award
winning Mock Trial performances in the second semester of the school year.
Commemoration Day: An annual day commemorating the namesake of our school--Agueda
Iglesias Johnston is held in December. The school community shares in developing curriculum
which highlights the worldly education achievements of Mrs. Johnston as she is recognized as a
pivotal figure in Guam’s history. The sixth grade population also engages in celebratory activities
in honor of this great woman by leading the commemoration ceremony. Johnston family
members are also invited to participate in the ceremony celebrating her achievements and the
many accomplishments that our school has continued to uphold and achieve.
Clubs and Organization:
o Student Body Association (SBA): The SBA organization provides a curricular and
extra-curricular activity for students that represent students from all grade levels. SBA
often serves to engage students in learning about democracy and leadership. The
organization helps share students’ ideas, interests, and concerns with teachers and school
principals through a student government approach. Student representatives and officers
are elected by the school community to lead and represent the interests of students while
actively listening to their concerns.
o National Junior Honor Society (NJHS): Grounded in scholarship, service, leadership,
citizenship, and character, students with high academic standings participate in in-depth
interviews with a panel of teachers regarding their true intent to become members of an
elite organization. Its goal is to forge school-community partnerships and expose
students to service opportunities outside of the school, such as beach cleanups, food and
clothing drives, and Special Olympics. Fifteen new members between 6th to 8th grades
are inducted annually.
o Athletic Club: The AIJMS interscholastic program is also a primary source for Pirate
Pride amongst the school community. Six different sports are offered for boys and
girls. Many participants develop their athleticism through participation in the athletic
club. As a result, teams (A and B) are developed based on grade levels and skill to
accommodate the high number of interested participants. Most sports are gender specific
Mid-Cycle Progress Report School Year 2016-2017
4

o

o

o

o

while few are co-ed. For SY15-16, Girls Cross Country, Track and B-Team Volleyball
leagues were champions while Girls Rugby and Boys Cross Country finished Second
place. Girls B-Team Basketball placed third.
Pacific Language and Culture Club (PLCC): PLCC was chartered to promote
awareness and respect for Pacific languages and cultures within our diverse school
population. The club fosters teamwork and cooperation and encourages responsible
leadership roles while providing members a positive working relationship with peers,
faculty, staff, and administrators. Over the years, the club developed an additional goal
to purchase school supplies for students in need as part of their annual initiative to give
back to the school.
Book Club: The Book Club is designed to promote a love of literature and a positive
attitude towards reading to encourage students to become lifelong readers. The club is a
student-centered group that meets monthly to engage socially in conversations with their
peers regarding themes, literary plot and conflict. Club members participate in and create
activities using technology that promote reading literacy within our school community.
Another monthly school literacy activity is “The Bookaneers”. This is an opportunity
that provides AIJMS students and the school community with access to books of all
reading levels at discounted prices through Scholastic Book Clubs.
Close-Up Organization: This organization provides all members the opportunity to
develop good citizenship and equips students with the knowledge and skills necessary
for effective and responsible participation in the process of a democratic society and
political system. Each year, the goal is to enable participants the opportunities to visit key
institutions and historic sites in Washington D.C. as interactive classrooms to help
explore the links between history and the rights and responsibilities of students today.
Kulu Natibu Dance Squad (KULU): AIJMS is the host of the highest credentialed
dance program. Annually, auditions are held at the feeder schools and approximately 20
students are selected in addition to in-school students who also participate in the
culminating year auditions. These students move on to represent the school in close to
50 local private and public functions and are widely recognized for their excellence in
dance and cultural etiquette through the promotion of our Chamorro culture.

AIJMS continues to be a pillar of success for the Kattan District as it involves students, parents, and
families in co-curricular activities and community events like the Special Olympics,
McDonald’s/Crime Stoppers 5K, Sanctuary 5K, Relay for Life, GDOE 2K/5K Fun Run, Christmas
Drop, Food drive, Coastal Clean-up, Project Isa-ta, Mock Trial, Scripps Spelling Bee, Japanese
Cultural Exchange Program, International Reading Association’s Read-A-Thon, Imagine Guam,
Chamorro Month, Japan Airline Foundations Haiku Contest, Red Ribbon Week, Chamorro
Month/Cultural Diversity Sharing (In-School Fest Pac), UOG Charter Day, Youth for Youth and the
Judiciary of Guam’s Constitution Day.
Since the last visit, AIJMS has started the process of reviewing the SLOs to reflect the academic
achievement and relevance to students. The SLOs require the need to reflect changes of the time and
to consolidate the definition to each letter. Students have begun a discussion to change the current
school mascot and subsequent SLOs. Journalism and yearbook students prompted the dialogue
regarding new mascots, school colors, uniforms, and SLOs. In SY15-16 some suggestions included
the Chiefs, Olympians, Gladiators, and Pirates. These ideas were presented during an assembly to
every grade level followed by an informal voting to gauge student perceptions; however, with
continued dialogue by the AIJMS stakeholders, the majority voted to keep the present SLOs.
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In SY15-16, GDOE amended the vision statement to read: “Every student: Responsible, Respectful,
and Ready for Life.” In response, AIJMS also reviewed the school’s mission and focus to reflect a
more student-centered approach for teaching and learning: Everything we do at AIJMS continues to
focus on academic and social excellence by “Bringing out the treasure in every student.”
Student Demographics

Student Ethnicity

Since SY14-15, AIJMS has continued to service a population of approximately 800 students with a
predominantly male composition for the last three years. The top three ethnic backgrounds are
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Chamorro, Chuukese and Filipino respectively. Additionally, we have also seen an increase in the
Saipanese, Belauan and Samoan populations with a slight decrease in the other ethnic populations
(Tinian, Korean, Pohnpeian, and Hispanic).
Student Attendance

AIJMS has seen an increase of 4% in student attendance over the past two school years. Contributing
factors include:
 Office location of the School Attendance Officer (SAO) who monitors student attendance,
collaborates with teams, and proactively works with families of truant students and conducts
home visits on an as needed basis.
 Support from SPCE home visits to families of truant students
 Administration and SAO joint meetings
 More rigor in the analysis of student data to develop interventions and support for students by
grade level teams
 Monthly analysis of student attendance reports to support immediate interventions
(PowerSchool)
 Incentives to stay in school (SCC rewards system, monthly activities, dress downs, and
classroom curriculum)
Student Discipline
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Top 5 Discipline Referrals
SY14-15

SY15-16

Defiance/Disrespect/Insubordination -Level 2 Endangers: Fighting -Level 3
Skipping -Level 2

Assault/Battery -Level 3

Endangers: Fighting -Level 3

Defiance/Disrespect/Insubordination -Level 2

Reckless Conduct -Level 2

3 Level 2 Infraction -Level 3

Assault/Battery -Level 3

Endangers: Instigating a Fight -Level 2
Top 5 Consequences Imposed
SY14-15

SY15-16

Work Detail

Counseling

In-School Suspension

Work Detail

10 days Suspension

10 days Suspension

3 days Suspension

3 days Suspension

5 days Suspension

Mandatory Parent Meeting

The graphs shown above yield the data regarding yearly discipline data. The data shows the decrease
in the number of Office Discipline Referrals (ODR) in the last two years. Factors contributing to the
decrease exist in the forms of:
 Implementation of the PBIS during TPT that focuses on building positive character and selfesteem;
 Initial Child Study Team (ICST) that look at academic achievement and behavior while
involving parents to be more actively engaged in their child’s education;
 Teams facilitate in-school detentions during activities to allow students time to complete
missing assignments and tests;
 Outsourcing of local community support intervention programs (Westcare-Project Isa-ta, Big
Brother/Big Sisters, Sanctuary, AmeriCorps, I’Famaguon-ta) that focus on building character
in order to be “innovative thinkers,” “academic achievers,” and “responsible contributors” as
outlined in our school SLOs;
 The restructuring of the OR/PLC to the EIF with a more focused approach to interventions
that aims to address the function of the misbehavior and helps provide students with the skills
necessary to function successfully in the regular classroom setting; and
 The support staff are an integral part of the overall school safety plan. As a personal adult
advocate, they continuously interact, redirect and provide positive reinforcement to students
who display the school-wide expectations.
Special Programs
Currently, 40% of our school population receives special program services. Of the 40%,
approximately 10% receives special education services and the remaining under the ESL
program. Although this approximate percentage has been consistent over the last three years, there
has been a unified effort from SpEd and ESL teams to push for mainstreaming students with support
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from the AIJMS consult and monitoring program. Specifically, in SY16-17, there was an initiative
to phase out science and social studies in the SpEd resource room to participate in the general
education mainstream curriculum with accommodations and modifications based on their
Individualized Education Plan (IEP).

Program Type

SY14-15

SY15-16

SY16-17

RC10: 80% or more of the school day in the General Education setting

40

22

22

RC11: 40% - 79% of the school day in the General Education setting

42

37

42

RC20: Less than 40% of the school day in the General Education setting

3

0

0

ED20: ED self-contained classroom

9

5

7

HI11/20: Deaf & Hard of Hearing Program

4

4

4

The SpEd population has decreased minimally since the last visit. The program services most of its
students in the Language Arts, Reading, and Math (LARM) resource rooms. Since SY15-16, there
was an alignment of prep periods of SpEd consult teachers with the grade-level teams. This school
year, AIJMS was able to consistently comply with SpEd mandates in servicing students in the LRE
classroom with full support from the program’s consultation and monitoring program. The
population fluctuates depending on number of referrals made through the CST process. Through
proactive participation of the SpEd consult teacher in the CST process, adequate information is
compiled to appropriately identify initial referrals. Positive feedback from the AIJMS community
about the SpEd consultation and monitoring program is a testament to the fluid teamwork towards
academic and social successes of our SpEd and at-risk students.
AIJMS continues to be the District location for the middle school Deaf and Hard of Hearing (DHH)
program and the Emotional Disability (ED) self-contained classroom. Although these are satellite
programs, they are fully integrated and supported as a whole in our AIJMS school community. Both
programs provide opportunities for students to transition into mainstream activities. Once students
have been mainstreamed, they are observed and monitored to ensure success. To maximize student
success, teachers are provided guidance and training as needed.
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Program Type

SY14-15

SY15-16

SY16-17

Consultation

181

180

186

Sheltered Program

45

48

55

The ESL population has increased minimally since the last visit. The program services most of the
English Language Learners in the ESL consultation (mainstream) program. This means about a
fourth of the ESL population is serviced in the ESL sheltered classes. The population fluctuates
depending on the transient population. Throughout the three years, the population has stabilized to a
more consistent average. Students gradually progress through the program based on their language
proficiency and eventually their performance and success. This school year, the ESL program has
gained more teachers so that the sheltered program can support all content classes and the consultation
and monitoring program. The school is continuing to support the consultation program by pairing
ESL teachers with mainstream teams so that consultation and monitoring can occur on a consistent
and regular basis.
Faculty and Staff Demographics
AIJMS has a dedicated team of faculty and staff who work towards building and supporting student’s
academic and social successes in a safe, nurturing and conducive learning environment. Currently,
AIJMS employs 93 school personnel.
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In

reference to the years at AIJMS, a large percentage (50.5%) of personnel have less than 5 years
while 18.3% have 6-10. This is a contributing factor to the implementation of change. With any
good intervention, more than a few years is necessary to see observable and measurable
data. Additionally, 15.1% represents those who have been at AIJMS for 11-20 years while even
more noteworthy is the 12.9% who have been at the school site for 21-30 years. Although the years
of experience at AIJMS are widely varied, individuals remain on our campus due to camaraderie
and lasting collegial relationships with teachers, faculty and staff and also students.

Regarding the highest degrees earned at AIJMS, what is significant to mention is that there is a high
percentage of faculty and staff who have earned a bachelor’s degree (29%) with an even higher
percentage of those with Master’s degrees (45.2%) and one individual with a Doctoral degree. These
percentages represent the commitment AIJMS has to ensure that our faculty and staff are
knowledgeable with creating a focus on effective teaching and learning environment for the students
we serve.
School Financial Support
LOCAL
Personnel
Operations
Utilities
TOTAL
Per Pupil Cost

FY2015
$4,987,553.00
$ 421,406.00
$ 402,124.00
$5,811,083.00
$7,346.50

FY2016
$5,241,328.00
$ 186,588.00
$ 415,478.00
$5,843,394.00
$7,205.17

Annually, AIJMS faculty and staff prepare and present the budget request for the personnel,
operations, and utility of the school through the budget review process. Each year, the challenge is
to ensure that the basic needs of the school are met. Great emphasis is placed on the safety and
welfare of the students, personnel, and the continued daily operations of the school. Although the
faculty and staff have expressed some need for technological upgrades, they continue to seek alternate
options to focus on teaching and learning in the classroom.
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Student Achievement Data
ACT Aspire National Percentile Rank (NPR) Grade Level Comparison to the District

According to the ACT Aspire National Percentile Rank (NPR) grade level comparison to the District,
AIJMS eighth graders scored significantly higher than their District counterparts in reading and
math. In both years of the assessment, sixth graders scored on or above their District counterparts. In
comparison, seventh graders showed the greatest need for improvement in the areas of English and
Reading with a discrepancy of approximately 4 points and 7 points respectively.
ACT Aspire Scaled Score (AIJMS Cohort Comparison to the Nation and District)
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The tables above presents results from our current 8th grade population. Scores show that although
we are on level with the district, there still is a need to increase our academic achievement to meet
the scaled score benchmark.
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Although the previous table presented a need for improvement in scores for our current eighth grade
cohort, the above tables shows that AIJMS teachers look at data to develop interventions to catapult
scores and ultimately prepare our students to understand the need for academic success and
preparation for high school work. Hence; the cohort (present ninth graders) gains shown above,
although minimal, is evident that the AIJMS school community continues to address individualized
learning, differentiated instruction and the good work of our CST. The data also indicate that
effective teaching and learning is taking place in the classrooms and school environment.

ACT Aspire Subject Proficiency by Demographics

Proficiency Level Definition
Ready
Close
In Need of Support

Met the ACT Readiness Benchmark and are on target for 50% of higher likelihood of college
course success by Grade 11
Scored below but near the ACT Readiness Benchmark
Scored substantially below the ACT Readiness Benchmark
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Collectively, as part of the GSSP and the School Performance Report Card (SPRC), AIJMS teachers
set an achievable benchmark for each content area to increase students in the ready level by 5%. This
goal is supported by the AIJMS SIP to increase student achievement by a difference of at least 33%
in their quarterly pre and post-test skills assessment.
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Language Diagnostic Assessment: Morisson McCall
SY16-17 Pre-test Results
Grade Level
Grade Level Equivalence
th
6 Grade
6.2
7th Grade
6.8
th
8 Grade
7.5

This school year, the AIJMS Language Arts (LA) department adopted the Morrison-McCall Spelling
Test as an assessment to provide a grade-level performance measurement. Originally, the assessment
was utilized by the SpEd LA department and has proven to be effective in measuring student grade
level equivalencies. This is the first year that the LA content team has used the assessment tool
consistently in every LA classroom. The table above presents the grade level equivalencies for SY1617 first quarter. As a result, baseline score results revealed that majority of the students scored at or
below grade level.
Reading Diagnostic Assessment: Nelson Reading Test
SY14-15
READING

SY15-16

Pre

Post

Rate of
Change

4.4
4.6
4.6

5.1
5.7
5.6

0.7
1.1
1.0

6.0
6.0
6.0

6.5
7.1
6.8

0.5
1.1
0.8

Pre

SY16-17

Post

Rate of Change

Pre

4.2
4.7
4.7

5.1
6.2
6.0

0.9
1.5
1.3

5.6
4.9
4.8

5.8
6.1
5.9

6.7
7.3
7.3

0.9
1.2
1.4

6.0
6.3
6.1

6th Grade
Word Meaning
Reading Comprehension
Total Reading

7th Grade
Word Meaning
Reading Comprehension
Total Reading

8 Grade
th

Word Meaning

6.6

7.7

1.1

7.2

8.2

1.0

6.7

Reading Comprehension

5.9

7.6

1.7

6.7

7.7

1.0

6.2

Total Reading

6.1

7.6

1.5

6.8

7.8

1.0

6.3

Each school year the Reading department administers the Nelson Reading Skills Test. This is a
diagnostic test that measures Word Meaning and Reading Comprehension. Reading teachers are then
able to get a Total Reading score, which indicates grade level equivalency of students as baseline data
to assess their needs and adapt lessons. Data from the diagnostic reading assessment revealed that
although students struggle with word meaning and reading comprehension, the rate of change
increase at the end of the year. Total reading scores yield that students score one grade level below
their grade level counterparts.
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Math Diagnostic Assessment: Wide Range Achievement Test 3
SY14-15 (Tan)

SY15-16 (Blue)

MATH

Pre

Post

Rate of Change

Raw Score
Grade Equivalent

30.8
4.4

32.6
5.2

Raw Score
Grade Equivalent

31.9
4.7

33.6
5.7

SY16-17 (Tan)

Pre

Post

Rate of Change

Pre

1.8
0.8

6th Grade
32.2
4.9

33.3
5.4

2.3
0.5

30.6
4.3

1.7
1

7th Grade
32
4.6

35.1
5.3

3.1
0.7

30.9
4.6

33.6

1.7

32.9

5.7

1

5.5

Raw Score

33.5

36

8th Grade
2.5
31.9

Grade Equivalent

5.5

6.7

1.2

4.7

Since the last WASC visit, the Mathematics department has utilized the WRAT as a diagnostic test
used as a baseline to gauge students’ current math computational skills counting, reading number
symbols, solving oral problems, and doing written computations that range from elementary to post
high school. It is administered at the beginning and at the end of the school year to compare the results
and measure the differences in the students’ computational skills.
One of the math department’s smart goals is to increase students’ math computational proficiency by
at least one grade level. Administering the WRAT is one way to measure the accomplishment of this
goal. It is also used to identify which students can be placed in high level math classes for the 7th and
8th grades. Teachers utilize this data to determine student growth during the school year and to use
as evidence in their teacher evaluation program.
The data in the past two years show that most students struggle with computational skills ranging
from the 6 grade to college level math. As a result, AIJMS has developed curriculum support in the
form of a math instructional coach to not only mentor math teachers but also lead a Professional
Learning Community (PLC) to better understand student deficiencies in their academic performance.
Specifically, when looking at data like those presented earlier the instructional coach uses the PLC to
analyze data with math teachers to identify appropriate strategies and interventions to assist in the
overall increase in scores. Most recently, math teachers have also analyzed data from the ACT Aspire
assessment scores and discovered that student deficiencies mainly centered on problem solving.
th

As a result of the three years of longitudinal data, there is a discrepancy between the varying forms
of the WRAT3 assessments (blue and tan); therefore, math teachers have mutually agreed to
implement the tan WRAT3 format in the upcoming school years.
School Improvement Plan
Based on the content Specific Measurable Attainable Results oriented Time bound (SMART) goals,
AIJMS aims to prepare students in the “ready” grouping of ACT Aspire and SBA assessments. The
following is the curriculum framework regarding the intervention and support for each department to
achieve the goals and objectives in the GSSP. Each content facilitates the focus on learning through
the use the district curriculum maps, proficiency scales, and CFA. Teachers also implement the
district mandates of Classroom Instruction That Works (CITW), Sheltered Instruction Observation
Protocol (SIOP), and Literacy Big 8 strategies to further achieve the goals and objectives.
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Content teams administer, gather, and analyze quarterly pre-/post- tests and CFAs. By completing
these tasks, teachers are able to identify low performing students and recommend the necessary
interventions to help students succeed. These interventions include: ESL/SpEd tutoring, lunch and
break-time tutoring, and ICST.
Content teams strive to meet the goals and expectations on their SIP; additionally, they include
supplemental activities to further emphasize the agreed-upon process: Accountability,
Communication, Collaboration, and Teamwork (AC T). The following is an overview of each
content area’s progress towards completing their SIP goals:
2

Language Arts: The LA department had implemented a new assessment tool for SY16-17 known
as the Morrison-McCall Spelling Test. The assessment tool provides student measurements of
spelling proficiencies. It is important to mention that this is also the first year that the department has
mutually agreed to implement this test consistently in every LA classroom. The assessment tool is
useful in grouping students according to their performance levels to decide on appropriate
interventions to further increase achievement in the specific goals on the SIP--language expression
and mechanics. LA teachers also administer, gather, and analyze pre and post-tests to identify low
performing students and recommend the necessary strategies to help students engage in the quarterly
writing process to include narrative expression in first semester and persuasive research for second
semester.
Reading: The Reading department implements the Nelson Reading Skills Test and quarterly pre
and post tests to measure grade equivalencies for students in the reading classroom. These tests
measure word meaning and reading comprehension to ascertain the overall reading scores. These
assessments are helpful in determining performance levels of students to decide on appropriate
interventions to further increase academic achievement with literal and inferential reading
comprehension skills as outlined in the Reading department’s SMART goals. In SY13-14, the
Reading department promoted and continues to oversee the Sustained Silent Reading program for all
the AIJMS stakeholders to participate in a 20-minute block of uninterrupted pleasure reading. Among
many other strategies, the department implements differentiated instruction to support their SMART
goals. The AimsWeb was also implemented as a universal screening tool for progress monitoring and
data management that supports tiered instruction. Reading teachers administer a variety of
assessments to include the cloze test and oral reading. The Reading content teachers began to engage
in rigorous PLCs to develop and annually review the SMART goals. Teachers ensure that goals are
in-line with the broader, overarching district and school-wide goals. Teachers also participated in the
alignment of standards to the curriculum through the middle school Professional Development (PD)
Collaborative Learning Team (CLT).
Math: In an effort to increase the math scores in the ACT Aspire tests, the math department strived
to focus on two issues: 1. The math department’s SMART Goal to increase the student’s proficiency
levels by a difference of at least 33% in the Common Summative Assessments (CSAs). 2. The
implementation of problem solving activities across all content areas. The department has also fully
implemented the use of the District curriculum maps and have generated proficiency scales to address
the priority standards identified in the curriculum maps. Both vertical and horizontal alignment has
become a big part of reviewing and modifying curriculum to increase student achievement. Although
we will fully implement the use of proficiency scales and CFAs in SY17-18, we have implemented
CSAs in the meantime. Through the use of CSAs, math teachers are able to analyze scores with grade
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level counterparts to identify mastered skills and what skills are in need of support. Furthermore, the
math department has also assisted in the implementation of problem solving in all content areas. Math
teachers continue to share the importance and use of problem solving in order to increase our math
scores and more importantly to increase students’ critical thinking skills as a whole.
Science: The Science department has complied with and has implemented the SIP goals and
objectives since the last WASC visit. Content teachers have aligned the SMART goals and curriculum
map across grade levels. Teachers are also currently working with the district PLC Science gradelevel cadre to complete proficiency-grading scales for GDOE Standards to keep up with the goal of
full implementation of Standards Based Grading by SY19-20. Teachers are continually adapting and
adjusting CFAs in this transition period to meet the changing goals of the district. Towards the ending
of SY15-16, the Science department began the implementation of the Robotics club. This was made
possible by the Science Technology Engineering Mathematics (STEM) grant that the GDOE receives
each year for middle schools who wish to participate. The science teachers at AIJMS are innovative
and take advantage of opportunities to challenge students’ abilities while providing the support and
the guidance to ensure student success.
Social Studies: Since SY15-16, the Social Studies department has reviewed and aligned their content
SMART goals with the district curriculum maps and priority standards created with the PD content
cadres. The department administers quarterly pre and post common assessments and analyzes the
results to identify low performing students and recommend necessary interventions to improve
effective teaching strategies. The resounding themes of absolute location and five themes of
geography (movement, region, location, human-environmental interaction, and place) are the
department’s curricular foci. The Social Studies teachers have also taken the lead and supported the
Crimestoppers annual presentation with GPD, “Constitution Day” in conjunction with the Judiciary
of Guam, anniversary of 9/11 terrorist attack, and this school year job-shadowing during College and
Career Week.
Electives: The Electives department continues to be the support for all core curriculum content
areas. Two specific fundamentals are the focal points of our SMART goal--written expression and
oral communication. Elective teachers agree that it is through these fundamentals that we can all
mutually implement lessons with the main goal to increase the average student proficiencies and the
number of students in the ready grouping of the ACT Aspire assessment. Written expression can be
found in reflective journal writing, descriptive essays, assignments and step-by-step design
plans. Additionally, improving oral communication can exist in the form of verbal skills test,
singing/chanting, and recitations. Most elective teachers also utilize rubrics with the future goal to
utilize proficiency scales, which identified priority standards as outlined in the district consensus
maps.

Critical Learner Needs
Since the initial self-study in 2013, the AIJMS school community agreed upon three critical learner
needs to drive academic and social successes: How do we motivate and improve work ethics? How
do we hold students more responsible for learning and their future? How do we increase our students’
comprehension skills?
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Our school community continues to address these needs in many ways. Ninety-three respondents,
which includes faculty, staff, and the administration of AIJMS contributed to the next section;
however, with such a multitude of responses, this section was written and aggregated into 4 consistent
emerging themes:
1. Structure
2. Positive Reinforcement
3. Values
4. Co-curricular Activities
AIJMS Critical Learner Needs
1. How do we motivate and improve student work ethics?
Structure: The majority of respondents identified the need to provide a more structurally sound
environment for learning which includes the implementation of guidelines, providing (student)
input for grading and setting of expectations for students. Providing work samples of the final
product for submission and using rubrics were also at the top of the list of implementing structure
to motivate and improve work ethics. Others also responded with giving students a variety of
learning environments to include individual, small group, and whole group settings. Additionally,
teachers responded with using different strategies such as graphic organizers, collaborative groups,
oral and written responses, demonstrations, and many others to appeal to the different learning
styles.
Positive Reinforcement: Many respondents commented on the use of positive reinforcement to
motivate and improve work ethics. Respondents recommended providing encouragement that
includes comments, gestures, and rewards. Others commented that teams utilize a strategy of
rewards and consequences through the team discipline plan. Respondents also mentioned the fact
that encouraging individuality and creativity engages students in making the subject matter
interesting and fun for their students that in turn motivates and improves work
productivity. Responses also yielded that constantly talking to students about their work while
encouraging them to do better works well. Others instill a more positive independent style of work
to improve work ethics by teaching study skills that encourage students to organize their work and
allows them to track their own progress and feel a sense of pride about their accomplishments.
Values: Respondents agreed that in order to motivate and improve work ethic of students the use
of strategies to instill morals and values in lesson planning and implementation are needed. This
provides meaningful and purposeful real world situations that help students develop a sense of
pride and ownership of their learning. The emphasis of the formula “Effort=Achievement” allows
students to see the value of their hard work to attain their goals.
Co-curricular Activities: Respondents commented that the use of co-curricular activities such as
the PBIS and Ahoy assemblies motivate and improve work ethics with students by demonstrating
the behavioral expectations and building of their self-esteem. Additionally, the SCC quarterly
reward raffles and field trips incentivize good behavior and ultimately motivate and improve work
ethics. The number of students who are rewarded on a quarterly basis validates this.
2.
How do we hold student more responsible for learning and their future?
Structure: Holding students accountable and responsible for learning and their future develops
individual work ethics. The majority respondents commented that they provide students with clear
expectations and hold them accountable for missing or incomplete work with consequences. They
also commented that using various strategies was helpful which includes providing exemplary role
models, sample work, discussion, note taking, encouraging good study habits, and the effective use
of planners. Others said that providing students the opportunity to track their individual progress
and implement self-assessment checklists was useful. Respondents also commented that
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facilitating discussions around identifying post-secondary goals and making meaningful real world
connections is important for holding them responsible for learning and their future.
Positive Reinforcement: Respondents use positive role models and their exemplary work as
examples as analogies to holding students more responsible for their learning and future. Teams
also use the TPT to invite these role models citizens as guest speakers to give the face-to-face
collaboration to motivate students even more. Respondents also commented that they allow
students the opportunity to self-monitor their responsibility by having them chart their progress and
constantly remind them of a job well done. This strategy gives students encouragement to improve
grades so that they can get better jobs to sustain their livelihood.
Values: Respondents shared that teachers use the “Effort=Achievement” model to convey the
value of hard work towards holding them more responsible for learning and their future.
Additionally, teachers ask students to reflect on the amount of effort they had exerted in completing
assigned work. Others are consistent with reinforcing student expectations and prompting them to
think about life after school. Respondents also said that being honest with students is important as
we should remind them that poor academic performance=poor job performance.
Co-curricular Activities: Respondents commented that they encourage students to access the
student portal to track their progress for holding them accountable for learning and their future. In
addition, teachers use the CST, Parent Teacher Conference (PTC), Parent Teacher Organization
(PTO), and other school functions as opportunities to speak with parents and collaborate in the
process of keeping students on track.
3.
How can we increase our students’ comprehension skills?
Structure: Respondents unanimously responded with strategies that dealt with structure to
increase students’ comprehension skills. They replied that students must be able to activate their
prior knowledge and tap into critical thinking. They also commented that they implement various
strategies to include drill, practice, and repetition with the use of a variety of visuals, manipulative
and step-by-step application assignments to increase comprehension skills. Others implement
aggressive note-taking, interactive notebooks and graphic organizers. Others also encourage
discussion and provide feedback regarding students’ comprehension levels. As a result,
respondents also shared that teachers scaffold a variety of reading strategies to make reading more
comprehensible.
Co-curricular Activities: In order to increase student comprehension skills, the AIJMS school
community has agreed to implement a 20-minute SSR program during TPT. Students are also
encouraged to access their grades on the student portal. With the opportunity to access grades,
students can seek help if needed through tutorial programs offered or through team interventions.
In summary, these past three years have been an opportunity for our AIJMS community to take a
more proactive approach to ensuring that our students are both academically and socially successful
by being more conscious about their critical learner needs. These needs are also aligned with the
school’s SAP and SIP. It is evident above, that our teachers utilize a plethora of strategies and
pedagogical practices to improve work ethics, make students more accountable for learning and their
future as well as increase their comprehension skills. With the district mandates for more PD training
and more importantly, with the expectations outlined in the GSSP, the AIJMS community is
committed to consistent improvements not only for themselves but most importantly, for the students
we serve.
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II: Significant Changes and Developments
There has been no substantive change with campus movement since the last WASC visit; however,
there have been a significant change within the Guam Department of Education (GDOE). In
November 2016, the Guam Education Policy Board (GEPB) removed Mr. Jon P. Fernandez as
Superintendent of Education and detailed Mr. Joseph Sanchez as Acting Superintendent until further
notice.
Many of the district’s mandates and initiatives under the Superintendent's five district goals are still
being implemented and carried out. As a result, the district has implemented many new initiatives
and significant changes. These significant changes have impacted the academic and social successes
of our students. These changes have also given faculty and staff a multitude of strategies, activities,
and programs to keep the AIJMS community thriving. Through the years, these changes have
evolved and have been modified to better suit the needs of our ever-changing society.
Below are some of the major significant changes and the impact of these changes:
SIGNIFICANT CHANGES

IMPACT OF THESE CHANGES

Balanced Leadership Framework
The collective efficacy towards an agreed upon
process to be implemented daily regarding
Accountability, Collaboration Communication
and Teamwork (AC T). The trilateral process is
also utilized to frame interventions or initiatives
needed in the school, at home and in the
classroom (teams and content) to build a
purposeful community to accomplish goals and
initiatives that support the academic and social
successes of students.

Administration has utilized the McRel Power
Walkthrough to keep teachers more accountable
using components from the CITW. Through the
trilateral process, Math content teachers had also
influenced the teacher population to understand the
difference in verbiage of SMART goals to read “. .
. by a difference of at least 33%.” Other teams have
scrutinized SAP to be more student-centered
through the Balanced Leadership approach and
framework.

Professional Learning Communities
In SY15-16 teachers understand how to use data
to drive instruction and activities to support
initiatives to increase academic achievement
and social success. Teachers have also
demonstrated an understanding of the
differences between the CLT to the analysis of
data in the PLC. CLTs now exist in the forms of
leadership, grade level and content teams.

With a better understanding of PLCs and CLTs
aggressive intervention strategies have been
developed to address at-risk student populations
using new programs like Check-In Check-out
(CICO)/Magic 4, CST, Functional Behavioral
Assessment (FBA) and Behavior Management Plan
(BMP). Teachers have also worked towards
deciding on CFA to be implemented across content
areas and review results with their grade-level
counterpart to improve their skills in gathering and
analyzing data.

Common Core State Standards (CCSS) and
Middle School PD Cadre
Teachers were given the opportunity to
collaborate with peers from other middle
schools in common content area and grade
levels. Collaboration of agreed upon priority
standards based upon the district curriculum
maps ensued. There has also been continuous

Through the implementation of the CCSS there has
been a paradigm shift focusing on literacy through
anchor standards in all content areas with the
inclusion of the mathematical practices in the
Math. CCSS has also been infused in many
curricular documents (SIP, SAP, lesson plans,
etc.). Island-wide middle school teachers
participate in content cadres to concentrate on both

2
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dialogue regarding the appropriateness of
priority standards and modifications needed. In
the upcoming PDs, standards based grades
proficiency scales will be completed.

vertical and horizontal alignments of quarterly
“priority standards” in the CCSS specific to GDOE
District middle schools.
Teachers have standardized their classroom
expectations using the Know-Understand-Do
(KUD) model to make more use of the priority
standards and curriculum maps to potentially create
common formative assessments and ultimately the
proficiency scales.
A brief introduction had also been given regarding
the use of proficiency scales. More in-depth
training will be planned throughout the year for
implementation in SY17-18.

ACT Aspire and Standards Based
Assessment (SBA) District Assessments
Beginning SY14-15, the ACT Aspire and SBA
assessments replaced the SAT10, which was the
previous District-Wide Assessment tool. The
ACT Aspire is a national standardized test;
however, our Guam SBA cadres locally
developed the SBA.
ACT Aspire tests students on their Reading,
English, and Math skills and knowledge
whereas the SBA gauges students’ skills and
knowledge in Social Studies and Science
content areas.

The AIJMS community is continuing to learn how
to better utilize the DWA results from the past two
years. The results provide individual and group
weaknesses and strengths. Teachers are able to
identify low and high achievers, which allows the
teachers to better accommodate the students’ needs
in the classroom. These results help to plan the
curriculum focus for the school year.
Teachers have commented that after looking at the
data they have become more focused on skills like
inductive and deductive reasoning for multiplechoice decision-making.
Others look at the rise in scores and attribute it to
the use of a variety of strategies such as CITW,
SIOP, and even the Pre-Advance Placement (AP)
approach.
Overall, teachers search for ways to improve their
teaching to address what students need the most and
help those in need of support.

Esgaihon I Famagu’on-ta (EIF)
Infused with the fundamentals of the OR/ PLC
approach, students who have committed level 3
offenses can no longer be placed in the JP
Alternative school. Therefore, all GDOE
middle schools must provide in-school
interventions to redirect the level 3 offenses in a
school setting.
Reflection log sheets are used to document the
reduction, counseling and support for students
and families.

In lieu of out of school suspension, students remain
on campus as an in-school suspension in the EIF
classroom. The EIF framework provides a more
structured approach with the necessary support to
ensure student and academic and social success.
The EIF teacher and staff provide redirection and
focus on specific requirements to successfully exit
and complete the program. Ultimately, students
are more aware of the immediate consequences of
breaking school rules and being held accountable
for their actions most especially by being redirected
with their behavior in the EIF classrooms. Students
also complete assignments provided by their
classroom teachers.
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PBIS intervention: Magic 4/Check in Check
out (CICO)
SCC regularly meets to review school behavior
data to define expectations and support the
curriculum in the TPT. This program looks into
developing quality programs that emphasize
positive character qualities that promote a safe
and orderly learning environment.

There has been an increase in parent involvement
with the acknowledgement of the CICO forms and
parent letters. This program holds at-risk students
accountable for their daily behavior and efforts in
the classroom. The greatest benefits are that
teachers are able to monitor student progress and
that there is a decrease in student referrals. Students
in the program have become more motivated to
behave appropriately with the quarterly reward
system.
The PBIS reward system includes incentives for
students with no referrals per quarter with field
trips, pizza parties, bowling, movie days, etc. Yearround raffle tickets are also given to students who
display good behavior which fall under the “be
safe, be respectful, be responsible” criteria. Raffle
winners are announced at the PBIS Assemblies.

Technology-Mobile Cart Lab
There are a total of three mobile laptop carts,
each cart consisting of 30 laptops and one
wireless router for the laptops, which was
provided by two grants under the technology
plan.

Teachers take advantage of the use of technology
supplemental to their teaching strategies. Students
are able to enhance their skills in becoming
technologically literate consumers.
The first mobile laptop cart is located on the second
floor of B wing, so teachers on that floor can utilize
the mobile cart. The second mobile laptop cart is
located in the Computer Science classroom in C
wing. Students use the laptops from the mobile cart.
The third mobile laptop cart is located in the quad
area, bottom floor, so teachers in that area can use
the mobile cart when needed.

LiveBinders
LiveBinders serves as a central data
management for teachers and administration to
file evidence where all students and teachers can
access through the web.

AIJMS teachers are moving towards digitally
collecting evidence in order to become more
accessible to all stakeholders in the community.
Many are still in the awareness stage of developing
this skill towards mastery. LiveBinders have been
integrated on our school website to centralize
information for parents, students, and faculty. Each
grade level team has their own binder, consisting of
teachers’ syllabus, discipline plan, student
achievement, student projects, assessments, and
student growth (evidence). Teachers have control
over what is inside their team binder, and are able
to have parents and students retrieve teachers’
assignments online when assigned.

Block Schedule
After two years of experiential learning within
the district, the school community of AIJMS
implemented the block schedule format. The

The implementation of block schedule was a major
paradigm shift with longer instructional time
during four - 82 minute blocks. This is very
different in comparison to the traditional eight - 45
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format was adopted in order to create more rigor
in instruction and build personal relationships
between teachers and student and more
importantly, focus into curriculum that provides
students
an
in-depth
student-centered
atmosphere.

minute blocks. With this new shift in scheduling,
instructional time is carefully appropriated while
giving time for students to conduct assemblies and
activities during what is creatively known as the
TPT.

Ahoy Assembly
The Ahoy Assembly was designed to share
information with the entire school community
and has become more student-centered as a
forum for the student body. Assemblies are
student-led and focus on current events and
issues within the school community to
positively impact students.

Students actively plan and follow through with the
schedule of events/activities for the month.
Students have also expressed that they have
enjoyed the activities as evidenced by their positive
responses during assemblies and planning of
monthly events. More empowerment has been
given to student organizations and teams to
facilitate and showcase team unity and pride. This
venue is also a school-wide sharing of student
talents and Pirate pride.

PowerSchool
A web based student information system that
allows both students and parents to access
grades online. Academic progress is readily
available for access and has improved
communication with teachers and parents.
PowerSchool encompasses PowerTeacher,
parent and student portals. PowerSchool also
allows administrative personnel to input and
access student profiles. Reports are also easily
generated through this information system.

PowerTeacher allows teachers to record daily
attendance for every class period and to enter
grades in an electronic grade book online. Parents
and students are able to view student progress,
assignments and grades in real time. With the lack
of parent usage over the years, the school has
encouraged students to utilize the student portal to
access their information in order to monitor their
academic performance online. Each year, students
are provided username and codes to receive access.

Diversity Month:
As a result of the Festival of the Pacific Arts
(FESTPAC) in Summer of 2016, the school
initiated an activity to showcase cultural
diversity. This school-wide initiative allows
students the opportunity to experience the true
essence of the Middle School exploratory
concept. It also brought more curricular
awareness in the classrooms.

AIJMS has shifted its concept of Chamorro Month
to a more student diverse-centered awareness
activity; hence, the Diversity month. A month’s
worth of activities focuses on developing an
appreciation of cultural differences and similarities
through static displays, song and dance
demonstrations and ultimately, a showcase
presentation with a culminating carnival activity.
In May-June of 2016, AIJMS hosted the Samoa,
Cook Islands and Norfolk Islands delegations to the
FESTPAC. Students also conducted research and
presentations relative to these specific Pacific
Islands.

Team Pirate Time (TPT)
The concept of the home base has evolved into
the TPT, which allows teams to discover
innovative ways to focus on the middle school
exploratory
courses,
advisory
time,
interdisciplinary team teaching, and clubs and

Students are given more opportunity to participate
in student-centered activities, which address both
their academic and emotional needs. Students have
become more excited to participate in these
worthwhile activities most especially education
with the integration of the PBIS Character Ed
Positive Action Kits. Coupled with clubs and
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organizations. Organizations include the
science students’ participation in STEM
programs such as Robotics, Aquaponics, and
Agriculture, Athletic Club, SBA, NJHS, and
PLCC. The first twenty minutes of each TPT
period has been dedicated for SSR. Overall, the
TPT supports positive characteristics of
students in a safe and orderly environment.

organization goals and objectives, plans for
character and team bonding have become the main
focus. This fostering of good character builds the
foundation
for
a
positive
learning
environment. The impact of this character building
has resulted in a significant decrease in ODR (both
major and minor) for SY16-17. Overall, teachers
also have expressed that there are fewer
instructional time interruptions for accommodating
announcements and distribution of school and
public notices.

Youth-Parent Symposiums
The ESL department has shown a continued
commitment to organizing the annual
symposium focused on yearly themes. Local
speakers are encouraged to participate to
promote
educational
involvement
and
community support programs.

The symposium has become a forum of open
communication for the ESL community to include
parents and the school community. There has been
an increase in morale in the ESL community at
school, most especially in the surrounding
areas. Additionally, parents of ESL students have
increased their participation over the years. ESL
students also feel a sense of accomplishment as
their achievements are also recognized.

Child Study Team (CST):
Teams through the collaboration and review of
qualitative and quantitative data lead the CST
process at AIJMS with parents, team teachers
and school support staff. The goal of the CST
is to identify, plan, implement and assess
targeted, school-based interventions to improve
student
academic
and/or
behavioral
progress. An intervention plan is developed for
monitoring of the success of the student and/or
a referral to SpEd, Section 504, and retention or
to another agency.

GDOE Student Support Services Division revised
and implemented a new district wide ICST protocol
packet. The purposes were to streamline the forms
and to ensure every school was consistent with the
CST documents. For the past two school years,
there were approximately 54 CST meetings of
which 14 students were placed in specified resource
classrooms under the SpEd program; one qualified
and another was terminated from the Section 504
program; the remaining 38 students received
additional in-school interventions and or referrals
to outside agencies.
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Local partnerships to support students
(mentorship/psychoeducational classes)
Various local partners have supported the
promotion of academic and social success of
students. The school guidance counseling
program initiates referrals and facilitates inschool services provided by our community
partners. Over the past two school years, local
community partnerships with AmeriCorps, Big
Brother-Big Sisters of Guam, Westcare-Project
Isa-ta, UOG Trio Program, Gametime, Youthfor-Youth, and GCC Access have provided
either mentors who can relate to the students and
or relevant psycho-educational classes that have
a positive influence on students.

The Big Brothers Big Sisters program is a
mentoring program that matches AIJMS Pirates
with a positive adult role model for students who
may not otherwise have a positive male or female
role model in their nuclear home. This is an
excellent program that nurtures self-esteem and
helps students to interact positively with adult role
models.
Westcare’s Project Isa-ta: Personal Responsibility
Education Program (PREP) increased a segment of
our at-risk population’s knowledge of sexual
diseases, appropriate sexual behavior, drug,
alcohol, and tobacco use. The program promoted
better decision-making skills and healthier coping
skills. It also fostered better relations amongst
students of different ethnicities.
During the three-day Youth for Youth conference,
at-risk students lead and encourage their peers to
take personal responsibility to live their lives
healthy and drug-free.
Gametime commenced in mid-October 2016
therefore there are no program evaluations at this
time. It is a faith-based, non-profit youth sports
camp, which incorporates sports and biblical
teachings to help prevent suicide, promote positive
life choices, and build self-esteem.

Tutorial Services
University of Guam’s Educational Talent
Search (UOG ETS) provides tutoring, career
exploration and high school preparation
activities, and teaches other academic skills.
Guam Community College’s College Access
Challenge Grant Program (GCC CACGP)
mainly offered tutoring services, but they also
sponsored
workshops and professional
development programs relevant to college and
career matters.
Sanctuary Incorporated’s
AmeriCorps Program continues to offer basic
tutoring services.

Various tutorial services are provided by numerous
teachers and outside organizations as an academic
intervention to increase student achievement. The
UOG ETS program was introduced in midNovember 2016 and involves 25 eighth graders
who meet twice a month. Since it is a fairly new
program, no assessments have been conducted.
GCC CACGP was replaced with GCC’s Reach for
College Hagu’i Kuleho Program that will begin in
January 2017.
Sanctuary’s AmeriCorps Program is generally
scheduled four times a week during lunchtime and
TPT. This program works with our at risk students
to help them develop solid academic success and
assists with difficult content course work.

Career Day
In an effort to promote college and career
readiness, as mandated by the middle school
curriculum, AIJMS focuses its efforts for

In SY14-15, Career Day was held throughout the
school. All students were able to sign-up for two
careers of their choice and attend two 45-minute
sessions. In SY15-16, each team was in charge of
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promoting
career
education
through
presentations and job shadowing. This served as
another avenue to increase parental involvement
and exposure to possible career choices.

Career Day. Teams invited professionals from
different fields to present within their classes and
students were rotated between the team classes to
attend the different presentations. Survey results
indicate that 2% of the students found this activity
unfavorable; 15% were neutral; and 83% reported
that the Career Day event was favorable. In SY1617, the Career Day concept moved towards more of
a job shadowing hands-on approach. Students were
able to shadow a family member in the career of
their choice based on parent acknowledgement and
support. In addition, there was also a Career
Demonstration and Display Day held throughout
the campus grounds with various static displays.

School Website
The school website (www.aijms.net) has
information for all stakeholders, parents,
students and teachers. The website is a source
for students, parents, and stakeholders to access
relevant information about school activities,
events, schedules, (school calendar, sports, and
PTO meetings) and curricular offerings such as
upcoming and current events. Current
information such as parent newsletters are
posted to the school website for parents and the
community to access.

Over the years, with the inclusion of more vital
information, we have seen an increase of website
visitors.
There has been more interaction with the school
website among students, with the photo gallery and
comment section. The use of LiveBinders have also
been integrated on our school website to centralize
information for parents, students, and faculty.
Parents can directly email their child’s teacher or
even call them through information on the school
website. Parents will always have up-to-date
information about school events such as PTO
meetings, PTC, the school calendar, and Parent
Portal. The faculty at the school site also uses the
school website to log into “PowerTeacher”.
Students use the school website to view school
event photos, sports schedules and school
information. Over the years, the school website has
seen an increase in visitors/views. This could be
factored by the new version of the website that is
easier to navigate and browse photos of recent
events.

Health Fair:
A combined initiative from the health, nurse and
counseling departments to bring a deeper
awareness on the importance of eating and
living healthy.

AIJMS embraces a healthy lifestyle in an attempt
to promote healthy living concepts. Community
partnerships include U.S. Naval Hospital,
University of Guam Expanded Food Nutrition
Program (UOG EFNP), Guam Diabetes
Association, Public Health, Synergy Studios, and
the Guam Fire Department.

Math Instructional Coach
Due to the need to review math data to promote
appropriate mathematical practices and
strategies, a math coach was identified to

As a result of most students struggling with
computational skills ranging from the 6th grade to
college level math, AIJMS has developed
curriculum support in the form of a math
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support effective classroom teaching and instructional coach. The coach not only mentors
math teachers, but also leads PLCs to better
learning.
understand student deficiencies in academic
performance. Additionally, this coach supported
with individual student academic and behavioral
support. When looking at data, the instructional
coach uses the PLC to analyze data with math
teachers to identify appropriate strategies and
interventions to assist in the overall increase in
scores.
SWAG (Scholars With A Goal)
The SWAG cadre was renamed from the
school’s mentoring program known as Critical
Friends. The SWAG cadre is an in-house
mentoring support group for new teachers to the
profession and school. First time educators are
part of the SWAG cadre for two years and new
teachers to AIJMS participate for one
year. This mentoring support group focuses on
sharing strategies in implementing district
mandates, school programs, initiatives, and best
practices. It also fosters a sense of support and
collegiality into the AIJMS community.

SWAG was created as the University of Guam was
unable to accommodate new teacher needs in a
timely manner; the AIJMS community has
developed an in-house program to ensure that these
individuals are successful in their profession.

Consultation and Monitoring for Special
Programs
Proactive implementation of ESL/SPED
consultation
and
monitoring
by
teachers/Consulting Resource room Teacher
(CRT), resulted in effective collaboration,
support, and monitoring of student progress
ensured success of students’ achievement in the
general education setting.

In SY 2015-16, one ESL consult teacher (CT)
consulted and monitored mainstreamed ESL
students, which resulted in a slight increase in
academic success in the general education
setting. In SY 2016-17, the ESL program assigned
one teacher to each grade level team to increase
consultation with teams that has helped to show a
significant increase in academic success in the
general education setting.

Data shows that there is an increase of teachers are
Student Parent Community Engagement
using the program to complete home-visits, needs
(SPCE)
SPCE aims to assist at-risk students and their assessment and to establish contact with parents.
families. Teachers are able to refer students to
the SPCE project for home visits and parent
communication and put parents/families in
contact with agencies able to assist those in
need.
Increased parental involvement through creative
Parent-Teacher Organizations (PTO)
A cadre of concerned school parents whose interventions such as movie nights and raffles.
goals include improving school facilities,
supporting teachers, and making AIJMS a more
conducive learning environment for all
students.
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III: Ongoing School Improvement
Since the last WASC visit, the district implemented the island-wide PD conference. The end result
was the identification of the district curriculum maps with guiding priority standards. AIJMS content
teachers use a multitude of assessments (WRAT3, Morrison-McCall, NRST, etc.) to gauge student
baseline measurements to address the skills identified in these priority standards. Teachers meet in
big group (multi-grade), home groups (team) and small groups (grade level counterparts) to discuss
baseline data measurements of their students. With a better understanding of the PLC objectives,
teachers use data as the focus of these discussions.
Since the initial self-study, AIJMS has worked diligently on infusing many discussions centering
around student achievement while focusing on some element from the WASC feedback, albeit
Critical Areas for Follow up, Key Issues, or Critical Learner Needs. Regardless of which of the latter
is chosen, the topics are either embedded as a daily spark or as the exit ticket to a discussion at a
faculty meeting or a professional development. Leadership teams initially meet with administration
to discuss the direction that the teacher population is heading and what interventions can be
implemented to better serve the student community. Accreditation leadership teams, to include the
coordinator and focus group leaders, periodically meet to discuss their progress most especially
dealing with key issues in their groups. Focus leaders take it upon themselves to coordinate special
meetings with their focus groups (before, during, after school) on or off campus.
Regarding the SAP, focus groups have been in existence since the initial self-study in 2014. Few
changes have been made to the composition of each of these focus groups, a testament to their
commitment for consistency and collegiality. The AIJMS community also thoroughly involves
themselves in the review of our school-wide action plan on a regular basis.
Since the initiation of the focus groups, continuous dialoguing has occurred to include faculty and
staff in-school professional development trainings to scrutinize the long-range goals. Additionally,
teams meet more frequently to drive the activities prescribed in the SAP. The entire staff also
reviewed the findings of each focus group conclusions and edited drafts of the following goals:
1. To increase student achievement by having students actively participate in setting individual
goals and monitoring their individual progress based on clear assessment criteria.
2. To increase student social successes in and out of the classroom.
3. To increase parental involvement for curricular and co-curricular activities.
4. To increase digital literacy in the classroom to further increase student achievement.
5. To develop a clearly defined leadership structure and their roles to meet the 5 District goals
of what all students should know.
In reference to the SIP, teachers have infused more achievable benchmarks. With the help of the
math department, the SMART goal had been modified to read “to increase the student proficiency
levels by a difference of at least 33% this school year.” Both documents were modified during the
first quarter of the school year and then again before the end of the same school year. As the
adjustments and changes have been made to both documents regularly and as necessary, AIJMS has
demonstrated their commitment to continued professional development which focuses on the
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improvement of teaching and learning to improve student achievement. AIJMS has every intention
to strive for excellence in meeting the prescribed Focus on Learning criterion.
The chart below illustrates the on-going school improvements at AIJMS. The majority of these
improvements were curricular related and have been instrumental in keeping the AIJMS community
accountable for keeping teaching and learning the focal points of our daily operations in and out of
the classroom.
AIJMS Progress Timeline for Ongoing School Improvement
March 2014
WASC
SELF-STUDY

VISIT
School-wide
critical areas
for follow-up

1. The administration and faculty use the Data Team Process and the analysis of
formative and summative data to inform instructional teaching and learning so
that all students are successful academically, socially, and behaviorally.
2. The GDOE, administrators and faculty will provide ongoing professional
development (e.g., CCSS, digital literacy, STEM) to support all teachers with the
expectation of quality implementation, which will be documented.
3. The faculty will regularly engage students in self-reflection/self-assessment
based on their demonstrated learning and quality feedback, which is
standardized, supportive and on a timely and appropriate basis to increase
success for all students.
4. All stakeholders should continue to explore ways to improve communication
and parental involvement, especially with families from the Federated States of
Micronesia, in order to be aware of the critical role they play in their child’s
education.
5. The Administration and faculty should develop a multi-year plan to use
technology as a learning tool for students, teachers, and the system in order to be
successful in the 21 Century.
6. The school community should develop a capital improvement plan to
maintain, upgrade and renovate facilities in order to ensure a safe and secure
campus.
7. The administration and faculty will create and implement rubric/assessment
tools with indicators to assess the achievement of the SLOs by all students.
 Implementation of ACT Aspire and SBA as the District-wide Assessment
 Implementation of the 82 minute Block Schedule with Hybrid Fridays
 Implementation of TPT during 2nd period
 Understanding the PLC to interpret data
 Meals at no cost program
 Training, awareness, and implementation of LiveBinders
 Modification of Chamorro Month to Diversity Month Activities as lead into
the FESTPAC
 Introduction and implementation of the Balanced Leadership framework
with faculty and staff
 Restorative behavior setting: OR to PLC
 PTO Activity: New strategy for parental involvement -Movie night
 Student intervention: CICO Magic 8
 TPT tutorial with local community partnerships
 Island-wide middle school PD cadre hosting at AIJMS
 Student Portal access for 7th graders
st

SY15-16
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SY16-17












CITW implementation components 1 and 2
Full implementation of the Professional Teacher Evaluation Program (PTEP)
for teacher evaluations
Modification of the Block Schedule to 82 minutes periods with alternating
days
Modification to TPT period to the 8 period of the day to include 20 minutes
of SSR at the beginning of the period (Reading Content Goal)
Math Coach identifying and supporting content teachers
Detailed Administrator assigned to assist in the Curriculum Instruction
Assessment and Intervention (CIAI) area
Shift in the Leadership Framework to be more student centered
Change of TPT to 8th period to include 20 minute SSR
Implementation of McRel Power Walkthrough for classroom observations
Using CITW technology component
Change of PLC to EIF
Student Intervention: CICO Magic 8 restructured to CICO Magic 4
th

Progress Report
This progress report is a collection of work since SY2014. Focus groups have consistently met to
refine their specific goals and share with the entire group. Content groups also met during in-school
faculty meetings and professional development training sessions. The use of multiple strategies to
gather insights from teachers was utilized to gather both qualitative and quantitative input. Student
surveys were also distributed to gather their authentic perspectives and recommendations. Most
recently, as prescribed in the SAP, digital literacy (google docs) has become the main venue to keep
the document available to all personnel and allow them to participate in the process.
The administration team works closely with the content representatives to ensure that their curricular
progress is aligned with the department’s SMART goals which are the direct result of the
SAP. Because the school is quite large, periodically administration coordinates meeting times with
specific teams to discuss their latest developments in meeting the needs of the action plan and
servicing the needs of our students.
Administration is also very innovative in their approach to meet the needs of the SAP by inviting
several guests from the district to assist in the development of the school’s implementation
progress. The Deputy Superintendent of Curriculum, Instruction and Assessment was invited to share
thoughts on the direction for the GDOE, specialist in the fields of Special Education, Speech Therapy,
and even Social Work have imparted important facets of pedagogy that are vital to the success of the
SAP.
The table below outlines the protocol of leadership teams responsible for the collaboration of
information and the gathering of data, which was integral to the completion of this progress report.
LEADERSHIP FRAMEWORK
Administration

James M. Petitte, Erica Sudo Cepeda, Angel Legaspi, Michael Perez, and
Dr. Benjamin Santiago
Meeting frequency: Weekly
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(Quarterly)
Leadership Team
(Monthly)
Team Leaders
(Monthly)
Content Leaders
(Bi-monthly)
Accreditation Focus
Group Chairs
(Bi-weekly)
School Climate
Cadre
(Weekly)
Team Meetings
(Bi-weekly)
Scholars With A
Goal (SWAG)
(Quarterly)
Special Programs
(Monthly)
Activities/NonAppropriated
Funds (NAF)

Administrators, Geraldine Quichocho, Roger Reoganis, Marie Babauta,
Paul Taisipic, Debra Mariano, James Berry and Alvin Fejeran
Lethia Calvo (Goonies), Lillian Cruz (Navigators), Yolanda Roundtree
(Pathfinders), Jannale Manglona (Skulls and Crossbones), Yoshiko
Kajiyama (Black Pearls), Jiana Sanchez (Explorers), Franklin Perez
(SpEd), Roger Reoganis (ESL), and Paul Taisipic (Electives)
Joyce Berry (LA), Laura Topasna (RDG), Geraldine Quichocho (MA),
Leah Koch (SC), Christian Ong (SS), Paul Taisipic and James Berry
(Electives)
Dr. Benjamin Santiago, Laura Topasna, Ha’ane Barcinas, Jannale
Manglona, Vicky Cruz, and Christian Ong

Christian Ong, Joaquin Mafnas, Rosalia Balagtas, Rigta Aguilar, Lourdes
Farfan, Michelle Balajadia, Jazmin Wenzel, Gabriyale Camacho, Bertha
Lujan, and Krystle Rosario
6th grade: Navigators and Goonies
7th grade: Skull and Crossbones and Pathfinders
8th grade: Explorers and Black Pearls
Anna Rivera, Calvin Fejeran, Tiffany Sablan, Joaquin Mafnas, David
Macaluso, Jasmin Wenzel, Jun Yeon Park, William Sullivan, Morgaine
Enfiejian-Stewart, Bertha Lujan, Vincent Bermudes, John Russel,
Gabriyale Camacho, Steven Imler, Leilani Atalig, Sheena Kikuo, Adriana
Gumataotao, Francisco Santos
SpEd: Josephine Castro, Carmel Diaz, Franklin Perez, John Russel,
Gabriyale Camacho, Steven Imler, and Marie Babauta (CRT)
ESL: Albert Caasi, Morgaine Enfiejian-Stewart, Bertha Lujan, William
Sullivan, Vincent Burmudes, and Roger Reoganis (ESL Coordinator),
Membership comprised of clubs and organization advisors with meeting
facilitated by facilities and business administrator (E. Cepeda) and
administrative officer (T. Sablan).
Members: Jonah Gumataotao/Joyce Berry (NJHS); Kirk/Annette Spindel
(Athletic Club); Patricia Quichocho (Close-up); Gloria Obias, Rosanna
Leal, Lourdes Farfan, Joaquin Mafnas (SBA); Dr. Benjamin
Santiago/Francisco Santos (Kulu Natibu); Yolanda Roundtree (Book
Club); Krystle Rosario/Kirk Spindel/Christian Ong (SCC); Michelle
Balajadia/Albert Caasi (PLCC); Taniya Santos-Billany (Goonies)
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IV: Progress on Critical Areas for Follow-up/School-wide Action Plan
The last WASC visiting team had provided seven Critical Areas for Follow-up as part of the
recommendation to support the focus on learning at AIJMS. Below is the progress that AIJMS has
made regarding their recommendations and the progress and refinements of the SAP that was agreed
upon by the school community in 2014.
Critical Areas for Follow-Up
1. The administration and faculty use the Data Team Process and the analysis of formative
and summative data to inform instructional teaching and learning so that all students are
successful academically, socially, and behaviorally.
Since the WASC visit, teachers at AIJMS implemented a variety of formative and summative
assessments to gather data. Some examples of formative assessments include quizzes, questions
and answers, journals, sentence prompts, group discussions, reflection papers, board work
exercises and activities, and self-assessments. Based on the formative data results, individual
teachers reteach concepts or skills then advance to the next skill.
Some examples of summative assessments include pre and post-tests, chapter tests, SBA, ACT
Aspire, projects, comprehension tests, and the quarterly final exam. The NRST, the WRAT3
(math), and AIMSWeb assessments are diagnostic assessments that are given twice yearly to
measure student growth. This school year, the LA department implemented the Morrison-McCall
spelling test. These assessments help the teachers gauge the grade equivalencies of students as
baseline measurements for curriculum planning and teaching.
Content and grade-level teams take aggressive measures to exhaust interventions and support for
all students. An ICST team is initiated to discuss a child’s curricular and behavioral needs. Data
taken from all assessments mentioned earlier is used to decipher appropriate placement and
interventions. Each team also has a designated liaison that facilitates the careful preparation of the
CST packet along with the support of other school personnel. The designation of this person was
implemented since the last WASC visit to ensure that teachers and teams are held accountable for
their students’ curricular and behavioral needs.
The AIJMS school community has also implemented Data Analysis Research Team (DART) in
each content area to analyze longitudinal data to further increase student achievement. The
DART’s main objective is to implement an in-depth PLC to dialogue regarding the results from
formative and summative pre and post-tests, AIMSWeb scores, WRAT3, NRST, and the Morrison
McCall Spelling Test. The goal of the Content PLC is to help further guide the school community
with interventions to increase student academic achievement and social success. Additionally, the
EIF classroom has been supported with two full time personnel who facilitate curriculum and
instruction, behavior redirection, and initiate an individualized plan for continued success after
exiting the program. The intent of the EIF classroom is also to monitor student behavioral
interventions and generate reports of each student’s progress.
To help analyze our students socially and behaviorally, PowerSchool and PULSE reports have been
reviewed and analyzed to assist in identifying at-risk students at an early stage. The CICO program
at AIJMS has been designed for students who are likely to respond positively to guidance and
reinforcement through the consistent monitoring of daily performance in the classroom. Immediate
feedback to students is supplemented with a designated team teacher for tracking and reinforcement
purposes, parental support at home and the overall incentive to receive rewards and recognition for
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their successful completion in the program. Over the years, the CICO program has been modified
to meet the changes of the unique needs of both students and teams.
PowerSchool and PULSE data are also utilized to develop themes for monthly student led
assemblies where students share information regarding behavior and attendance data so that they
may take ownership of their behavior.
2. The GDOE, administrators and faculty will provide ongoing professional development
(e.g. CCSS, digital literacy, STEM) to support all teachers with the expectation of quality
implementation, which will be documented.
Currently at AIJMS all content teachers collaborate with their grade level counterparts during the
same preparatory period. Elective teacher preparatory periods serve two purposes: firstly, to allow
core team teachers the ability to meet and discuss cohort student inefficiencies and how to address
attendance, academic performance, and social challenges and secondly, to provide collegiality
amongst personnel while building a balance between core curriculum subjects and middle school
exploratory programs.
During content meetings, teachers work together to map a guaranteed and viable curriculum and
common formative assessments for each grade level. The NRST, the WRAT3 (Math), San Diego
Quick Assessment, and the Morrison-McCall Spelling Tests (Language) are utilized to gauge grade
level performance. In addition, grade level teachers facilitate content pre and post-tests and teacher
generated tests. Annually, the Act Aspire and SBA are administered as the District Wide
Assessments. As a district initiative, the AimsWeb program is also administered at least twice a
year to assist in tracking of student performance for Language Arts, Reading and Math.
In SY14-15, AIJMS, along with a majority of the middle schools island wide, met to discuss and
plan a strategy to align all subject and grade levels with curriculum aligned with quarterly identified
priority standards. Through this collaboration and alignment, students can transition from one
public school to another seamlessly. Best practices are also shared amongst cadre members to
support each other through informative professional development.
As mandated by the GDOE, AIJMS facilitates regularly scheduled CLTs to implement varied
strategies in the classroom to provide support for teachers and quality education for students. The
CIAI Assistant Principal alongside the school’s Curriculum Coordinator provides ongoing
professional development to introduce various research-based strategies and district mandates to
include: CCSS, CITW/CITW-technology, McRel Walkthrough, Literacy Big 8, AIMSWeb, CFA,
SBG, and SIOP. Classroom observations by both the administrative team and the curriculum
coordinator are done regularly. This school year, the McRel Walkthrough has been implemented
to assess teachers in their successful implementation of components 1 and 2 of the CITW strategy.
The AIJMS school community also provides an in-school teacher mentorship program for new
teachers to our school. Previously known as the Critical Friends group, this program has been
renamed to better suit the objective of assisting new teachers to becoming scholars with a goal. At
the beginning of the school year, bi-weekly meetings are facilitated to monitor their successful
transition to the school community; thereafter, monthly gatherings are also facilitated in different
host classrooms to discuss best practices and school information vital to the success of daily
operations and curricular mandates.
3. The faculty will regularly engage students in self-reflection/self-assessments based on
their demonstrated learning and quality feedback, which is standardize, supportive and
on a timely and appropriate basis to increase success for all students.
Teachers use pre/post-tests to assess students learning in a timely manner. Besides the latter,
teachers also use regular chapter tests and quizzes, oral responses, and open-ended questions to
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determine whether or not the majority of the students had learned the lessons taught. Doing so, the
teacher is able to do on-the-spot checks and give immediate feedback to the students and thus reteach certain skills to those who might need it.
Examples of self-reflection tools are the exit tickets, journals, writing prompts, quick writes,
student portal, and quarterly progress reports. Additional assessments which give quick feedback
from students with minimal effort include: AimsWeb open ended questions, implementation of
CITW (effort = achievement), SIOP sentence frames, quick writes (daily sparks, exit tickets) and
rubrics.
Other student self-reflection activities from school support systems include closing the gap small
group counseling sessions, peer mediation which is student led, Big Brother Big Sisters of Guam,
GCC College Access Challenge Grant (demographics for lower end towards college), PBIS
supplement, 7 grade (student portal), and CICO.
th

The AIJMS personnel have fostered opportunities for building open and honest relationships for
students to discuss their behavioral, social, and academic needs. As part of the critical learner
needs, teachers use reflection as a means of motivating and improving student work ethics as well
as helping students to be more responsible for learning and their future. Clubs and organizations
as well as curricular lessons allow students to be more participatory in discussions regarding what
makes them successful in being part of the solution.
4. All stakeholders should continue to explore ways to improve communication and parental
involvement, especially with families from the Federates States of Micronesia, in order to
be aware of the critical role they play in their child’s education.
AIJMS has continued to explore ways to involve parents in education. AIJMS utilizes student
planners; monitor sheets, establishes contact through parent letters, emails and phone calls, and
hosts two PTC each year. Students are given progress reports and report cards quarterly for parents
to monitor progress. Parents are also given the opportunity to enroll in ParentPortal, which allows
for real time updates on assignments and tests as the teachers input them. In SY 2015-2016, the
7th grade student cohort was provided with StudentPortal access to monitor their academic
performance online.
AIJMS also houses the SPCE project at the school site. A social worker and a CPA, along with a
SAO provide extra support in carrying out home visits and maintaining parent
communication. Teachers are able to quickly refer and receive feedback regarding students with
referrals. SPCE workers are also able to connect parents/families to specific agencies that are able
to assist. In addition to the SPCE project, the SAO, alongside the Student Support Office (SSO),
monitors student attendance and is able to conduct home visits as needed.
Annually the ESL Team has hosted the Parent Symposium for families from the Federated States
of Micronesia (FSM) for the past few years. The Parent Symposium invites FSM community
leaders to give inspirational lectures regarding the importance of education and the rules of the
educational system. Teachers at AIJMS pull resources from community partners, team colleagues
or family members to collect raffle prizes as an incentive for attendance. Prizes are comprised of
useful school and home supplies. The annual event was designed to allow parents to connect with
other community members and become more involved with their child’s education.
Teachers work to evaluate critical student behavior and academic needs initiate the ICST. The CST
members usually comprised of teachers and school personnel will conduct an evaluation of the
student’s work, as well as input from teachers and discipline data to determine if the student is
eligible for evaluation under the Special Education Division. If a child’s behavior becomes an
issue, then the CICO program will be implemented and/or the student may be referred to other
outside agencies. In the CICO program, parents are contacted for participation and asked to sign a
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daily monitor sheet where teachers rate student’s behavior and performance for the day. Once
these methods have been exhausted Parent Shadowing may be initiated and it will be mandatory
for the parent to come in to monitor their child’s behavior in all classes for a specific time period.
Many forms of monitoring are implemented across curricular areas to include the following: daily
planner checks, CST’s, IEP, digital literacy with parents via email, school parent/student portal,
and the display of the administrative team members’ email and personal contact numbers for ease
of communication and access of information.
5. The Administration and faculty should develop a multi-year plan to use technology as a
learning tool for students, teachers, and the system in order to be successful in the 21
century.
AIJMS continues to support and adapt to the constant advancement of technology. AIJMS is
determined to make innovative gains encouraging the use of technology with its student population.
The implementation of technology as a tool to help support learners and teachers can be identified
in AIJMS classrooms, library, and school website (www.aijms.net). With recent and up to date
posts on the AIJMS website, much information can be found such as: school information, school
events, team information, teacher syllabi, faculty development, counseling program, current events,
and more. Listed below is a table that identifies AIJMS’s commitment in expanding, exploring,
and enhancing our students’ skills for the future.

st

THE ART OF TECHNOLOGY
HARDWARES

PROGRAMS

WEBSITES

Mobile Lab (Laptops)

MUNIS

School Website

Desktop Computers

SWIS

PowerSchool

Multi-media projectors

PowerSchool

Parent Portal

ELMOs

Parent Portal

Student Portal

Smart Boards

Student Portal

PD360/Edivation

Smart Televisions

LiveBinders

Security cameras

AIMSWeb

Cable Boxes
DVD Players

After the WASC visit, the AIJMS school community had made significant strides in the
implementation of technology. Teachers allow students to use their electronic devices to search
the web and create projects using the recording applications under careful supervision in various
classes. In-school professional development has also centered on using technology for assessment
purposes in the classroom such as Kahoot and Plickers. A new initiative by the District is the
CITW strategy with the technology strand. The biggest evidence of technology use is that of the
google doc’s format. The preparation of this entire report was done through google docs.
One of the goals of the librarian, who leads the technology committee, is to foster the love for
reading and help children develop skills for locating appropriate materials for digital
literacy. Resources are purchased to promote activities that encourage students to develop critical
thinking, ethical behavior, community service, and gain knowledge. The library is the depository
for AV equipment used to facilitate learning in the classroom: televisions, mobile labs (laptop
carts), DVD players, cameras, Elmo’s, and multimedia projectors. In the summer of 2016, the
library was remodeled to accommodate for more computers as well as acquire new computers. In
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September 2013, the library switched from local computer workstations to a thin client system
where a central server hosts many thin client stations. This upgrade proved to be cost effective and
less problematic in the maintenance of computers.
The school’s technology committee meets and plans yearly to review action plans for the
maintenance and upgrades of the school’s current technology, the purchase of new hardware, and
to acquire more multimedia resources. This plan was developed from the end of the year input
from teachers. The librarian continues to add to the library of DVD movies for teachers to use for
their classes in order to support their academic goals. One of the main goals at the start of SY1617 was the successful implementation of digital archival platforms such as LiveBinders and google
docs. The purpose of the archival programs was to save accreditation reports, standardized test
results and many other reports, forms, or studies that can be viewed as needed. The administration
utilizes the bulk@aijms.net to communicate and inform the school community of events, activities,
and information. This form of communication has been a useful tool for all faculty and staff to
share information relative to the entire school community.
6. The school community should develop a capital improvement plan to maintain, upgrade
and renovate facilities in order to ensure a safe and secure campus.
AIJMS administration has been exerting their combined effort to maximize administrative funds
to make the appropriate repairs to the facilities. The dining hall and quad classrooms air condition
have been upgraded in the past year. AIJMS continues to upgrade and conduct minor renovations
for student safety. In the past three years, security cameras were installed for student safety and
security of the facilities. Over the years, AIJMS has been a pilot school for school maintenance
under the sanitation and safety standards governed by the school building and cafeteria
code. Monthly meetings, site monitoring, and after action reports are completed and submitted the
district and the DPHSS.
The MUNIS computer-based system supports all fiscal year programs to include maintenance,
budgets, payroll, fixed assets, personnel, non-appropriated funds and purchase
orders/requisitions. This system is used to document all or any maintenance issues with the
oversight of the school’s Administrative Officer and the Principal. As the request is sent to the
District office, the Maintenance Division will determine which personnel to assign jobs to the
specific demands of the school (plumbing, electricians, carpenters, etc.). Additionally, the District
maintenance department awards specific vendors/contractors with assigned jobs dependent on the
demands of the Request For Proposal (RFP).
Over the years, the administration has sought community partnerships with local companies such
as Moda Gino’s, Thai Smoothie Bar and Grill, the adopt a school program partners to assist in more
attainable facility improvements such as painting and minor carpentry repair. The Ordot-Chalan
Pago Village Mayor’s office has also assisted with monthly grass/lawn services through the hiring
of a local private vendor. Combined support from village mayors within the vicinity (Ordot-Chalan
Pago, Sinajana, Mangilao) also exists in the form of providing AIJMS with resources such as
canopies, folding chairs, benches, and monetary donations.
Recently, our campus was visited by local vendors to implement the legislature’s initiative (Secure
our schools Act) to provide for a safe campus. Specifically, this initiative was meant to outfit the
entire campus with security alarms. This is in addition to our security cameras installed in SY20132014.
The following is a list of campus upgrades that complement the action recommendation for a safe
and secure campus: Additional Closed Circuit Television (CCTV) camera installation, A/C in the
dining hall, installation of ventilation in restrooms, electrical upgrades to support additional AC
units, partnerships with Guam Police Department Crime Stoppers to deter crimes, serviced fire
extinguishers, the installation of an alarm system, and various clubs and organization donation for
school improvement.
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7.
The Administration and faculty will create and implement rubric/assessment tools
with indicators to assess the achievement of the SLOs by all students.
In SY15-16, AIJMS restructured the DART to ensure all teachers reviewed data in content and in
teams. The DART collects and analyzes cumulative statistical data for formal and informal
assessments. Each content/team aims to gather information, collect ideas and strategies regarding
how teachers monitor and assess achievement of skills for each content area, which in turn would
help identify and initiate the re-teaching of certain skills that were not achieved by
students. Another goal of the DART is to design common grade level/content area assessments.
During PTCs, parent surveys are conducted to identify improvements on student learning. During
District Wide Assessments a general student survey is conducted to inquire student satisfaction and
perception.
At the end of the school year, the PTEP also requires teachers to collect parent and student
perception surveys about their course, activities, teaching, and assessments to support the focus on
learning framework. Teachers report results on surveys implemented in their PTEP evaluation. In
SY15-16, teachers were given the opportunity to create their own parent and student surveys to
collect data relevant to their classrooms. AIJMS will be organizing and creating a uniformed
survey incorporating questions that gauge school safety, curriculum, administration, and teaching
strategies. The survey will gain input from stakeholders (community, school, students and
parents). Presently, there are multiple PTEP goals that are student-centered. Therefore, it is
challenging to synthesize a uniformed survey to form a cohesive assessment tool to measure student
achievement and satisfaction. This is another area that we have to address for next school year.
Currently, AIJMS will be making changes to the SLOs to reflect the academic achievement and
resilience of students. The SLOs require the need to reflect changes of the time and to consolidate
the definition of each letter. Students have begun a discussion to change the current school mascot
and subsequent SLOs. Journalism and yearbook students prompted the dialogue regarding new
mascots, school colors, uniforms, and SLOs. Some suggestions included the Chiefs, Olympians,
Gladiators, and Pirates. These ideas were presented to every grade level followed by an informal
voting to gauge student perceptions.
This school year, the entire school community was reminded of the three questions developed in
the WASC report: How do we motivate and improve work ethics? How do we hold students more
responsible for their future? How can we increase student comprehension skills? Additionally,
regarding lesson planning, the SLOs have been included as a section, which prompts teachers to
mark, which specific SLO coincides with the activity or lesson of the day. In both the content and
team CLTs the implementation of these SLOs is a topic of conversation to bring the focus back to
the critical learner needs.
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The following is the SAP progress, findings and refinements since the last WASC visit.
GOAL 1: Increase student academic achievement by having students actively participate
in setting individual goals and monitoring their individual progress based on clear
assessment
PROGRESS/REFINEMENTS
1.1.1 Implement District Curriculum Maps
Using the district curriculum maps, content-grade level teachers gathered at the island-wide
professional development to create a guaranteed and viable curriculum. These PDs were designed
so that teachers may identify priority standards for quarterly, semester, and yearly curriculum
design. Using the priority standards, AIJMS teachers customized lessons and activities to better
address student needs. In the upcoming years, proficiency scales will be created and modified in
order to fully implement SBG in SY19-20 as mandated by the District.
1.1.2 Training for Professional Learning Communities
In SY15-16 teachers received in-school training to support teachers in reviewing and analyzing
data to promote and understand the differences between the CLT and the PLC. With a better
understanding, aggressive strategies have been developed to provide more opportunities and
empowerment for teachers to gain new knowledge regarding the use of data to plan for
instruction. PLCs are also used to address at-risk student populations using new programs like
CICO/Magic 4, CST, FBA and BMP.
1.1.3 DART will facilitate the review, implementation and analysis of common assessment
data
The AIJMS community has implemented the Data Analysis Results Team (DART) in each content
area to analyze common assessment data to increase student achievement. Its main objective is to
implement an in-depth PLC to examine results from formative and summative data, ACT Aspire,
SBA, AIMSWeb scores, WRAT3, Nelson Reading Test and Morrison-McCall Spelling Test grade
equivalencies. The goal is to analyze these data to further guide the direction of the school towards
increased academic achievement through the use of appropriate strategies in the classroom. Since
SY15-16, the initial DART team met and agreed upon the branching out of mini-DART content
teams to review, analyze and collaborate; furthermore the analysis of this data in a more intimate
setting empowers mini-DART teams to maximize the full potential of data interpretation.
1.1.4 Use DART results to track and monitor data sheets for all students
Counselors explain how to understand the ACT Aspire summary results to students. Teacher also
share assessment data scores with their students and dialogue with them so that transparency
between teacher and student is achieved. When students understand their deficiencies they are
able to develop a clearer picture with which content they need the most help in. Shared assessment
scores include: diagnostic, pre and post test, progress reports, quarterly report cards, rubrics, and
content summative/formative assessments. Data sheets from the Nelson Reading Standardized
Test, the WRAT3, the San Diego Quick Assessment, and the Morrison-McCall Spelling Tests are
utilized alongside pre and post test results to gauge grade level performance. This process is
supported by the emphasis of the three critical learner needs.
1.1.3 SMART Goals
In SY11-12 AIJMS teachers engaged in rigorous PLCs to develop SMART goals in all content
areas. Teachers had to ensure that these goals were aligned with the broader, overarching district
and school-wide goals and clarify the level of achievement students were able to attain in the
previous year. Teachers also aligned standards to the curriculum through PLCs. Each department
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set specific goals, listed action steps to achieve those goals, named persons responsible for
monitoring those steps, established timelines for the goals, and then stated the evidence of
effectiveness of each goal for their department. In SY12-13, the SMART goals were refined and
adopted by the entire school community. AIJMS’s SMART goals include specific criteria to
measure success in the content areas. Since the inception of SMART goals in SY11-12 teachers
have aligned them with the larger school-wide goals infused with the SAP and SIP. Each year
thereafter, AIJMS teachers worked to refine and update content SMART goals, adding new goals
as needed by updating or revising it. AIJMS teachers constantly work to refine and update content
SMART goals annually, adding new strategies and activities as needed. In SY14-15 teachers met
to include newly adopted CCSS GDOE standards. In SY15-16 quarterly priority standards were
adopted as part of the district’s guaranteed and viable curriculum. In SY16-17 student proficiency
scales were adjusted to be more attainable for students. Goals are adjusted to meet individual
unique needs for students in the classroom. Timelines are met and the evidence of effectiveness is
documented.
1.2.1 Implement on-going PD training regarding strategies and best practices
Through the Balanced Leadership framework and the annual PD planner, the Principal, the CIAI
Assistant Principal, with support from the Curriculum Coordinator, provide on-going PD training
to introduce various research-based strategies and best practices mandated by the District such
as: CCSS, CITW/CITW-technology, McRel Walkthrough, Literacy Big 8, AimsWeb, CFA, SBG,
and SIOP. In SY16-17, a curriculum leadership team was identified to support the many district
mandated initiatives. These teacher leaders also supplement the on-going PD training regarding
strategies and best practices. Additionally, AIJMS conducts in-school PD training for new teachers
to the campus with school personnel in attendance to increase their awareness of not only best
practices in the classroom, but also daily operations through the mentorship program called SWAG.
1.2.2 Implement tuning Protocols and peer review to increase student achievement
This school year, the McRel Walkthrough has been implemented to assess teachers in their
successful implementation of components 1 and 2 of the CITW strategy. Tuning protocols are
highly encouraged with the AIJMS teacher community. Opportunities to observe other grade level
and content peers are made available.
1.2.3 Create and implement rubrics and assessment tools to assess the learning process
Through the use of the district curriculum maps, content teachers implement a guaranteed and
viable curriculum with common skill pacing. Through this format, teachers are able to assess the
learning process with grade-level counterparts and cadre. This consistent alignment is the source
of rubrics development through the implementation of proficiency scales. Teachers utilize the
priority standards to develop proficiency scales.
1.2.4 Develop other assessment guides to evaluate their work and the work of peers
Data from the ACT Aspire assessment was discussed in content area groupings. Content teachers
scrutinized skills and students who fall within each of the groupings (in need of support, close to
ready, ready). In SY16-17, a new grouping was added to the ACT Aspire--Exceeding. Using the
list, content teachers decide on appropriate strategies to address all learner types. Content teacher
representatives were also sent on training to become more familiar with report types and the
interpretation of data. Counselors conducted grade-level assemblies to reveal the achievement data
in order to bring awareness to students regarding grade-level and cohort scores. Students were
asked to use their deductive reasoning and creatively think of ways to personalize their goals and
increase their achievement scores through their individual report reading with their grade-level
counselor. The SBA was created with the district science and social studies cadre. This
monumental movement takes into consideration the experiential learning and prior knowledge of
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our local school children. The test is still very new and will continue to evolve. Other content
diagnostic updates include: MA-WRAT4; LA-Morrison-McCall; Reading-Nelson Reading Test.
1.2.5 Provide differentiated instruction strategies to ensure the mastery of essential skills
In SY14-15 and SY15-16 teachers met to include newly adopted CCSS GDOE standards. In
SY16-17 student proficiency scales were adjusted to be more attainable for students. Goals are
adjusted to meet individual unique needs for students in the classroom. Collaboratively content
teachers and others responsible engage the strategies and action steps defined in the SMART goals.
GOAL 2: To increase student social successes in and out of the classroom
PROGRESS/REFINEMENTS
2.1.1 Review data of students exhibiting at-risk behaviors
Team teachers review achievement data and discuss at-risk student populations utilizing the
PULSE report (academics, attendance and behavior). Students are identified to participate in
several interventions to include a monitoring sheet distributed by the SSO. Additional supports
include the CICO system (Magic 4) under the umbrella of the PBIS program that is monitored and
facilitated by teams. These two strategies allow students to take initiative to better understand their
role as innovative thinkers and responsible contributors. At-risk students are also given the
opportunity to participate in a fact finding meeting with teachers also known as the ICST. At this
meeting, students are given the opportunity to speak freely about what matters most to them and
more specifically, how to improve his/her academic achievement scores and behavior expectations
with support of team members and parents.
2.1.2 Implement a system of recognition of exemplary behaviors through reward and
incentive programs that are student led such as monthly Ahoy Assemblies, quarterly PBIS
Assemblies
SCC implements the PBIS using the Positive Action Kits, quarterly themes, and reviews monthly
data on behavior and attendance. SCC also facilitates quarterly recognition of exemplary
behaviors through reward and incentive programs that are student led such as monthly Ahoy
Assemblies and quarterly PBIS Assemblies. SCC also oversees and supports the CICO program to
monitor academic and behavioral progress. In SY14-15 and SY15-16 eight students were identified
to participate in the program. Teachers provide daily feedback to students and parents through the
daily monitor sheet. The CICO coordinators meet with students daily to review data and give
immediate feedback, positive reinforcement, and redirection as needed. Data is collected and
reviewed weekly by SCC. Monitoring is provided for students on an as-needed basis. Annually,
AIJMS has also provided opportunities with local partnerships to reward positive behavior with
performances from guest musicians and dance groups.
2.1.3 Implement Behavioral Matrix to reinforce Character Education objectives and SLOs.
The behavior matrix was revised in SY15-16 to use student friendly and positive language. The
modified matrix specified changes of the behavioral expectations in designated areas of the school
(e.g. classroom, dining hall, hallway, etc). The recommendation for SY16-17 is to update the
behavioral matrices and create new poster/banners to replace the damaged/old displays.
2.1.4 Print and display Behavioral Matrix
The printing of the behavioral matrix banners is on an as needed basis and is on-going.
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GOAL 3: To increase parental involvement for curricular and co-curricular activities.
PROGRESS/REFINEMENTS
3.1.1 Print and Issue Student Planners
For the past years, the District has procured GDOE schools with student planners. In SY16-17
GDOE announced that the student planners will not be available to schools due to procurement
issues; therefore, student planners have not been available to student this school year. Teams were
encouraged to be creative in designing a communication log book for communication amongst
student, parent, and teachers.
3.1.2 Establish accountability forms of planners/handbook and technology use policy
Planners are a source of communication with parents regarding student needs and sometimes
academic status in specific classes. The planner contained documents of accountability for
parental and student acknowledgement to include the student-parent handbook, technology use
policy and truancy. Accountability forms are monitored by team teachers and collected by SSO
for filing in their individual folders.
3.1.3 Create and implement a tracking sheet to monitor parental support and participation
during school curricular activities
All curricular and co-curricular events have tracking sheets to monitor parental involvement. Most
activities are accompanied by a field trip form. These forms are designed differently dependent
upon the specific purpose (e.g. standard field trip, parent shadowing, career shadowing). In
addition, many meetings take place at AIJMS to involve parents; afterwards, parents must
acknowledge attendance (e.g. CST, IEP, and PTC). The data from these tracking sheets have
revealed that there has been an increase of parental involvement over the years, most especially in
the area of conducting meetings to increase awareness regarding student academic and behavior
challenges.
3.1.4 Create and update the school website
According to the school webmaster, the website has seen an increase in visitors to the AIJMS site
with approximately 679,000 in SY15-16. The site contains information for parents and visitors
regarding the leadership matrix, school rules and regulations, past and present events, and even
curricular documents integral to increasing student achievement. According to the school registrar,
in the past three years, parents have not only registered but also have taken advantage of the parent
portal as an accountability device to view their children’s grades as well as track their
attendance. An added feature to the PowerSchool is the automated notice of absences or tardies of
students made to parents via email, phone and/or text message.
3.1.5 Establish and implement a means for publishing information on a regular basis Special
announcement, initiatives and events require hard copies of signatures and acknowledgements
from parents and guardians. Notices for participation in many of our curricular and co-curricular
offerings are sent out regularly. Students have a variety of opportunities to participate in tutorials,
field trips, career day shadowing, performances, spelling bees, coastal cleanup and many other
civic events. The establishment and implementation of school news/updates/events for parents and
students is an ongoing process. As of now, this information can be viewed via the school website.
Parent letters are also sent home on an as-needed basis. Occasionally, the Pacific Daily News
publishes district GDOE updates as well.
3.2.1 Opportunities for parent support
Many opportunities for parental support and participation come with the acknowledgement of
participation for students in curricular and co-curricular activities. Parents are encouraged to
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attend these events to show their overwhelming support for their children. In SY14-15, team Career
Day was implemented with invitations sent to parents and family members to participate as guest
speakers. In SY16-17, a new phase of the Career Day was implemented--parent job
shadowing. This option was given to students for parental consent and support. The goal of this
in-school initiative is to increase parental involvement while introducing their children to new
career opportunities.
3.2.2 Parent-Student-Community Symposium
The ESL department continues to offer a town hall fashion meeting for the families of the FSM
community. This symposium is the annual venue for parents and family members of our ESL
population to participate in discussions with role model citizens of FSM descent as well as local
legislators from Guam and the FSM regions. The planning and facilitating of symposiums discuss
current issues and trends.
GOAL 4: To increase digital literacy in the classroom to further increase student
achievement.
PROGRESS/REFINEMENTS
4.1.1 Digital literacy in the classroom
Since the last visit, many technologically literate teachers have volunteered to share best practices
regarding the use of digital literacy in their classrooms. During monthly faculty PDs, digital
programs such as Google docs, Plickers, LiveBinders, and Kahoot have been introduced to teachers
for implementation in their classrooms. With the implementation of the CITW strategy, the district
has added a special element--technology. The school’s CITW trainer has also facilitated PDs to
promote digital literacy. This school year, the administrators are mandated by the district to utilize
a non-evaluative tool to assess teachers’ classroom strategies using the McRel
Walkthrough. Besides the standard protocol of lesson planning elements, the implementation of
technology is an important part of this assessment. Teachers are encouraged to utilize digital
literacy to increase student interest and confidence with its usage.
4.1.2 Use of digital literacy in the classroom
With three mobile carts issued to AIJMS, teachers sign out for usage in their classrooms while
others utilize the desk top computers in the library. Other teachers carefully monitor the use of
students’ electronic devices for student interactive participation using their personal devices. Most
recently, 25 kindle fire tablets had been purchased for classroom utilization of digital
literature. The use of these tablets is being piloted by the 7th grade team.
4.1.3 Collect and analyze data
Regarding rubrics and digital literacy, it is our intent to refine and implement a rubric to track
student participation and increase digital literacy. Currently, we track and monitor student
participation by keeping a log of teachers who utilize the library’s computer lab and the additional
use of the mobile carts to support their curricular needs. Over the years, the data shows that there
has been an increase of usage; therefore, the AIJMS community has been committed to increase
digital literacy while giving the students the opportunity to meet the demands of the technological
world.
4.2.1 Availability of work space for parents
A specific workspace has been created in the library to allow parents an opportunity to train in the
usage of the ParentPortal. The school’s computer operator also lends her expertise to these parents
to understand the processes in sending and receiving emails, logging on to the parent portal, and
editing demographics. The use of workspace for parents to access parent portal should no longer
be considered due to the lack of parent participation.
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4.2.2 Offer quarterly workshops on digital literacy
The AIJMS community offers opportunities for parents to gain more insight into digital literacy
on an as needed basis.
GOAL 5: To develop a clearly defined leadership structure and their roles to meet the 5
District goals of what all students should know.
PROGRESS/REFINEMENTS
5.1.1 Leadership role and responsibility matrix
The leadership matrix has been posted in the main office as well as in the teachers’ PD
portfolios. The matrix identifies category roles and responsibilities to include: Administration,
support and ancillary staff, Team members, team leaders, content representatives and special teams
(leadership, teacher leaders, curriculum leadership teams, accreditation teams, and clubs and
organizations). To meet the demands of the District, the leadership framework is reviewed and
updated. In SY16-17, the framework reflects the fundamentals of the GSSP and the Balanced
Leadership Framework. The first outlines the important steps and procedures to increase student
academic achievement and social successes while the second defines the school culture values and
morals to promote a positive work environment conducive for teaching and learning.
At the start of SY16-17, Acting Assistant Principal, Dr. Benjie Santiago had been detailed to
support the CIAI in the absence of Mr. Angel Legaspi; Mr. Anderson Joseph had been assigned as
assistant principal to AIJMS, shortly thereafter, he was reassigned to Maria Ulloa Elementary
School and was replaced by Mr. Michael Perez.
5.1.2 Opportunities for teachers to meet in PLCs
Content teachers meet with other island-wide middle schools to create common priority standards
to comprise the consensus maps to be utilized in the classrooms. The intent of this map is to further
create a guaranteed and viable curriculum taking into consideration the quarterly priority standards
and ultimately, the proficiency scales to assess the learned skills. The overall objective is to
standardize curriculum pacing regardless of school. AIJMS content teachers regularly meet to
discuss data and the unique needs of both at-risk and academically proficient students. As
mentioned previously, the mini-DART has been existing in the form of content area PLCs where
teachers look at their specific assessments to measure students’ current proficiencies
(formative/summative).
The DELTA has been facilitated by the school webmaster, librarian, and the CITW trainer. The
DELTA also is comprised of many digitally literate teachers who have conducted mini-sessions
with specific content teachers to bring lessons to life. Mini-sessions includes developing online
surveys, creating graphs from raw data, Livebinder submissions and advancements in
PowerTeacher. What is evident is that although there is no formal collaborative DELTA grouping,
AIJMS personnel continue to share their knowledge with the advancements in technology.
5.1.3 SMART Goals and SAP review and refinements
Twice a year the SAP is reviewed not only with content groups but also as an entire school
community. Faculty and staff review the important documents to decipher the specific details
regarding what is necessary to meet the needs of our student academic and social
successes. Content teachers scrutinize the school and content SMART goals to decide on
appropriate interventions to increase academic achievement.
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V: School-wide Action Plan Refinements
In the past three years, AIJMS teachers have come to understand the previous SAP to be more teachercentered. Through much scrutiny and many a discussion, teachers had decided to use the refinements
from the previous SAP as a foundation for creating a more student-centered SAP. Ultimately, the
three main goals of the new student-centered SAP have evolved into the following:
Goal 1: Utilizing the Balanced Leadership framework, the AIJMS faculty and staff will implement
a shared leadership towards increasing academic and social successes of students.
Goal 2: To increase the number of students in the proficiency “Ready” level by at least 5% every
year. (Academic Success)
Goal 3: To increase opportunities for AIJMS students to become socially successful daily and beyond
middle school.
Goal 1: Utilizing the Balanced Leadership framework, the AIJMS faculty and staff will implement a shared leadership
towards increasing academic and social successes of students.
Objective 1.1: Conduct monthly professional development training for personnel regarding knowledge of CIAI for
building a purposeful community with a collective efficacy.
Impact on Student Learning: Faculty and staff will become highly skilled towards identifying and implementing
appropriate best practices and interventions to support the unique needs of a diversified student population.
Activities

Responsibility

1.1.1 Conduct Administrative
meetings
1.1.2 Conduct professional
development during faculty
meetings
1.1.3 Conduct specific in-school
cadre meetings
1.1.4 Conduct District PDs and
yearly planning guide

Timeline

Evidence of
Effectiveness
SWOT analysis

Principal

Weekly

CIAI Administrator
Team Leaders

Monthly

Teams/teachers facilitate
new initiatives

Administration Cadre
Coordinators

Monthly

Deputy Superintendent,
ESCL

Yearly Planning/
Quarterly
Implementation
Yearly

Meeting Agendas/Sign-in
sheet
Approved planning guide
and survey feedback

Leadership Team
Administration
Faculty and Staff

1.1.5 Conduct a review of the
agreed upon process of faculty and
staff
Objective 1.2: Content teachers will meet regularly to discuss the district consensus
quarterly priority standards with the intent to implement Standards Based Grading.

Understanding and
implementation of
stakeholders
curriculum map regarding

Impact on Student Learning: With a more consistent planning guide, students will have developed the necessary
skills to be ready for the next grade level and have developed skills in college and career readiness; teachers will have
implemented the District mandate of a “guaranteed and viable curriculum.”
Activities

Responsibility

1.2.1 Meet with content cadres on a
regular basis
1.2.2 Review and modify
consensus maps for quarterly
timeliness and sequence
1.2.3 Implement quarterly
assessment

Timeline

Evidence of
Effectiveness
Log sheets gathered by
cadre recorder

Content Cadre
Leaders and
Members
Content Cadre
Members

Monthly

Quarterly

Updated consensus maps

Content Cadre
Members

Quarterly

Results of skills item
analysis

Mid-Cycle Progress Report School Year 2016-2017
46

1.2.4 Analyze pre and post test data Content Cadre
Quarterly
Rate of change
for refinements of mapping
Members
1.2.5 Develop the proficiency
Content Cadre
Quarterly/Yearly
Common Formative
scales per priority standards
Members
assessment
Objective 1.3: AIJMS Content teams will develop activities and strategies that will support and increase the academic
success of students daily with an emphasis on digital literacy.
Impact on Student Learning: With a more proactive approach to analyzing data in the PLC, content teachers will
develop appropriate interventions to educate students about the necessary skills to be ready for the next grade level and
a college or career path.
Activities

Responsibility

Timeline

1.3.1 Implement various forms of
interventions to support student
learning in the classroom

CIAI Administrator
Content teams

Daily

1.3.2 Provide enrichment
opportunities for students

Local Community
Partnerships

Daily

1.3.3 Initiate ICST for students in
need
1.3.4 Provide opportunities for
students to demonstrate proficiency
in digital literacy

Administration and
Teams
Teachers
DELTA Team
CIAI Administrator

As needed
Per unit

Evidence of
Effectiveness
Rate of change

Americorp, Sanctuary,
UOG, GCC tutorial log
sheets
Teacher/Team feedback
Student demonstrations,
artifacts and reflections

Goal 2: To increase the number of students in the proficiency “Ready” level by at least 5% every year. (Academic
Success)
Objective 2.1: With a unified effort towards academic achievement, AIJMS faculty and staff will increase the
students’ proficiency levels by a difference of at least 33% quarterly.
Impact on Student Learning: Students will develop a better understanding and awareness regarding college and
career readiness.
Activities
2.1.1 Administer quarterly Pre/Post
Test

Responsibility
Teachers
CIAI Administrator

Timeline
Quarterly (Due
10 days after
each quarter)

Evidence of Effectiveness
Teacher Spreadsheets

2.1.2 Analyze pre-test results and
align skills item analysis of the ACT
Aspire and SBA assessments
appropriate to student paths

Content Teachers
CIAI Administrator

Quarterly

Rate of change
Student reflections

Objective 2.2: Using the SLOs teachers will utilize and infuse the sub indicators to enhance their curricular and cocurricular activities in and out of the classroom daily.
Impact on Student Learning: Students will develop and demonstrate skills from the SLOs in order to acquire
knowledge and positives attitudes, become lifelong learners and be responsible citizens.
Activities
2.2.1 Display SLOs on school
grounds/classrooms

Responsibility
Administration
Teachers

Timeline
Yearly

Evidence of Effectiveness
Posters/banners/syllabus/
lesson plans

2.2.2 Review SLOs and rubrics

Teachers
Administration
Students

Per unit

Rubric grading scales
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2.2.3 Infuse appropriate SLOs in all
curricular and co-curricular

Teachers
Administration

As needed in
Student reflections
classroom
Teacher feedback
Special events
2.2.4 Practice and reflect
Teachers
As needed in
Observable and measurable
Students
classroom
participation
appropriateness of SLOs
Special events
Objective 2.3: Student will demonstrate their knowledge and understanding of the critical learner needs through
observable and measurable reflections of their daily learning.
Impact on Student Learning: With the expectations outlined in the GSSP, the school community at AIJMS will
implement best practices and strategies to help motivate students and improve work ethics, increase their
comprehension skills and hold them accountable for learning and their future.
Activities
Responsibility
Timeline
Evidence of Effectiveness
2.3.1 Teachers will display and
Teachers
Daily
Posters/banners/syllabus
review critical learner needs in the
CIAI/SSO Administrator
classroom
Students
2.3.2 Teachers and students will
Teachers
Daily
Student reflections
monitor and evaluate critical learner
CIAI/SSO Administrator
Teacher feedback
needs
2.3.3 Students will practice and
Teachers
Daily
Student reflections
reflect the use of the critical learner
CIAI/SSO Administrator
needs
Students
Objective 2.4: AIJMS faculty and staff will design opportunities to increase parental involvement to support the
physical and emotional needs of their children in and out of the classroom.
Impact on Student Learning: With an increase of parental involvement, students will be able to effectively complete
assignments and participate in school assemblies, interventions and classroom activities.
Activities
2.4.1 Participate in school activities (
PTO, PTC, Parent/Student meetings)
2.4.2 Register and monitor parent
and/or student portal regularly

2.4.3 Acknowledge student
planner/handbook
2.4.4 Assist in curricular and cocurricular activities for their student

2.4.5 Support and participate in
extracurricular activities for their
student

Responsibility
Administration/Teachers
Parents
PTO Officers
CIAI Administrator

Timeline
Quarterly
Monthly

Evidence of Effectiveness
Attendance sheets
Feedback

Daily

Percentage of use
Feedback

Daily

Feedback

Daily and as
needed

Attendance sheets
Club binder

School Computer Operator

Parents
Students
Students and Parents
Teachers
Advisors/Administrative
Officer
Student Members
Parents
Advisors/Athletic Director

Attendance sheets
Club binder

Student members
Parents

Goal 3: To increase opportunities for AIJMS students to become socially successful daily and beyond middle school.
Objective 3.1: Develop a check and balance system to reward students for their positive behavior in and out of the
classroom.
Impact on Student Learning: Through a positive reward system and curriculum, students will be more conditioned
to understanding the true meaning of appropriate behavior and develop into socially successful individuals
“Responsible. Respectful. Ready for Life.”
Activities

Responsibility

Timeline
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Evidence of
Effectiveness

3.1.1 SCC will develop a positive reward system
for students and yearly goals/objectives
3.1.2 Implementation of system school wide
behavior outcomes/matrix

3.1.3 Teachers will develop a team/classroom
behavior protocol with student input

SCC Members
SSO
Administrator
SCC Members
SSO
Administrator
Teachers
Team Teachers
Students

Yearly
Monthly

Yearly plan

Yearly

Display banners and
posters

Yearly

Team behavior plan with
Classroom syllabus,
parent and student signoff
3.1.4 Facilitate student-led assemblies
SSO
Monthly
Ahoy assembly
Administrator
Quarterly
PBIS assemblies
3.1.5 Implement monthly rewards activities
SSO
Monthly
PBIS raffle drawings
Administrator
Quarterly
Quarterly rewards
SCC Members
fieldtrips
Objective 3.2: Offer students various opportunities to experience social success through membership in co-curricular
activities quarterly.
Impact on Student Learning: Experience as a member of a club or organization allows students to understand what
cooperation means: positive interdependence and personal accountability.
Activities

Responsibility

Timeline

Evidence of
Effectiveness
Membership roster

3.2.1 Facilitate club/organization fair

Club Advisors

Yearly

3.2.2 Conduct initial meetings with new
membership to elect officers and establish goals
(Chartering Application)

Club Advisors
Club Officers
SBA
Administrative
Officer
Club Advisor
Club Members
SBA

Beginning of
first semester

Club Charter

Quarterly
As needed

Club binder
Activity Forms

3.3.2 Carry out activities and responsibilities
integral to club goals and objectives

Objective 3.3: Offer students various opportunities to experience social success through the involvement of extracurricular activities quarterly.
Impact on Student Learning: Students in extracurricular activities develop sportsmanship traits and understand the
meaning of “Effort=Achievement.”
Activities
3.3.1 Solicit interest for potential athlete
participants
3.3.2 Conduct specific tryouts and participation
in GDOE quarterly interscholastic sport
3.3.3 Develop skills, teamwork and good
sportsmanship
3.3.4 Recognize and reward student athletes for
participation and accomplishments

Responsibility

Timeline

Athletic Director

Quarterly

Evidence of
Effectiveness
Membership roster

Athletic Director
Sports Coaches
Athletes
Athletic Director
Sports Coaches
Athletic Director
Sports Coaches
Stakeholders

Quarterly

Membership roster

Quarterly

Participant participation

Quarterly
Yearly

Participant participation
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Appendix A
AIJMS Community Listing (SY 2016-2017)
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Agueda I. Johnston Middle School Community Listing (SY 2016-2017)
6TH GRADE -GOONIES

6TH GRADE - ELECTIVES

AGUILAR, RIGTA- SOCIAL STUDIES

BALAJADIA, MICHELLE- CHAMORRO

CALVO, LETHIA –READING

RIVERA, ANA MARIA -CHAMORRO

SABLAN, ODELIA –MATH

TAISIPIC, PAUL- PE

SANTOS-BILLANY, TANIYA -LANG ARTS

CRUZ, JOSEPH- PE

OPPUS, LUCIANO – SCIENCE
6TH GRADE - NAVIGATORS

7TH GRADE - ELECTIVES
FEJERAN, ALVIN-PE

BANU, LORRAINE- MATH

OBIAS, GLORIA- ART

CALVO, PIERRE-SCIENCE

QUICHOCHO,PATRICIA- HEALTH

CRUZ, LILLIAN- READING

WHITT, CAESAR- IND. ART
8TH GRADE - ELECTIVES

LADRIDO, JESUSA- LANG ART
FARFAN, LOURDES- SOCIAL STUDIES
7TH GRADE - PATHFINDERS

BERRY, JAMES- COMPUTER SCIENCE

BALAGTAS, ROSALIA- SCIENCE

WENZEL, JASMIN -INTR. SPORTS

BERRY, JOYCE- LANG ARTS
CAMAGANACAN, OFELIA- MATH

PARK, JUN YEON -PE/HEALTH
ENGLISH AS A SECOND LANGUAGE (ESL)

GUMATAOTAO, JONAH -SOCIAL STUDIES

SULLIVAN, WILLIAM -ESL LA
ENFIEJIAN-STEWART, MORGAINE- ESL RDG

ROUNDTREE, YOLANDA- READING
7TH GRADE - SKULLS & CROSSBONES

MACALUSO, DAVID - CAREER ED.

LUJAN, BERTHA -ESL MA

MANGLONA, JANNALE- READING

CASASI, ALBERT -ESL SC

LEAL, ROSANNA-MATH

BERMUDES, VINCENT -ESL SS

MANIBUSAN, PATRICK- SCIENCE

SPECIAL EDUCATION (SPED)

BARCINAS, HA'ANE -LANG ARTS

CASTRO, JOSEPHINE -RR RDG

SPINDEL, KIRK- SOCIAL STUDIES
8TH GRADE – BLACKPEARLS

DIAZ, CARMEL -RR LA

BAUTISTA, ELSA- MATH

RUSSEL, JOHN -DHH

KAJIYAMA, YOSHIKO-READING

CAMACHO, GABRIYALE -RLS

MAFNAS, JOQUIN -SOCIAL STUDIES

IMLER, STEVEN - ED
ESGAIHON I FAMAGU'ON-T (EIF)

LEON GUERRERO, KAYLE-LANG ART

PEREZ, FRANKLIN -RR MA

PEREZ- PATRICK- SCIENCE
8TH GRADE – EXPLORERS

FEJERAN, CALVIN

KOCH, LEAH- SCIENCE

DIAZ, BETTY- SCHOOL HEALTH COUNSELOR

ONG, CHRISTIAN- SOCIAL STUDIES

VACANT -SCHOOL LIBRARIAN

VACANT-MATH
SANCHEZ, JIANA- LANG ARTS

REOGANIS, ROGER - ESL COORDINATOR
BABAUTA, MARIE - CONSULTING RESOURCE TEACHER
(CRT)

TOPASNA, LAURA- READING

QUICHOCHO, GERALDINE - INSTRUCTIONAL COACHES

SCHOOL SUPPORT

SCHOOL GUIDANCE COUNSELORS
CRUZ, VICKY -6TH GRADE
ROSARIO, KRISTLE -7TH GRADE
MARIANO, DEBRA -8TH GRADE
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SUPPORT STAFF
ADMINISTRATORS

SCHOOL AIDES

PETITTE, JAMES -PRINCIPAL

SAN NICOLAS, PETER -SAII

CEPEDA. ERICA -ASST. PRINCIPAL

LOSONGCO, JAMES -SAIII

LEGASPI, ANGEL -ASST. PRINCPAL

AGUON, FRANCISCA -SAIII

PEREZ, MICHAEL -ASST. PRINCIPAL

PREJEAN, CAROL -SAIII

SANTIAGO, BENJI -ASST. PRINCIPAL

QUIDACHAY, CARMELITA -SAI

OFFICE PERSONNEL

ATALIG, LEILANI -SAI

SABLAN, TIFFANY –AO

CHARGUALAF, CHRISTINE -SAIII

QUICHOCHO, EILEEN -COMP OP

SALAS, ANTHONY -SAI

NAPUTI, BEJAY –CLERK

PACO, ISLA -SAI

SPINDEL, ANNETTE -LIB TECH
FEJERAN, BARBARA-CLERK

CUSTODIANS
SANCHEZ, GILBERT

1:1 AIDES

TEACHER ASSISTANTS

MIKE CRUZ (ED)

KIKUO, SHEENA K.

PATRICK AGUON (ED)

GUMATAOTAO, ADRIANA

PAUL SANTOS (ED)

PEREZ, CODY

ANA ERICKSON (DHH)

FERNANDEZ, PRISCILLA

DAISY ATTY (DHH)

TAISiPIC, RHEA

SAM TAKI (DHH)
KYLE BLAS (1:1)
DONNA ESPINOSA (1:1)
LUCIA GRAY (1:1)
CURTIS LIMEHOUSE (1:)
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Appendix B
List of Abbreviations

Mid-Cycle Progress Report School Year 2016-2017
54

List of Abbreviations
AC2T – Accountability Communication Collaboration Teamwork
AIJMS – Agueda I. Johnston Middle School
AP – Advanced Placement
BMP – Behavior Management Plan
CCSS – Common Core State Standards
CCTV – Closed Circuit Television
CFA – Common and Formative Assessments
CIAI – Curriculum Instruction Assessment and Intervention
CICO – Check-In Check-Out
CITW – Classroom Instruction That Work
CLT – Collaborative Learning Team
CPA – Community Program Aide
CRT – Consulting Resource room Teacher
CSA – Common Summative Assessment
CST – Child Study Team
DART – Data Analysis Research Team
DEH – Division of Environmental Health
DELTA – Digital Education Literacy in Action
DHH – Deaf and Hard of Hearing
DPHSS – Department of Public Health and Social Services
ED – Emotional Disability
EIF – Esgaihon I Famagu’on-ta
ESCL – Educational Support Community for Learning
FBA – Functional Behavioral Assessment
FESTPAC – Festival of the Pacific Arts
FSM – Federated States of Micronesia
GCC CACGP – Guam Community College –College Access Challenge Grant Program
GDOE – Guam Department of Education
GEPB – Guam Education Policy Board
GSSP – Guam State Strategic Plan
ICST – Initial Child Study Team
IEP – Individualized Evaluation Plan
KUD – Know Understand Do
KULU – Kulu Natibu Dance Squad
LA – Language Arts
LARM – Language Arts, Reading, and Math
LRE – Least Restrictive Environment
MA – Mathematics
NJHS – National Junior Honor Society
NPR – National Percentile Rank
NRST – Nelson Reading Skills Test
ODR – Office Discipline Referrals
OR – Opportunity Room
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PBIS – Positive Behavioral Intervention System
PD – Professional Development
PLC – Positive Learning Classroom
PLC – Professional Learning Community
PLCC – Pacific Language and Culture Club
PREP – Personal Responsibility Education Program
PTC – Parent Teacher Conference
PTEP – Professional Teacher Evaluation Program
PTO – Parent Teacher Organization
RDG – Reading
RFP – Request For Proposal
SAO – School Attendance Officer
SAP – School Action Plan
SBA – Standards Based Assessments
SBA – Student Body Association
SBG –Standards Based Grading
SC – Science
SCC – School Climate Cadre
SIOP – Sheltered Instruction Observation Protocol
SIP – School Improvement Plan
SIT – School Improvement Team
SLO – School-wide Learner Outcomes
SPCE – Student Parent Community Engagement
SPRC – School Performance Report Card
SS – Social Studies
SSO – Student Support Office
SSR – Sustained Silent Reading
STEM – Science Technology Engineering Mathematics
SWAG – Scholars With A Goal
SWOT – Strength Weakness Opportunity Threat
TA – Teacher Assistant
TPT – Team Pirate Time
UOG EFNP – University of Guam –Expanded Food Nutrition Program
UOG ETS – University of Guam -Educational Talent Search
WASC – Western Association of Schools and Colleges
WRAT – Wide Range Achievement Test
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